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Galt Joint Union Elementary School District 
Board of Education 

“Building a Bright Future for All Learners” 
 

 
Special Board Meeting and Study Session  Galt Joint Union Elementary School District 
Wednesday, May 17, 2017   1018 C Street, Suite 210, Galt CA 95632 
5:45 p.m. Closed Session 
7:00 p.m. Open Session 
 
 

AGENDA 

 
A. 5:45  p.m. – Closed Session: Conference Room 
   
B. Announce Items to be Discussed in Closed Session, Adjourn to Closed Session 
    
 1. CONFERENCE WITH LABOR NEGOTIATOR, Government Code §54957.6 

Agency Negotiator: Karen Schauer, Tom Barentson, Donna Mayo-Whitlock,  
Claudia Del Toro-Anguiano 
 Employee Agency: (GEFA) Galt Elementary Faculty Association 
 Employee Agency: (CSEA) California School Employee Association 
 Non-Represented Employees 

   
 2. PUBLIC EMPLOYEE APPOINTMENT, Government Code §54957 

 Principal on Special Assignment 
   
 3. PUBLIC EMPLOYEE DISCIPLINE/DISMISSAL/RELEASE, Government Code §54957 
   
 4. CONFERENCE WITH LEGAL COUNSEL—ANTICIPATED LITIGATION – 

SIGNIFICANT EXPOSURE TO LITIGATION PURSUANT TO PARAGRAPH (2) OR (3) 
OF SUBDIVISION (D) OF GOVERNMENT CODE §54956.9 
 One Potential Case 

   
C. Adjourn Closed Session, Call Meeting to Order, Flag Salute, Announce Action Taken 

in Closed Session 
    
D. Public Comments for topics not on the agenda 

Public comment should be limited to three minutes or less pending Board President approval. Community members who cannot wait 
for the related agenda item may also request to speak at this time by indicating this on the speaker’s request form. 

   
   
   

Anyone may address the Board regarding any item that is within the Board’s subject matter jurisdiction. However, the 
Board may not take action on any item which is not on this agenda as authorized by Government Code Section 54954.2. 
 
Community members and employees may address items on the agenda by filling out a speaker’s request form and giving it 
to the board meeting assistant prior to the start of that agenda item. 
 
Comments are limited to no more than 3 minutes or less pending Board President approval. 
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E. Recommended Actions/New Business  
    
 131.852 Board Consideration of Approval of English Language Arts/English 

Language Development Materials Adoption: 
- Grades TK-6: Benchmark Advance/Adelante 
- Grades 7-8: Amplify Education 

MOTION 

    
 131.853 Public Hearing of Compensation, Benefits and Related Issues 

Agreement Between GJUESD and Galt Elementary Faculty 
Association (GEFA) For The Period Beginning 7/1/16 And Ending 
6/30/18 

GEFA TA 
PUBLIC 

HEARING 

    
 131.854 Board Consideration of Approval of Compensation, Benefits and 

Related Issues Agreement Between GJUESD and Galt Elementary 
Faculty Association (GEFA) For The Period Beginning 7/1/16 And 
Ending 6/30/18 

GEFA TA 

    
 131.855 Board Consideration of Approval of Memorandum Of 

Understanding Between GJUESD and Galt Elementary Faculty 
Association (GEFA) Regarding Support Time for Collaboration 
and/or Direct Learner Services  

GEFA 
MOU 

    
F. Study Session  
 1. LCAP Draft Executive Summary Overview 

 Key Refinements 
 Greatest Progress: State Dashboard and Local Measures 
 Greatest Need: State Dashboard and Local Measures 
 Most Significant Efforts for High Needs Learners 

 

    
 2. GJUESD Facilities Efforts and Preliminary A+ Bond Rating for Measure K 
    
 3. Budget Considerations  
    
 4. Board Discussion  
    
 5. Next Steps: Draft LCAP Revisions 

1. Meeting Dates: 
o May 17, 2017 Board Study Session 
o May 23, 2017 LCAP Revisions Review & Input 
o May 25, 2017 Post LCAP To District Website 
o June 14, 2017 LCAP Public Hearing  
o June 28, 2017 LCAP Adoption 

 

    
 6. Attachments: 

a. GJUESD 2016-17 Logic Model 
b. LCAP Draft Executive Summary 
c. GJUESD Facilities Modernization Efforts 
d. GJUESD Preliminary Official Statement: Bond A+ Rating 
e. April 4, 2017 Stakeholder Continuous Improvement and Feedback 

1. Stakeholder Feedback 
f. May 2, 2017 LCAP Response To Feedback  

1. Stakeholder Feedback  
g. GJUESD Listening Circles Sample Packet 
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h. GALLUP Student Poll Social Emotional District Results 
i. WestEd Report: GJUESD Journey to Personalized Learning 
j. Stanford Relationships & Convergences: ELA/ELD, Mathematics and Science 
k. NGSS Research 
l. GJUESD Demographic Snapshot 
m. Second Interim Budget Report Assumptions and Multi-Year Analysis 2016-17 LCAP 

Timeline 
n. May 2017 Fiscal Report: School Services 
o. LCAP Continuous Improvement Timeline 

    
G. Pending Agenda Items  
 1. School Furniture Analysis and Pilot Programs  
 2. Governance Team Continuous Improvement  
 3. Innovation Mini Grants  
 4. Non Public Schools Services and Costs  
    
H. Public Comments for topics not on the agenda 

Public comment should be limited to three minutes or less pending Board President approval. 
    
I. Adjournment 
  
 
 

The next regular meeting of the GJUESD Board of Education: May 24, 2017 

Board agenda materials are available for review at the address below. 
Individuals who require disability-related accommodations or modifications including auxiliary aids and services in order to participate in 

the Board meeting should contact the Superintendent or designee in writing:  
 Karen Schauer Ed.D., District Superintendent 
 Galt Joint Union Elementary School District 
 1018 C Street, Suite 210, Galt, CA 95632 

(209) 744-4545 



Galt Joint Union Elementary School District 
1018 C Street, Suite 210, Galt, CA 95632 

209-744 4545 * 209-744-4553 fax 
 
 
  

Board Meeting Agenda Item Information 

 

Meeting Date:    5/17/17 Agenda Item:  Closed Session 
 

Presenter:         Karen Schauer Action Item:  
 Information Item: XX 

 

1. CONFERENCE WITH LABOR NEGOTIATOR, Government Code §54957.6 
Agency Negotiator: Karen Schauer, Tom Barentson, Donna Mayo-Whitlock,  
Claudia Del Toro-Anguiano 
 Employee Agency: (GEFA) Galt Elementary Faculty Association 
 Employee Agency: (CSEA) California School Employee Association 
 Non-Represented Employees 

  
2. PUBLIC EMPLOYEE APPOINTMENT, Government Code §54957 

 Principal on Special Assignment 
  
3. PUBLIC EMPLOYEE DISCIPLINE/DISMISSAL/RELEASE, Government Code §54957 
  
4. CONFERENCE WITH LEGAL COUNSEL—ANTICIPATED LITIGATION – 

SIGNIFICANT EXPOSURE TO LITIGATION PURSUANT TO PARAGRAPH (2) OR (3) 
OF SUBDIVISION (D) OF GOVERNMENT CODE §54956.9 
 One Potential Case 

 

 

 

 

 

 

 

 

 

 

 

 



Galt Joint Union Elementary School District 
1018 C Street, Suite 210, Galt, CA 95632 

209-744 4545 * 209-744-4553 fax 
 
 
  

Board Meeting Agenda Item Information 

 

Meeting Date:    5/17/17 Agenda Item:  131.852 
Board Consideration of Approval of English 
Language Arts/English Language 
Development Materials Adoption: 
 Grades TK-6: Benchmark 

Advance/Adelante 
 Grades 7-8: Amplify Education 

Presenter:         Claudia Del Toro-Anguiano Action Item: XX 
 Information Item:  
 

A team of 33 Tk-8 teacher leaders and coaches took on the task of piloting two ELA/ELD programs 
with the goal of making a collective recommendation to the board. Our K-5 teachers looked at 
Wonders (McGraw-Hill Publisher) and Benchmark Advance (Benchmark Education Company 
Publisher), while our middle school teachers examined first StudySync (McGraw-Hill Publisher) and 
then Amplify (Amplify Education). Sixth grade teachers reviewed StudySync and Benchmark Advance. 
 
The team was tasked with teaching a series of lessons from each publisher, analyzing the auxiliary 
materials, collecting evidence, submitting feedback and collaborating after each piloting period to 
collectively evaluate the materials. Each publisher’s instructional materials were looked at through the 
lens of specific criteria that supports the California ELA/ELD Framework and our district’s initiatives. 
The criteria fell into specific categories which included, but are not limited to: 

 Alignment of the CA ELA/ELD Standards 
 Instructional Supports 
 Assessments 
 Instructional Design 
 Integrated and Designated ELD 

 
Teacher leaders enthusiastically participated in both release days and after-school meetings for 
training, collaboration and evaluation of materials. The first piloting session focused on training 
teachers to use the Wonders program in grades TK-5 and StudySync in grades 6-8. During the 
second piloting session, teacher leaders were trained during the day and piloted Benchmark in grades 
TK-6 and Amplify in grades 7-8. Meetings to debrief the quality of the programs took place after 
school. An individual “vote” was obtained from teacher leaders and these were the results: 

 Wonders: 9 votes 
 Benchmark: 17 votes 
 StudySync: 0 votes 
 Amplify: 4 votes 

 
A collective recommendation of Benchmark Advance/Adelante was made for use with TK-6 and 
Amplify Education for use with 7-8 learners.  

  



Galt Joint Union Elementary School District 
1018 C Street, Suite 210, Galt, CA 95632 

209-744 4545 * 209-744-4553 fax 
 
 
  

Board Meeting Agenda Item Information 

 

Meeting Date:    5/17/17 Agenda Item:  131.853 
Public Hearing of Compensation, Benefits and 
Related Issues Agreement Between GJUESD 
and Galt Elementary Faculty Association 
(GEFA) For The Period Beginning 7/1/16 And 
Ending 6/30/18 
 

Presenter:         Karen Schauer Public Hearing: XX 
 Information Item:  
 

 
The ratified agreement for certificated educators reflects a 1% salary increase 
retroactive to July 1, 2016.  
 
Effective July 1, 2017, the agreement includes: 

 Step added to the teacher’s salary schedule 
 BTSA honorarium for veteran teachers for new teacher support increased from 

$1500 to $2000 
 Exceeding Class Size for TK-3 honorarium going into effect for classes 

exceeding 21 students 
 Revised preschool teacher salary schedule more aligned with TK-8 certificated 

schedule 
 Adjunct duty includes Sly Park Outdoor Learning and Washington D.C. field trips 
 Personal Business up to seven days 

 
Following the May 2017 State May Budget Revise, re-openers may be considered. 
 
The Sacramento County Office of Education (SCOE) has reviewed the agreement prior 
to board action. The Public Disclosure of the agreement in accordance with AB 1200 
was submitted to SCOE and posted. 

 

 

 

 

 

 

































Galt Joint Union Elementary School District 
1018 C Street, Suite 210, Galt, CA 95632 

209-744 4545 * 209-744-4553 fax 
 
 
  

Board Meeting Agenda Item Information 

 

Meeting Date:    5/17/17 Agenda Item:  131.854 
Board Consideration of Compensation, 
Benefits and Related Issues Agreement 
Between GJUESD and Galt Elementary 
Faculty Association (GEFA) 
 

Presenter:         Karen Schauer Action Item: XX 
 Information Item:  

 

 

The ratified agreement for certificated educators reflects a 1% salary increase 
retroactive to July 1, 2016.  
 
Effective July 1, 2017, the agreement includes: 

 Step added to the teacher’s salary schedule 
 BTSA honorarium for veteran teachers for new teacher support increased from 

$1500 to $2000 
 Exceeding Class Size for TK-3 honorarium going into effect for classes 

exceeding 21 students 
 Revised preschool teacher salary schedule more aligned with TK-8 certificated 

schedule 
 Adjunct duty includes Sly Park Outdoor Learning and Washington D.C. field trips 
 Personal Business up to seven days 

 
Following the May 2017 State May Budget Revise, re-openers may be considered. 
 
The Sacramento County Office of Education (SCOE) has reviewed the agreement prior 
to board action. The Public Disclosure of the agreement in accordance with AB 1200 
was submitted to SCOE and posted. 

 

 

 

 

 

 

 







Galt Joint Union Elementary School District 
1018 C Street, Suite 210, Galt, CA 95632 

209-744 4545 * 209-744-4553 fax 
 
 
  

Board Meeting Agenda Item Information 

 

Meeting Date:    5/17/17 Agenda Item:  131.855 
Board Consideration of Memorandum of 
Understanding Between GJUESD and Galt 
Elementary Faculty Association (GEFA) 
 

Presenter:         Karen Schauer Action Item: XX 
 Information Item:  

 

The District and GEFA agree to the following addition to compensation for the 2017-18 school 
year to support time for planning, collaboration and/or direct learner services for equity, 
excellence, engagement and innovation for learners with economic need, English Learners, 
and/or foster youth . 

1. Each teacher will work twenty-four hours in collaboration and/or planning activities that 
are principally directed toward meeting the needs of learners who are low-income, 
English learners, and/or foster youth. Six of the twenty-four hours shall be directed by 
school district administration.  The hours will be beyond the contract day.  Hours may be 
worked any time after July 1, 2017 and must be completed by June 8, 2018. 

 
A. GEFA and the District will provide a revised list of acceptable activities with 

enhanced accountability. 
 

B. Teachers will keep track of hours and provide documentation to the District 
reflecting hours spent and briefly describing the work that was done. 

 

2. District agrees to pay each teacher additional salary equal to 4 days at the teacher's 
daily rate. 

 

 

 

 

 

 





Galt Joint Union Elementary School District 
1018 C Street, Suite 210, Galt, CA 95632 

209-744 4545 * 209-744-4553 fax 
 
 
  

Board Meeting Agenda Item Information 

 

Meeting Date:    5/17/17 Agenda Item:  Study Session 
 

Presenter:         Karen Schauer Action Item:  
 Information Item: XX 
 

1. LCAP Draft Executive Summary Overview 
 Key Refinements 
 Greatest Progress: State Dashboard and Local Measures 
 Greatest Need: State Dashboard and Local Measures 
 Most Significant Efforts for High Needs Learners 

 

   
2. GJUESD Facilities Efforts and Preliminary A+ Bond Rating for Measure K 
   
3. Budget Considerations  
   
4. Board Discussion  
   
5. Next Steps: Draft LCAP Revisions 

1. Meeting Dates: 
o May 17, 2017 Board Study Session 
o May 23, 2017 LCAP Revisions Review & Input 
o May 25, 2017 Post LCAP To District Website 
o June 14, 2017 LCAP Public Hearing  
o June 28, 2017 LCAP Adoption 

 

   
6. Attachments: 

a. GJUESD 2016-17 Logic Model 
b. LCAP Draft Executive Summary 
c. GJUESD Facilities Modernization Efforts 
d. GJUESD Preliminary Official Statement: Bond A+ Rating 
e. April 4, 2017 Stakeholder Continuous Improvement and Feedback 

1. Stakeholder Feedback 
f. May 2, 2017 LCAP Response To Feedback  

2. Stakeholder Feedback  
g. GJUESD Listening Circles Sample Packet 
h. GALLUP Student Poll Social Emotional District Results 
i. WestEd Report: GJUESD Journey to Personalized Learning 
j. Stanford Relationships & Convergences: ELA/ELD, Mathematics and Science 
k. NGSS Research 
l. GJUESD Demographic Snapshot 
m. Second Interim Budget Report Assumptions and Multi-Year Analysis 2016-17 LCAP Timeline 
n. May 2017 Fiscal Report: School Services 
o. LCAP Continuous Improvement Timeline 

 



GROWING
AND
LEARNING
TOGETHER
Our Goal: 
Inspire learners-
one plan at a time!

Develop and implement 
personalized learning and 
strengths-based growth 
plan for every learner that 
articulates and transitions 
to high school learning 
pathways while closing the 
achievement gap.

Processes and measures for 
continuous improvement and 
accountability are applied 
throughout the LEA including 
personalized evaluation 
processes.

Plan Implementation
 » Strengths and growth       

 mindset
 » Learner ownership
 »Career pathways 

A Systems Approach!
 » Learning cycle
 »Responsive data use
 »Meaningful evaluation

Blended Learning 
Environments & Tools

 » Classroom
 » Outdoors & Community
 » Mobile devices
 » Foundational and on-line  

 resources
 » Bright Future Learning Centers

School facilities are safe, 
healthy, hazard free, clean 
and equipped for 21st 
Century Learning.

Implement California 
Common Core State 
Standards in classrooms 
and other learning spaces 
through a variety of blended 
learning environments while 
closing the achievement gap.

Support 21st Century 
Learning Environments

 » Safe
 »Healthy
 » Flexible

GOAL 
1

GOAL 
2

GOAL 
3

GOAL 
4

2016-2017



 
Galt Joint Union Elementary School District 2017‐20 LCAP Plan Summary 

 

 

THE STORY 
Briefly describe the students and community and how the LEA serves them. 

 

With a sustained vision of Growing And Learning Together, learner strengths, needs, interests and aspirations 
are acted upon to maximize personalized growth and achievement. The Galt Joint Union Elementary School 
District (GJUESD) Bright Future LCAP describes intentional, research-based efforts to prepare learners for 
college, career and life success. The school district recognizes capacity building, collaboration and continuous 
improvement as fundamental elements of educational improvement, with additional attention to curriculum 
coherence and the power of language. 
 
The GJUESD serves 3,844 pre-kindergarten through grade eight learners at five elementary schools, one middle 
school and one school readiness center. The district boundaries include the City of Galt and surrounding 
outlying rural areas.  
 
Demographics: 
The percentages of learners from economically disadvantaged homes range from 40%-81% across our 6 
schools. English language learners comprise 20% of the district’s population (ranging from 8%-55% at schools). 
13.8% of our learners receive special education services. 
 
The district goal is to “Inspire Learners- one plan at a time.”  This personalized learning model reflects 
the belief that “One size does NOT fit all!”  The district’s four LCAP Goal Areas illustrate this belief : 
Goal 1: Develop and implement a personalized learning and strengths-based growth plan for every 
 learner that articulates and transitions to high school learning pathways while closing the achievement 
 gap. 
Goal 2: Implement California Common Core State Standards in classrooms and other learning spaces 
 through a variety of blended learning environments while closing the achievement gap. 
Goal 3: Processes and measures for continuous improvement and accountability are applied throughout the 
district, including personalized evaluation processes for educators. 
Goal 4: School facilities are safe, healthy, hazard free, clean and equipped for 21st century learning. 
 
Along the way, many partners have collaborated with GJUESD to support learners. These partnerships 
include: 
● Federal Race-To-The-Top Innovation Grant to implement personalization 
● Central Valley Foundation English Learner grant  
● Stanford University and Open Up Education Resources in mathematics partnerships 
● San Joaquin Delta College and CSU Sacramento coursework for early childhood education 
● Next Generation Science Standards early implementation district 
● Cosumnes River Preserve for outdoor science and service learning 
● The Galt community, which supported a $19.7 million facilities modernization bond 

 
Six key accomplishments or practices that have been implemented over the last few years reflect the 
focus on personalizing each learner’s educational experience in the PK-8 district: 
1. 3,721 students in grades PK-8 have personalized learning plans to support academic growth and 

achievement 
2. The top 3 strengths are identified for every learner in grades 4-8 
3. School libraries have been transformed into Bright Future Learning Centers 
4. Project-Based Service learning is offered at all sites 
5. A one-to-one ratio of computers to students has been accomplished at every school 
6. An educator Continuous Learning and Reflective Rubric was developed and piloted 
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LCAP HIGHLIGHTS 
Identify and briefly summarize the key features of this year’s LCAP. 

 

Local and State Dashboard results were reviewed in a variety of stakeholder feedback 
sessions. Participants in these sessions identified seven Key Refinement Areas (KRAs) to 
advance the four LCAP goals: 
 

1. Increase Academic Rigor for every learner: Set high expectations for each and every 
learner, which is an essential, research-based best practice. This involves continued 
efforts to advance the implementation of the Stanford Relationships and Convergences 
model as it relates to English Language Arts/English Language Development, 
mathematics and Next Generation Science Standards (NGSS).  
 

2. Implement key strategies for English Learners more consistently: The district will 
prioritize educators’ understanding of academic literacy and English Language 
Development (ELD) strategies to support learners’ use of language to access and 
ensure success with complex text and learner discourse. 
 

3. Balance mathematics pacing with learner needs: Educators and administrators will 
work together to find the balance of deep learning and content coverage through pacing 
considerations, augmented with leadership support and monitoring. 
 

4. Implement selected ELA/ELD resources: During the 2016-17 school year, resources 
were reviewed and tested in classrooms with Benchmark selected for TK-6 and Amplify 
Education for grades 7-8.  These resources will be implemented district-wide for the 
2017-18 school year. 
 

5. Strengthen Professional Learning Cycle:  In addition to mini-observations with 
personal growth areas, feedback and reflection, a pilot effort will be expanded to 
promote greater consistency in research-based instructional practices.  A continuous 
learning and reflective rubric will be applied that incorporates both the California 
Standards for the Teaching Profession and Educator Competencies for Personalized, 
Learner-Centered Teaching. 
 

6. Strengthen Special Education to align with State Direction- Multi-Tiered System of 
Supports (MTSS):  Create and implement a district plan aligned to the California Task 
Force on Special Education: One System- Reform Education to Serve All Students. 
 

7. Implement Restorative Practices with common components district-wide: Create 
shared responsibility for applying research-based, proactive discipline consistently 
across schools, involving both certificated and classified staff. 
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REVIEW OF PERFORMANCE 
1. Based on a review of performance on the state indicators and local performance indicators 

included in the LCFF Evaluation Rubrics, progress toward LCAP goals, local self-
assessment tools, stakeholder input, or other information, what progress is the LEA most 
proud of and how does the LEA plan to maintain or build upon that success?  This may 
include identifying any specific examples of how past increases or improvements in 
services for low-income students, English learners, and foster youth have led to improved 
performance for these students. 

 

GREATEST NEED 
 
Based on a review of performance on the state/local performance indicators, local self-
assessment tools and stakeholder input, there are multiple areas of significant progress: 
 
o 67% of learners met or exceeded (45%) individual reading goal targets. 

 
o Preschool reading benchmarks demonstrated an 11% increase over the previous year in learners’ 

meeting all reading benchmarks. 
 

o The 2015-16 school year showed a decreased suspension rate and increased attendance. 
 

o 1,210 learners participated in extended learning opportunities in the Bright Future Learning 
Centers during the regular year and into the summer. 
 

o 100% of teachers have participated in district-wide professional development and implementation 
of English Language Development strategies for English Learners. 
 

o SBAC results demonstrated overall improvement for ELA and Mathematics. 
 

o Earlier exit of special education learners with pre-K special education services contributed to the 
decrease of active IEPs from 17.1% to 13.8%. 
 

o GJUESD Hope and Engagement scores are above the U.S. average for 2016 and increased from 
the previous year with: 
 
1. 93% agreeing or strongly agreeing that they will graduate from high school. Not one learner 

disagreed. 
2. 92% agreeing or strongly agreeing that they will have a good job in the future. Not one 

learner disagreed. 
3. 88% agreeing or strongly agreeing that they will have a great future ahead of them. 

 
o Since 2013-14, participation in project-based service learning has increased district-wide from 

58% to 83%. 
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2. Referring to the LCFF Evaluation Rubrics, identify any state indicator or local performance 
indicator for which overall performance was in the”Red” or “Orange” performance category 
or where the LEA received a “Not Met” or “Not Met for Two or More Years” rating.  
Additionally, identify any areas that the LEA has determined need significant improvement 
based on review of local performance indicators or other local indicators.  What steps is the 
LEA planning to take to address these areas with the greatest need for improvement? 

 

GREATEST NEED 
 
Students scored ORANGE in two of the state indicator performance categories. These are two of our 
greatest areas of need for improvement 
 
(ORANGE) English Learner Progress - Status-68.5% Declined 2.3% 
Steps to address this area of need: 
● District coaches under the leadership of the District ELD coach will continue to provide ELD-focused 

training and integrate EL strategies in all content-area trainings 
● New ELA/ELD curriculum will be examined through the Universal Design for Learning (UDL) lens and work 

will be done with publishers on the alignment tools 
● Coordination of professional learning with service learning leaders will focus on intentionally implementing 

project-based learning to develop language through science and service learning. 
● The staff will increase communication with English Learner parents and increase parent trainings at each 

site. 
● Successful interventions being used at some schools will be implemented district-wide after analysing 

results to identify most promising practices 
● Migrant and EL families will be identified and served in the home visiting school readiness program for 

ages 0-3 and preschool program for ages 3-4. 
 
(ORANGE) Suspension Rate- Status-High 3.3%;  Increased .05% 
Steps to address this area of need: 
● In order to maximize efforts within the Multi-Tiered System of Support (MTSS) model to implement 

Restorative Practices and also proactively meet the social-emotional needs of our high needs learners, 
increasing social workers and counselors at the sites will be considered. 

● District is planning for the expansion of Restorative Practices and school climate trainings to include all 
educators and classified employee groups. 

● Restorative Circles training will be provided to all teachers. 
 
Although student performance increased in both Mathematics and English Language Arts, the 
performance status for students is identified as LOW in both areas.  Therefore Mathematics and ELA 
continue to be areas of need. 
 
(YELLOW) Math- Status Low- 46.6 points below level 3;  Increased +7.3 points  
Steps to address this area of need: 
● Support coaching and on-going feedback for mathematics rigor and pacing through observations and 

pacing monitoring  
● Administrative coaching for strengthening academic conferences based on mathematics data trends while 

considering lesson study process for mathematics. 
● Continue to apply and receive external feedback on the relationships and convergences implementation 

model as it relates to mathematics with more meaningful connections to language for learning and 
development and NGSS science for content application. 

 
(YELLOW) ELA- Status Low- 18.8 points below level 3; Increased +9.1 points 
Steps to address this area of need: 
● Implement a common ELA and ELD program district-wide: TK-6 Benchmark and Grades 7-8 Amplify. 
● Continue to apply and receive external feedback on the relationships and convergences implementation 

model as it relates to ELA/ELD with connections to mathematical understanding and NGSS science for 
meaningful and rigorous language development and informational text. 
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3. Referring to the LCFF Evaluation Rubrics, identify any state indicator for which performance 
for any student group was two or more performance levels below the “all student” 
performance. What steps is the LEA planning to take to address these performance gaps? 

 

PERFORMANCE GAPS 
 
Performance for the Special Education sub-group was two or more performance levels below 
the “all student” performance: 
 

1. ELA- All students = YELLOW -  Student with Disabilities = RED  
 

2. Math- All Students = YELLOW -  Students with Disabilities =  RED 
 
Steps to take to address these performance gaps: 
 

● The District is working to strengthen special education services to better align with state 
direction: Multi-Tiered System of Support (MTSS): 
 

○ MTSS Leadership is working on guidelines to promote common language and 
practices. 

○ Principal on Special Assignment will support site administrators to develop site MTSS 
plans. 

○ An MTSS coach will work with educators and site RtI teams to identify behavioral, 
social-emotional and academic supports.  
 

● Special education leadership team will meet on a monthly basis to help ensure district 
consistencies are in place at every site.   
 

● An academic coach will support special education teachers with the ELA/ELD implementation. 
 

● Middle school special education team will collaborate with the high school program to 
implement a common mathematics program. 

 
● Early identification and intervention practices and services will continue to be increased at the 

pre-K (ages 0-5) level.  
 

● Full inclusion at the pre-K level will continue to be strengthened and increased opportunities 
for inclusion at the elementary level will be explored. 

 
● A “parent university” for parents of children with exceptional needs will be developed to 

increase communication, encourage networking and equip parents with tools to help support 
the child’s learning. 
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4. INCREASED OR IMPROVED SERVICES 
 If not previously addressed, identify the two to three most significant ways that the LEA will 

increase or improve services for low-income students, English learners, and foster youth. 
 

Three most significant ways that the LEA will increase or improve services for low-income 
students, English learners, and foster youth: 
 
1. Strengthening the professional learning growth cycle to align rigor and personalized 

instructional strategies. 
 
This educator learning cycle will expand the implementation of the GJUESD Continuous 
Learning and Reflective Rubric. The pilot teaching standards rubric is organized by four 
domains including: 

1. Instructional 
2. Cognitive 
3. Interpersonal 
4. Intrapersonal 

 
Additional refinement of the professional growth cycle will take place to ensure personalized 
support, clear reflection, additional peer observations, and additional platforms for professional 
learning delivery. 

 
With the second year of implementation, teachers will be have 24 additional hours for 
collaboration, planning, or direct services for low-income, English learners and foster youth. 

 
2. Continuing to build capacity through systems-wide leadership for equity, excellence, 

engagement and innovation.  
 

This involves strategic staffing involving academic coaches and lead teachers balanced with 
site and district administration reflecting a leadership team for coherence to advance 1) focused 
direction, 2) collaborative culture, 3) deepened learning and 4) internal/external accountability. 
The district will maintain and further improve personalized learning environments with research-
based supports and opportunities for high-needs learners to help foster college and career 
success. To maximize these outcomes requires a coordination of human and materials 
resources to reinforce appropriate and equitable access for all learners.   

 
Continuing to focus on a “systems-wide” approach to leadership will support teachers through 
coaching and professional learning with an increased focus on integrating ELD in the core 
content areas of Mathematics and Next Generation Science Standards (NGSS). It will include a 
more intentional focus on building the capacity of our site administrators. Our principals play a 
key role as instructional leaders and oversee the development of Personalized Learning Plans 
(PLPs) for every learner.  We must also continue to support site leadership capacity by 
developing lead teachers who have expertise in not only ELD but also Math and Science.  
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3. Expanded and articulated (Pre-K- University) learning opportunities within and outside 

the regular school day and in other learning environments 
 

These services will increase engagement with student voice & choice for college and career 
pathways success - Pre-K through College. Continue after school and summer supports and 
opportunities to inspire learning and strengths development. This includes more intentional 
parent engagement during and after school to develop curriculum understanding and 
application. In addition, strengthening pre-K through university partnerships and articulation 
supports the maximization of learner growth and achievement along the preschool through 
college and career pathway(s). 

 



Business Services Director 
FACILITIES MODERNIZATION EFFORTS 

 

GJUESD Board Meeting: May 17, 2017 
 

 
 

FACILITIES MODERNIZATION EFFORTS 
 

I.  Measure K 
A. Citizen’s Oversight Committee 

i. Meetings February 27, 2017 (District Office), April 24, 2017 (Valley Oaks 
ES) 

ii. Next meeting June 12, 2017 (Marengo Ranch ES) 
iii. Chairperson, Tom Silva 

 
B. Approved Architect Services 

i. LPA-Partnered with our District to develop our Facilities Master Plan, 
approved in January 2016, Offices in SoCal, Sacramento, and Texas.  
Assisting with McCaffrey Farm-Fork-Family-Fitness project.  

ii. PBK-Offices in Sacramento, Central Valley, and Ontario (CA) and Texas.  
Strong K-12 portfolio and NextGen school facilities. 

iii. Derivi Castellanos Architects, specializing in the California K-12 market for 
37 years.  Project management expertise.  Office in Stockton. 

iv. Verde Design, K-12 Landscape Architecture, with Irrigation Design and 
Sports Planning & Design,  offices in Sacramento. 

  
C. Bond Rating and Sale 

i. A+ (see attachment) 
ii. May 18th 1st Issuance Bond Sale (Government Financial Strategies Offices) 

 
D. Priority Projects 

i. 5 year time line to completion  
1. Prioritized Project Areas 

a. School Safety & Security 
b. Modernize Schools 
c. Update Existing Building Systems 
d. Support 21st Next Gen Learning Styles and Resulting 

Achievement 
 

ii. Department of State Architect approval process/timeline 



Business Services Director 
FACILITIES MODERNIZATION EFFORTS 

 

GJUESD Board Meeting: May 17, 2017 
 

 
 
 

1. Many projects require DSA approval (6 months potential for 
approvals).   

2. Need to determine what needs DSA approval early in the project 
prioritizations 

 
iii. Site Walks with District Staff, School Site Staff, & Architect (assigned to 

school site) to Prioritize Projects 
1. Valley Oaks ES and Greer ES site walks conducted this week, all 

sites completed by May 26th, Architect walks by June 9th 
a. Information used:  Facilities Master Plan, Site/District Staff 

input, Prioritized need 
2. Prioritized Project Areas 

a. School Safety & Security 
i. 2017-18 Cameras at all sites (summer) 

ii. Fencing completed dependent on needed 
construction at each site (Valley Oaks and River 
Oaks) 

b. Modernize Schools 
i. Outside Learning Environments 

1. All play and parking areas 
2. Shade structures 
3. Irrigation systems 

ii. Portables (upgrade, replace, and/or eliminate) 
iii. Building remodel and painting 
iv. Cafeterias 

c. Update Existing Building Systems 
i. HVAC 

ii. Plumbing 
iii. Communication 

1. Site Telephone systems (Summer 2017) 
iv. Lighting (indoor and outdoor) 
v. Controls 

vi. Roofing 
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FACILITIES MODERNIZATION EFFORTS 

 

GJUESD Board Meeting: May 17, 2017 
 

 
 
 

d. Support 21st Next Gen Learning Styles and Resulting 
Achievement 

i. Innovation Centers 
ii. BFLC upgrades 

iii. Furniture (preferred providers) 
 

E. 2017 Summer Projects 
i. Playground resurfacing-Greer ES and Marengo Ranch ES 

ii. Security Site Camera Installation (at all sites (MR & VO completed last 
summer) 

iii. New phone systems at all school sites (Marengo, River Oaks, Valley Oaks, 
McCaffrey MS, Greer, (Lake Canyon completed)) 

iv. Painting, gutter repair, and roofing repair at all sites 
v. New Carpet in classrooms (except for classrooms scheduled for early 

renovation) 
vi. Lighting replacement (all outside fixtures and where needed inside) 

vii. New flooring at Marengo Ranch ES Kitchen 
 
 

 
BUDGET CONSIDERATIONS 

 
 Negotiations 

 
 May Revise, Gov. Jerry Brown’s updated 2017-18 Budget Revision 

o See attached School Services of California Summary (May 11) 
o See two additional updates (May 12) 
o More information to be provided at School Services Workshop today 

 











DISTRICT ADVISORY 
COMMITTEE (DAC) 

MEETING
Growing And Learning Together!

April 4, 2017

Local Control 
Accountability Plan 

(LCAP): Progress & Input



SESSION GOALS
1. Update and clarify GJUESD Bright Future 

Learning efforts for LCAP refinement

2. Seek continuous improvement ideas and input 
for 2017-18 LCAP efforts

2
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LCAP IMPROVEMENT AREAS

1.  Academic Rigor for Every Learner Strategies

2. Implementation of Key ELD Strategies

3. Mathematics Pacing

4. Selection of Core English Language Arts/English 

Language Development

5. Professional Learning Growth Cycle to align with rigor 

and more personalized instructional strategies

6. Multi-Tiered System of Support

4



DATA TRENDS: 
CALIFORNIA SCHOOL DASHBOARD
 Tool to monitor progress
 Addresses 4 of the 6 indicators
 Icons, “wheels” are assigned to each indicator
 Blue is the highest, red is the lowest
 Colors based on 5x5 grids
 We looked closely at all red and orange wheels
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OUR DISTRICT AT A GLANCE

• Suspension: 2014-15 was High and Increased from 
2013-14 = ORANGE

• EL Progress: 2014-15 was Low Medium and Declined 
from 2013-14 = ORANGE

• ELA: Spring of 2016 was Medium and Increased from 
Spring 2015 = YELLOW

• Math: Spring of 2016 was Medium and Increased from 
Spring 2015 = YELLOW

6



OUR SCHOOLS AT A GLANCE
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SECOND TRIMESTER: RECENT 
LOCAL INFORMATION

• SIPPS Instruction: moving children from Beginning to 
Extension to Challenge

• Reading: monitor fluency & comprehension

• ELD: consistent 30 minute block of designated ELD

• Math Pacing: moving along as expected

• Math Performance 3rd-8th: 45% - 97%
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SECOND TRIMESTER: RECENT MAP 
INDICATORS

MATH PROJECTIONS

2017 District

(Levels 3 & 4)
Fall: 29%
Winter: 27%

SBAC 2016: 28%
SBAC 2015: 25%

ELA PROJECTIONS

2017 District

(Levels 3 & 4)
Fall: 41%
Winter: 43%

SBAC 2016: 43%
SBAC 2015: 37%
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SPRING 2017 LISTENING CIRCLES FOR 
IMPROVEMENT AND INNOVATION

McCaffrey Lake 
Canyon

River 
Oaks

Marengo
Ranch

Greer Valley 
Oaks
Added 4-6-17

• Relationships

• Voice/Choice

• College & 
Career

• Motivation/ 
Inspiration

• Extra 
Curricular

• Hands-on

• House 
System

• Electives

• Scheduling
• Technology

• Fun & Humor

• Relationships

• Youth Voice

• Challenge

• Project-
based
Learning

• Science

• Personalized 
Learning 
Choice

• Club Options 
and 
Exploratory

• Up-to-Date 
Books and 
Resources

• Science and 
Technology

• Welcoming 
Environment

• Elective 
Choice and 
Variety

• Careers and 
Active 
Learning

• Active 
Engagement

• Motivation & 
Challenge

• Incentives & 
Recognition

• Educational
Games

• Arts

• Equipment

• Homework

• School 
Beautification
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SUSPENSION/EXPULSION DATA
Lake Canyon 11-12 12-13 13-14 14-15 *15-16

Suspension 16 6 4 11 7

Expulsion 1 0 0 0 0

11

Marengo Ranch 11-12 12-13 13-14 14-15 *15-16

Suspension 22 9 11 3 9

Expulsion 0 2 1 0 0

River Oaks 11-12 12-13 13-14 14-15 *15-16

Suspension 12 4 11 6 10

Expulsion 1 0 0 0 0
Valley Oaks 11-12 12-13 13-14 14-15 *15-16

Suspension 29 17 23 36 11

Expulsion 0 0 4 1 1
Greer 11-12 12-13 13-14 14-15 *15-16

Suspension 6 7 12 8 5

Expulsion 0 0 0 0 0
McCaffrey 11-12 12-13 13-14 14-15 *15-16

Suspension 92 74 53 63 42

Expulsion 8 6 8 5 1

* 
15
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GALLUP STUDENT POLL: DISTRICT 
RESULTS

FALL 2015 FALL 2016
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All items are on a 5-point scale where 5 means strongly agree, and 1 means strongly disagree.



STRENGTHS AND NEEDS
• SBAC Overall Improvement for ELA and Mathematics

• SBAC ELA Higher than Mathematics

• Suspension: Needs Area

• English Learners Subgroups: Needs Area

• Special Education Subgroup: Needs Area
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Support Services & Programs For High Needs Learners

PROGRAM OR SERVICE DESCRIPTION DISTRICT OR 
SCHOOL

LEARNERS FUNDING SOURCE

Class Size Reduction Further reduces TK-3 class 
size to 20:1 to more 
effectively personalize 
learning and support growth 
for high needs learners

District-wide 1,407 learners Supplemental & 
Concentration 
(S&C)

Personalized Learning 
Plans (PLPs)

PLP Admin.& clerical provide 
additional monitoring and 
support of personalized 
learning for high needs 
learners; TK-8

District-wide 3,800 learners S&C

ECE Home Visitor Academic, social emotional 
Learning (SEL) for at-risk 
families with children 0-3

Fairsite 22 families S&C

Preschool Delivers academic and 
social emotional learning for 
high needs children, ages 3-
5

Fairsite 210 learners Migrant Ed,
State Preschool, First 5, 
Title 1, SpEd, QRIS

Counselors/ Social 
Workers: Social Work 
Interns

SEL, behavior and academic 
support; PreK-8

VO- 1 , MMS- 1
RO/GES- 1  
MRE/LC- 1

3,800 learners Title I, S&C, Mental 
Health

GOAL AREA 1: Personalized Learning Pathways and Strengths-based Growth 
Plans for every learner… to close achievement gap
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Support Services & Programs For High Needs Learners

PROGRAM OR SERVICE DESCRIPTION DISTRICT OR 
SCHOOL

LEARNERS FUNDING SOURCE

Instructional 
Assistants

Reading and Math  
academic support for high 
needs learners grades 
TK-6

VO- 7, GES- 4
RO- 4, MRE- 3
LC- 4, MMS- 0

Approx 1,407 learners Title I, S&C

Bilingual Instructional 
Assistants

Additional academic 
support for beginning ELs; 
TK-3 & newcomers

VO- 7, GES- 4
RO- 4, MRE- 2
LC- 3, MMS- 2

Approx 800 learners Title I, Title III, S&C

Newcomer Teacher Additional academic 
support for ELs at the 
beginning level of English 
proficiency; 7-8th

MMS- .20 FTE 10 learners S&C

Extended Day Afterschool small group 
intervention by teacher or 
homework club by an IA; 
TK-8; 

District-wide 415 learners Title I, Migrant 
Education 

BFLC Clubs and 
Summer Academies 

Classified & certificated 
staff provide Expanded 
Learning opportunities for 
every learner- clubs and 
academies for TK-8th 
afterschool/ summer

District-wide 1680 
learners

RTTT, S&C, Base

GOAL AREA 1: Personalized Learning Pathways and Strengths-based Growth 
Plans for every learner… to close achievement gap
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Support Services & Programs For High Needs Learners

PROGRAM OR SERVICE DESCRIPTION DISTRICT OR 
SCHOOL

LEARNERS FUNDING SOURCE

ASES Afterschool 
Program

SEL and academic support 
to learners afterschool; 
priority enrollment for high 
needs learners; 1st-8th 

GES, VO, MMS 375 learners ASES, Title I

SCOE CARE Program Provides self-contained 
classroom setting to increase 
personalization for learners 
at-risk of dropping out of 
school; 8th

MMS 18 learners ADA

Migrant Summer 
Academy

4 week summer learning 
program for migrant learners 
PreK-8

District-wide 200 learners Migrant Education

Long-Term English 
Learner Summer 
Academy

4 week summer learning 
program for LTELs and high-
needs learners; 4-8th

District-Wide 100 learners RTTT, S&C

Program Specialist Support site admin and all 
special education staff with 
implementation and 
compliance of SpEd. PreK-8

District-wide- 1 530 learners SCOE, Mental Health

GOAL AREA 1: Personalized Learning Pathways and Strengths-based Growth 
Plans for every learner… to close achievement gap
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Support Services & Programs For High Needs Learners

PROGRAM OR SERVICE DESCRIPTION DISTRICT OR 
SCHOOL

LEARNERS FUNDING SOURCE

SpEd Extended Year Summer learning for 
learners in grades PreK-
8 with services on IEPs

District-wide 114 learners SpEd, Base

Behaviorists Staff support student 
behaviors and teacher 
training; PreK-8

District-wide- 5 Ratio
1:730 learners

SpEd, Base, Mental 
Health

Psychologists Assessing for learning 
disabilities, counselling, 
RtI support; PreK-8

District-wide
PreK-6 = 4
7-8 = 1

Ratio 1:850 learners SpEd, Base, Mental 
Health

Speech  & Language 
Pathologist

Assessing learners to 
identify speech/lang 
disability, small group 
therapy, RtI team 
support; PreK-8

PreK- 2, VO- 1.5
GES- 1, RO- 2
MRE- 1.5, LC-1.5, 
MMS- 1

434 learners SpEd, Base, 

GOAL AREA 1: Personalized Learning Pathways and Strengths-based Growth 
Plans for every learner… to close achievement gap
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Support Services & Programs For High Needs Learners

PROGRAM OR SERVICE DESCRIPTION DISTRICT OR 
SCHOOL

LEARNERS FUNDING SOURCE

ELD Coach, 
Curriculum 
Coaches, & EL Lead 
Teachers

Build site leadership 
capacity and support 
teachers in CCSS and 
ELD implementation;
PreK-8

District Coaches- 7
EL Leads: VO- 1 
GES- 2, RO- 1
MRE- 0, LC-
2,MMS-2

3,800 learners Title I, Title II, NGSS, 
Base, CVF

Online learning 
courseware

Provides blended 
learning opportunities to 
supplement CCSS (math, 
ELA); TK-8

District-wide 3,800 learners S&C, Title I

Chromebook w/wifi 
check out

To support blended 
learning at home for 
learners without 
computer and/or wifi 
access; TK-8

District-wide 412 learners S&C, RTTT, Base

Preschool Site 
Supervisor

Coordinates preschool 
services & collaborates 
with School Readiness; 
ages 0-5

Fairsite 208 learners State Preschool

Goal Area 2: Implementation of Common Core State Standards ...in a variety of 
blended learning environments while closing the achievement
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Support Services & Programs For High Needs Learners

PROGRAM OR SERVICE DESCRIPTION DISTRICT OR 
SCHOOL

LEARNERS FUNDING SOURCE

School Readiness 
(SR) Supervisor

Coordinates SR activities, 
parent Ed. and playgroup 
designed for high needs 
families; ages 0-5

Fairsite 300 families First 5

Bilingual Office 
Assistants

Increase parent access to 
school information and 
services for non-English 
speaking families; PreK-8

District-wide 1,200+ families S&C, Title I

Parent Engagement 
and Involvement

Empower parents to support 
their children through SSTs, 
family nights, parenting 
classes/ workshops; PreK-8

District-Wide Approx. 3,000 families Title I, Title III, Migrant 
Ed., MOUs, First 5

Additional MMS 
Transportation

Provides transportation 
to/from MMS for learners 
living west of Hwy 99; 7-8th

McCaffrey 120 learners S&C

Goal Area 2: Implementation of Common Core State Standards ...in a variety of 
blended learning environments while closing the achievement
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Support Services & Programs For High Needs Learners

PROGRAM OR SERVICE DESCRIPTION DISTRICT OR 
SCHOOL

LEARNERS FUNDING SOURCE

Expanded Learning 
Transportation

Afterschool & summer 
routes to insure access 
to expanded learning; 
TK-8

District-wide 3,800 learners S&C, Migrant 
Education

Targeted Planning, 
Teamwork &  
Services

18 hours principally 
directed to higher needs 
learners PreK-8

District-wide 3,800 learners S&C

E-3 Innovation 
Projects

Equity, excellence, 
engagement & innovation 
site-based grants TK-8

District-wide 3,550 
learners

RTTT

School Resource 
Officer(s)

Supports school safety District-wide 3800 learners General Funds, 
Measure R, Grant

Goal Area 2: Implementation of Common Core State Standards ...in a variety of 
blended learning environments while closing the achievement
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PRELIMINARY LCAP REFINEMENT 
RECOMMENDATIONS AND FEEDBACK
1. Based on data and progress:

A. Continue with the six 2016-17 Improvement Areas with 
deeper implementation

B. Include one additional area: restorative practices 

2. Chart Feedback and Ideas
• Six refinement areas and restorative practices
• Additional Considerations

21

1.  Academic Rigor for Every Learner Strategies

2. Implementation of Key ELD Strategies

3. Mathematics Pacing

4. Selection of Core English Language Arts/English Language Development

5. Professional Learning Growth Cycle to align with rigor and more 
personalized instructional strategies

6. Multi-Tiered System of Support (7)



NEXT MEETING: MAY 2ND
LCAP Sessions
May 2nd: LCAP presentation to DAC,SSC, DELAC (location/time TBD)
May 17th: Tentative Board Study Session (location/time TBD)
May 23rd: LCAP Response to Comments (location/time TBD)
May 25th: Post LCAP 
June 14th: Tentative LCAP Public Hearing
June 28th: LCAP Adoption

22



Galt Joint Union Elementary School District 
LCAP Progress & Input: 2017 

1 

 

   = DAC Stakeholder(s) Priority Area    GJUESD Board Meeting: May 17, 2017 

 

KRA 1: Academic Rigor & District Responses 
 English Language Arts (ELA)/English Language Development (ELD), Math, Next 

Generation Science Standards (NGSS)  & Academic Vocabulary                          
  ADMIN 

 Strategies for serving GATE learners implemented universally (GATE 
certification/Professional Development) 

 Strategies for scaffolding to support all learners 
 What does rigor look like?   

o Best practices identified & implemented for consistency across district 
o Coaches provide personalized PD 
o SBAC‐ like assessments   
o Read the Framework  
o Depth of Knowledge 
o Organizational Consistencies 

 Wednesday Professional Learning Community (PLC)/Academic Conference to plan 
from data 
o Analysis and next steps 
o Goal setting 

 Calibration of observations 
 Allow time for learners to apply skills/knowledge 

o Project‐Based Learning 
o Sense‐making  

DAC 
 In all core areas English Language Arts, Math, Science and Social Studies  
 Apply skills across curricular                                
 Increasing motivation 
 Parent inclusion activities 
 Parent trainings  

o Change Back To School Night format to embed trainings 
 Accelerate learning to meet the needs of learners 

DELAC 
 Fun learning 
 Better explanation of program goals 
 Parents should know the goals and levels better in English 

   
KRA 2:  English Language Development & District Responses 

  ADMIN 
 Ongoing English Language Development (ELD) Professional Development & Coach 

support integrated into all core areas  
 Universal Design for Learning use: Implement ELD strategies across all core content 

areas  
 Continue to develop site administrators as instructional leaders to improve ELD 

instruction 
 Continue CALLI implementation “Focus on improving English Language writing”  

o Middle School 
 Continue teaming & advisory for implementation of English Language Development 
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   = DAC Stakeholder(s) Priority Area    GJUESD Board Meeting: May 17, 2017 

 

DAC 
 Develop Academic language in all core content areas for all learners                   

o Augmentation citing evidence cross‐cutting concepts critical thinking 
 Project‐based learning to develop language  

DELAC 
 Focus and encourage parents 
 How can parents give support at home 
 Academic vocabulary 

   
KRA 3:  Mathematics Pacing and Learner Needs & District Responses 
  ADMIN 

 6th grade math program consistencies 
 Pacing 

o Develop guide district wide 
o Re‐establish district‐wide grade level Professional Learning Communities 

focused on pacing & instruction  
o Guide to identify essential standards  
o Reintroduce Common District Math Assessments 
o Math interventions  

DAC 
 Combine lessons and modify pacing (re‐teaching concepts)  
 Conceptual understanding (developing) math concepts  
 Review  (develop and maintain basic skills)  
 Questioning styles/formats                                                                                  

DELAC 
 Instruction/learning should be more fun 
 Share successes with other schools 

   
KRA 4:  Implement English Language Arts/English Language Development Resources 

& District Responses 
  ADMIN 

 Professional Development for implementation of new program                                
o Specialized for Special Education 
o Amplify (McCaffrey) 
o Coach support 

 Re‐establish district wide grade level Professional Learning Communities to 
share/processes  

 Use program assessments/Illuminate                                                
DAC 

 Facilitator and purpose for grade‐level Professional Learning Community meetings 
 Give Common Assessments 
 Flexibility with teacher‐developed units 
 Purpose of reading/English Language Arts is literacy in ALL content areas  

o Use literacy skills to do science, social studies, etc. 
DELAC 

No Comments 
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   = DAC Stakeholder(s) Priority Area    GJUESD Board Meeting: May 17, 2017 

 

KRA 5:  Professional Learning Growth Cycle with Rigor and Personalized Learning 
Alignment  & District Responses 

  ADMIN                                                                                                             
 Provide district‐wide Purchase Order for teachers  

o Monthly site learning events 
o Coaches provide more Professional Development (PD) 
o Summer learning opportunities  
o PD focused on rigor, depth of knowledge 
o Micro‐credentials – “extra column” 
o Teachers observing self w/ camera  
o More teachers observing each other 

 Administrator Professional Development  
o Visit classrooms together in order to calibrate rigor 

 Meaningful conversations about growth expectations  
 Professional Development for personalized reading instructions 

DAC 
 Options for improving/refining in all content areas & specialties including science 

and social studies 
 Opportunities for Next Generation Science Standards (NGSS)                                             

o 4 core areas: English Language Development, Math, Science, Social 
Studies 

DELAC 
No Comments 

   
KRA 6:  Strengthen Special Education Services with State Direction Alignment & 

District Responses 
 WHAT IS DISTRICT VISION FOR IMPLEMENTATION OF MTSS? PROTOCOLS? 

CONSISTENCY ACROSS DISTRICT? 
  ADMIN 

 district‐wide sharing of information                                                                                    
 Interventions 
 Modifications 
 Idea bank 
 Standard protocols 

 
 ORGANIZATIONAL CONSISTENCIES 
 Special Education referrals 
 Response To Intervention (RTI) 
 Full‐time Social worker at each site                                                                     

DAC  
 Balance of Personalization and Individualization 
 Inclusion for all content areas 
 Child Find 

DELAC 
No Comments 
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   = DAC Stakeholder(s) Priority Area    GJUESD Board Meeting: May 17, 2017 

 

KRA 7:  Implement Restorative Practices 
  ADMIN 

 Affective statements, questioning intervention, circles, conferences 
Why? Create understanding & Buy in 
 Train everyone on Restorative Practices: Teachers, Instructional Assistants, Yard 

Supervisors, Bus Drivers, etc.  
 Teacher training on class circles                                                                                      
 Implement & own it 

DAC 
 Provide parent training on Restorative Practices 
 Use Restorative Practices to build interest and increase engagement in core areas        

DELAC 
No Comments 

   
Additional Areas or Comments 
  ADMIN 

 Organizational guidelines (instructional)                                                                       
 Innovation through Making Space/Making Creating: Entrepreneurial Aspirations    
 Tap into teacher strengths, expertise & passions for Professional Development: Pay 

stipends  
 Continue to expand early learning & include intentional collaboration between PK‐

TK‐K teachers  
DAC                                      

 Parent involvement 
 Improve District Office efficiencies to maximize services to schools 
 Stretch our realities for “nextgen” school environments                       
 Improve community and District interaction 
 Outdoor education opportunities are provided for all students across all curricular 

areas 
 Increase instructional minutes 
 Increase engagement through sense making strategies from Next Generation 

Science Standards (NGSS) 
DELAC 

 Understanding teachers 
 Better communication between parents and school 
 “open door” 5 minutes after school 

 Better parent involvement 
 Better communication with parents about what does “EL” mean and why they are 

in the program: Goals, Levels, Progress 
 Motivation in beginning of each year explain about all of the English Learner (EL) 

programs in a meeting 
 Use different methods to attract parents to the meeting/give them information (e.g. 

church, personal contact) 
 Electronic communication 
 Special small meetings for EL parents 
 Technology classes for parents 
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Local Control Accountability Plan
Feedback Session: May 2, 2017



1. Review feedback themes and priorities from 
continuous improvement feedback sessions

2. Present and clarify district response to 
feedback

3. Elicit additional feedback and fine tune the 
Local Control Accountability Plan (LCAP) for 
the 2017-18 school year

SESSION OVERVIEW
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Personalization efforts tailor 
learning to each learner’s 
strengths, needs, culture and 
interests including the 
learner’s voice and choice in 
what, how , when and where 
they learn. This is achieved 
by supporting learners, 
teachers and families in the 
development of flexible and 
equitable learning 
environments ensuring 
mastery of the highest 
learning standards in pursuit 
of each learner’s goals.

~adapted  and  rev i sed  f rom iNACOL and  RTT -D  
S u s t a i n a b i l i t y  C o m m i t te e

PERSONALIZATION WORKING DEFINITION
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1. Reviewed local  and State  Dashboard resul ts

2. Advanced LCAP four  goal  areas wi th  f ine tuning through the Key Ref inement  
Areas (KRA’s)

3 . Cont inued s ix  Ref inement  Areas wi th  the addi t ion of  restorat ive  pract ices :
1) Academic Rigor
2) Engl ish  Language Development
3) Mathematics  Pacing and Learner  Needs
4) Implement  Engl ish  Language Ar ts/Engl ish  Language Development  

Resources 
5) Profess ional  Learning Growth Cyc le  with  Rigor  and Personal ized Learning 

Al ignment
6) Strengthen Specia l  Educat ion Ser v ices  wi th  State  Di rect ion Al ignment
7) Implement  Restorat ive  Pract ices

4. Stakeholder  feedback acquired for  seven areas wi th  addi t ional  considerat ions

APRIL STAKEHOLDER SESSION RECAP
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Refinement Area Feedback Themes or Priorities GJUESD Response

1.
ACADEMIC 

RIGOR FOR 

EACH AND 

EVERY 

LEARNER

A. State testing (SBAC) like 
assessments

a. Currently the Measures of Academic Progress (MAP) assessment is the common 
assessment and has demonstrated strong correlations to Smarter Balanced 
assessment Consortium (SBAC). While the standards are taught in math through 
Eureka, the assessments are not formatted to mirror SBAC. The new English Language 
Arts/English Language Development (ELA/ELD) materials do have assessments that 
mirror SBAC items.

B. Sense-making through inquiry-
based practices across content 
areas

b. Next Generation Science Standards (NGSS) is assisting with the process of helping 
teachers plan science lessons through inquiry-based practices. Through the lesson 
study process, teachers connect sense-making practices to all content areas. Planning 
ahead, we will explore NGSS professional development sessions that could incorporate 
cross-content inquiry practices. Math practices also address this concept – at this time, 
our district does not have a plan that assists in focusing on specific sense-making 
practices.

C. Build capacity and spread best 
practices through 1) PLC efforts, 
2) Academic Conferences, 3) 
coaches and professional growth 
areas, and 4) parent trainings

c. Many of the academic conferences and staff meetings focus on building capacity and 
increasing familiarity with both the math and ELA/ELD frameworks. Academic 
Coaches continue to support individual teachers and support administrators with site 
focus areas planning. Coaches will further explore Hattie’s research to focus on high 
impact strategies at the site and district level.

D. Parents desire better explanation 
of English Learner program goals

d. Reinforce the need to better explain English Learner programs at each site through 
English Learner Advisory Committee (ELAC) meetings. Given the new ELA/ELD 
materials, sites will have opportunities to share designated and integrated ELD 
materials. To reach more parents, sites will set two English Learner (EL) Program 
information meetings: a school-day meeting and an evening meeting. The ELAC and 
District English Learner Advisory Committee (DELAC) leaders will be the 
communication point between parents and school. Training will be given to ELAC leads
by the District.

E. Ideas: Rethink Back-To-School 
Night to embed trainings

e. Explore this idea with site Administration. Site Administrators can opt to focus on the 
ELA/ELD materials, along with NGSS learning sequences to address rigor.

F. Role and format of Organizational 
Consistencies

f. Organizational consistencies (expectation guidelines) will be revisited and updated to 
be used as a guide for all sites to follow. 

GJUESD RESPONSE TO FEEDBACK
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Refinement Area Feedback Themes or Priorities GJUESD Response

2.
MORE

CONSISTENTLY 

IMPLEMENT 

KEY 

STRATEGIES 

FOR ENGLISH 

LANGUAGE 

DEVELOPMENT

A. Ongoing English Language 
Development (ELD) professional 
development and coach 
supported integrated into all core 
areas

a. Coaches under the leadership of the English Language 
Development (ELD) Coach will continue to provide 1) ELD-focused 
training in the form of Stanford's online courses; 2) Massive Open 
Online Courses (MOOCs), 3) Results: Academic Language and 
Literacy Instruction (RALLI)/Content Area Language and Literacy 
(CALL) refreshers. This professional learning is integrated into 
Next Generation Science Standards (NGSS) and Math 
Professional Development (PD). Opportunities include attending 
ELD trainings at Sacramento County Office of Education (SCOE).

B. Universal Design for Learning 
(UDL) with implementation of 
ELD strategies across all core 
content areas

b. Examine the new curriculum through the UDL lens, working with 
the publisher on the alignment tools and our District ELD coach 
so every English Learner (EL) can access the curriculum with the 
ELD strategies across all core content areas.

C. Project-based learning to develop 
language

c. Coordination with professional learning/service learning leaders 
to more intentionally implement project-based learning to 
develop language through science, service learning and the 
integration of key EL strategies and standards that intersect in 
the “Convergence Model” into the content.

D. Stronger parent support for ELD 
implementation and meeting 
attendance

d. District English Language Advisory Committee (DELAC) Leader 
will work with English Learner Advisory Committee (ELAC) School 
Leads to brainstorm ideas on how to best support parents of ELs 
and to address low attendance at ELAC/DELAC. Principals and 
site leadership representation at quarterly DELAC meetings.

GJUESD RESPONSE TO FEEDBACK
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Refinement Area Feedback Themes or Priorities GJUESD Response

3.
BALANCE 

MATHEMATICS 

PACING WITH 

LEARNER 

NEEDS

A. Re-establish district-wide grade 
level Professional Learning 
Communities focused on pacing 
and instruction

a. Consider holding voluntary district-wide Professional Learning 
Community (PLC) meetings that can focus on math pacing and 
instructional delivery. 

B. Guide to identify essential 
standards

b. Revisit essential standards already identified in Eureka 
Math. Middle school will need to initiate the process with math 
teachers.

C. Math interventions c. Identify interventions being used district-wide through the analysis
of results to identify most promising interventions.

D. Combine lessons and modify 
pacing for re-teaching concepts

d. Revisit pacing guides (3-6) with Administrator team to draft an 
action plan.

E. Review, develop and maintain 
basic skills

e. Explore the addition of supplemental resources that reinforce basic 
math skills (not provided with Eureka/College Preparatory 
Mathematics (CPM). Revisit this topic with site Administrators.

G. Share success with other 
schools in district

g. Analyze state and local data to discuss with site administrators 
Successes will be shared with all.

H. Make math more engaging
and/or fun

h. Collect list of on-line games, web resources, etc. that address “fun 
math”.

GJUESD RESPONSE TO FEEDBACK
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Refinement Area Feedback Themes or Priorities GJUESD Response

4.
IMPLEMENT 

THE SELECTED 

ENGLISH 

LANGUAGE 

ARTS/ENGLISH 

LANGUAGE 

DEVELOPMENT 

RESOURCES

A. Professional development for 
new program implementation 
with 1.) specialized 
considerations for special 
education, 2) Amplify for 
McCaffrey and 3.) Coach 
Support

a. Initial program overview may be scheduled for June 9th. 
Professional Development (PD) in September and October will 
focus on English Language Arts (ELA)/English Language 
Development (ELD) materials. Three coaches will be directly 
assigned to support ELA/ELD implementation. Next Generation
Science Standards (NGSS) learning sequences also provide 
support for ELD.

B. Support understanding of the 
purpose of reading/English 
Language Arts is literacy in All 
content areas

b. Supporting the understanding of the purpose of reading and 
literacy in all content areas will be addressed during site PD 
events. Results: Academic Language and Literacy Instruction
(RALLI)/Content Area Language and Literacy (CALL) strategies 
will continue to support the purpose for reading, importance of 
literacy. New program addresses the skills and strategies needed 
to acquire transferable literacy skills in all content areas. The 
goal is to have a balanced literacy program for each learner that 
addresses ALL content areas.

C. Provide direction for flexibility 
with teacher-developed units

c. Expectations will be shared with all teachers. At this time, it is 
expected that all teach through Unit 7 in Benchmark and Unit 4 in 
Amplify- allowing flexible time for teachers to continue to use 
self-created units and novel projects.

GJUESD RESPONSE TO FEEDBACK
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Refinement Area Feedback Themes or Priorities GJUESD Response

5.
STRENGTHEN 

PROFESSIONAL 

LEARNING 

GROWTH CYCLE 

TO ALIGN WITH 

RIGOR AND 

PERSONALIZED 

INSTRUCTIONAL

STRATEGIES

A. Provide district-wide professional 
development for teachers:
1. Monthly site learning events
2. Coaches
3. Summer Learning
4. Focused on rigor, depth of knowledge
5. Micro-credentials and incentives
6. Classroom camera options for 

teacher self-review and feedback
7. More teachers observing each other

a. Additional refinement of the Professional Learning 
Cycle will take place to ensure personalized support, 
clear reflection, additional peer observations, etc.

B. Administrator Professional Development 
(PD) including visiting classrooms 
together to calibrate rigor

b. Coordinate calibration events to further align feedback 
and expectations of mini and formal teacher 
observations

C. Meaningful conversations about growth 
expectations

c. Explore support needed to assist site Administrator 
with meaningful conversations about learner growth

D. Opportunities for Next Generation 
Science Standards (NGSS)
a. 4 core areas: English Language Arts 

(ELA)/English Language 
Development (ELD), Math, Science 
and Social Studies

d. Administrators and academic coaches will need to 
work further with the application of the language 
convergences model throughout content areas. 
Additional considerations will need to be looked at to 
connect NGSS PD with ELA/ELD. A focus area for NGSS 
sustainability could include focus on Lesson 
Study/Teaching Learning Collaborative (West Ed) 
Model lead by coaches

GJUESD RESPONSE TO FEEDBACK
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Refinement Area Feedback Themes or Priorities GJUESD Response

6.
STRENGTHEN 

SPECIAL 

EDUCATION 

SERVICES TO 

BETTER ALIGN 

WITH STATE 

DIRECTION: 

MULTI-TIERED 

SYSTEM OF 

SUPPORT 

A. District-wide sharing of information, 
interventions, modifications, idea bank 
and standardized protocols

a.  Multi-Tiered System of Supports (MTSS) district 
leadership team is working on guidelines to promote 
common language and common practices. The 
guidelines will be shared with Administrators at the 
beginning of August 2017.

 Train SpEd staff to more widely use the SpEd Folder in 
Google Sites to access information/forms, share 
ideas/resources

 Utilize an online platform to deliver training and 
Professional Development (PD)

 Monthly District Lead SpEd team meetings
 Trimester district SpEd meetings
 Trimester check-ins with MTSS lead team

B. Balance of personalization and 
individualization, inclusion for all 
content areas and Child Find. Child Find 
involves the legal requirement to “find” 
children who have disabilities and need 
services.

b. MTSS district leadership team is working with achieving
the varied learning needs balance with consideration of 
Child Find laws in the guidelines and support processes

C. Full-time Social worker at each site c. To maximize efforts within the MTSS model to implement 
Restorative Practices and also to proactively meet the 
social-emotional needs of our high needs learners, an 
additional social worker/counselor that is bilingual is being 
considered pending the State’s May budget revise.

GJUESD RESPONSE TO FEEDBACK
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Refinement Area Feedback Themes or Priorities GJUESD Response

7.
IMPLEMENT 

RESTORATIVE 

PRACTICES 

WITH 

COMMON 

COMPONENTS 

DISTRICT-

WIDE

A. Training for certificated and classified 
staff including instructional assistants,
yard supervisors, and bus drivers

a.  District will expand Memorandum Of Understand (MOU)
with Community Matters to provide additional Training

 District Staff Development Days will be utilized to train all 
classified employee groups in restorative practices 
strategies

 Restorative Circles training is being considered as a 
common district practice involving training for certificated 
staff

 Sites will work with Community Matters to decide on the 
implementation of the Safe School Ambassadors 
Program 

GJUESD RESPONSE TO FEEDBACK
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Refinement Area Feedback Themes or Priorities GJUESD Response

8.
OTHER 

IMPROVEMENT 

OR 

INNOVATION 

AREAS

A. Develop learner entrepreneurial 
aspirations (Example: maker 
spaces for creative thinking, 
design, projects) 

a. Consider GALLUP Student Poll Entrepreneurial Aspiration 
indicators for planning learner activities. Pilot Real World Scholar
program for student-run businesses to foster real world skills.

Furniture and site improvements support flexible learning spaces
and entrepreneurial learning opportunities. Site stakeholders 
(youth, staff, school neighborhood community) will continue to be 
included in improving learning environments including learning 
space redesign, technology/equipment and furniture 
considerations.

B. Tap into GJUESD teacher 
strengths, expertise and passions 
for professional development 
with stipend considerations

b. Coaches, School District Administration and School District 
Professional Learning Community recommendations will be 
considered to maximize educator recruitment and incentives.

C. Expand early learning with 
intentional collaboration between 
PK-TK-K teachers 

c. District will arrange a trimester communication meeting between 
Pre-K and K for the purpose of improving school readiness, 
sharing kinder expectations, sharing Pre-K goals, standards 
alignment

D. Parent Involvement: 
Communication, Open Door time, 
English Language (EL) meaning-
Why?, new ways to personally 
engage parents

d. District shall explore increasing bilingual office assistants 
contracted hours to maximize the following services:
• Increase opportunities for parents to meet with teachers face-

to-face with an interpreter
• Provide more time for home-school communication
• Increase parent involvement with more personal contact time
• Added training to increase effectiveness with families

GJUESD RESPONSE TO FEEDBACK
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Refinement Area Feedback Themes or Priorities GJUESD Response

8.
OTHER 

IMPROVEMENT 

OR 

INNOVATION 

AREAS

E. Stretch realities for “nextgen” 
school environments

e. Each site shall have the opportunity and access to preferred provider 
and product lists that will provide equitable access to NextGen facilities 
and learning environment opportunities. Resources will be provided to 
promote the flexible spaces in modernization of classroom structures 
and appropriate furniture that meets our student need. Measure K 
approved Modernization and NextGen Priority Projects will assist in 
supporting these strategies

F. Improve district level services 
efficiencies to maximize services

f. Through District Office Staff collaboration regarding operational needs, 
Process Redesign activities have been established and meetings on a 
regular basis are occurring to improve efficiencies of process. The 
purpose of the redesign of the processes is to eliminate redundant 
activities, decrease resources spent on staff time serving outdated 
processes and create greater opportunity time for staff to increase their 
services to the District. Technology and Electronic processing of all 
areas is being studied and best practices are and will be developed to 
better serve our staff and school sites. 

G. Address engagement through 
sense making strategies from 
NGSS 

g. Extended Learning Coordinator, NGSS Academic Coach and Project-
based Service Learning Coordinator consider expanded learning 
opportunities (After School Clubs, ASES, Summer) and sense making 
strategies from NGSS.

H. Strengthen Personalized Learning 
Plan (PLP) for great functionality 
and user purpose: learner, 
teacher and parent.

h. Illuminate is working with district leadership to address functionality for 
PLP efficiency in development or updating.
The district is working to support an improved format for 2017-18 with 
greater youth involvement (as age appropriate) and clearer 
coordination with special education Individual Education Plans (IEPs).

GJUESD RESPONSE TO FEEDBACK 
(CONTINUED)
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1. Review and c lar i fy  d ist r ic t  responses to  feedback for  Key Ref inement  Areas 
(KRAs)

a . Academic Rigor
b. Engl ish  Language Development
c . Mathematics  Pacing and Learner  Needs
d. Implement  Engl ish  Language Ar ts/Engl ish  Language Development  

Resources 
e . Profess ional  Learning Growth Cyc le  Strengthened to  Al ign wi th  Rigor  

and Personal ized Instruct ional  Strategies
f . Strengthen Specia l  Educat ion Ser v ices  wi th  State  Di rect ion Al ignment
g . Implement  Restorat ive  Pract ices
h. Addi t ional  Improvement  or  Innovat ion Areas

2. Prov ide addi t ional  feedback ,  ideas or  considerat ions for  each Key 
Ref inement  Area (KRA)

GJUESD RESPONSES:
REVIEW, DISCUSSION & FEEDBACK
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May 17 th:  Board  
Study  Sess ion  
at  GJUESD 
Dis t r ic t  Of f ice

May  23 rd

LCAP Rev is ions  
Rev iew & Input

May  25 th

Post  LCAP to  
D is t r ic t  
Webs i te

June  14 th

LCAP Publ ic  
Hear ing  at  
GJUESD Dis t r i c t  
Of f i ce

June  28 th

LCAP Adopt ion  
at  C i ty  Ha l l  
Chamber

NEXT STEPS AND 
UPCOMING MEETING 

DATES
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Galt Joint Union Elementary School District 
May 2, 2017: LCAP Stakeholder Feedback 

1 

 
 
LCAP Key Refinement Areas (KRAs) 
 
KRA 1:  Academic Rigor & District Responses 

 More communication with parents at beginning of trimester 
 Better communication between teacher and parent 
 Reporting system on-line (monthly) 
 Workshops for parents-“Parenting Ed to support academic achievement of student learners”  
 Student learner workshops to teach and motivate 
 Eureka isn’t formatted the same as Smarter Balanced Assessment Consortium (SBAC) assessments 

o How are they going to mirror SBAC more?   
o Interim   

 Kinder has no aligned math assessments 
 Getting them across the district? 
 Use Hatties research to strengthen!   
 Parent concerns, regarding different math implementation at River Oaks, Lake Canyon, etc. 
 Trainings for parents on what  curriculum materials are being used  
 Principals highlight new curriculum to meet standards 
 Would like to see a better explanation of English Learner program goals 
 Organizational Consistencies 

o Expectations need to be the same on some things  
 Kinder – What District Common Assessments information addressing math rigor/ELA rigor do we 

need to explain to Kinder parents?  
 Add grades 3-8 next to SBAC 
 Add grades  1-8 next to MAP Survey 
 How can we use a variation of the Science model to support building capacity and spread best 

practices?   
 What is the ELAC lead expectation for training teachers to increase information sharing with 

parents? 
 Schedule Back To School Nights (BTSN) on different nights  

o Build parent and teacher relationships during this time.  How can it be more personalized? 
How can parent get involved early on? 

o What would this really look like? 
o Rotation at BTSN for training 
o Math night for example shared by sites 
o BTSN parent survey, what do you want BTSN to look like? 
o What is the purpose of organizational consistencies:  How do they increase learning?  

 Supplement to help balance depth of understanding compared to Smarter Balanced Assessment 
Consortium (SBAC) 

o mini lessons/Daily 5/District Professional Learning Community (PLC) 
 New Adoption looks good. Testing skills to go with SBAC 
 Share resources across district via Administrators 
 Strengths-based Parenting at Back to School Night, Open House, Parent trainings 

 
 
 



Galt Joint Union Elementary School District 
May 2, 2017: LCAP Stakeholder Feedback 
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KRA 2:  English Language Development & District Responses 

 Maintain a strong focus on effective ELD instruction – across schools and grade levels, using 
adopted materials  

 Professional Development: Leadership recruiting is key 
 Need to strengthen DELAC at every site and offer English learner classes to parents.   

o It’s an untapped resource in our community!   
o After school and evening meetings is a good idea   

 DELAC is a resource to us 
 Eliminate “Examine the new curriculum” word THE.  Eliminate “access the curriculum” word THE 

and Maybe eliminate the word NEW.  
 Logic Model *add and content state standards to Goal 2   
 Time scheduling. Have youth voice reports. 
 Full day Kinder develops language in a flexible way/structured play/unstructured 

 
KRA 3:  Mathematics Pacing and Learner Needs & District Responses 

 Stronger focus on basic skills in primary grades 
 Support class in place of enrichment for struggling middle school students 
 Academic conferences should have a heavier emphasis on math and sharing progress regularly 

with students 
 More after school support for math 
 Instructional Assistants support small group level  math instruction  
 Eureka Math – Spanish materials needed for Alternative Bilingual program (ABP)  
 6th grade is forgotten again, we don’t use Eureka or College Preparatory Mathematics 
 Glad to see district consistencies will be revisited 
 Make sure basic skills are being developed and maintained 
 Math is fun if it’s presented this way! “Fun Math” is concerning 
 Math pacing goes too slow at times 
 Students NOT being challenged at the junior high level 
 Add Illustrative Math (Stanford) to Guide to identify essential standards 
 5th Wednesday facilitated PLC  

o Vertical K-8 collaborations to discuss gaps in instruction 
o Coordinate conversations between 6 – 7&8, throughout the year   
o Cross grade level meetings to address learner needs 
o Talk about needs of math learners 
o Include discussion of skills maintenance in AC 
o Shared access to games, resources, etc... 
o District Common Math Assessment 

 Address all Eureka Math all standards.  Provide support materials: 
o mini lessons/Daily 5/Zearn/Compass/Moby Max/video style prodigy/Khan for engagement 

Mathtific class ranks 
o run small math groups 
o Professional Learning Community: Administrator with each grade level to Support Goals, 

Create Agenda, Facilitate, Personalize teacher needs , Support Professional Development 
 5th Wednesday benefits of district wide support 
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KRA 4:  Implement English Language Arts/English Language Development Resources & 

District Responses 
 Establish common norms for teachers and students in every school 
 Spanish Benchmark for Kinder ABP @ River Oaks  
 District consistency and pacing is important   
 Teacher use all 7 units before implementing teacher created novel projects 
 Buddy me up with another teacher that has used Benchmark 
 Add: NGSS Professional Development (PD) will also include ELA/ELD connections and math 
 Network with Folsom, Cordova or other Districts   
 Voluntary training for new English Language Arts adoption:  June 9th and/or before new teacher 

work day 
 How many leave with materials – Teacher Edition and access. 
 Survey...$ good/summer time good/start and school with some training before Sept. 5th PD.  Jun 9th 

opt out August pre-service day 3 hours 
 Mandatory at some point before school starts  

 
KRA 5:  Professional Learning Growth Cycle with Rigor and Personalized Learning 

Alignment  & District Responses 
 Consistent practice balance class lists – academic levels (H/M/L)  
 What’s a Micro-credential?  If this is a badge system, do they then teach their peers?  Layered 

support for teachers 
 How much flexibility do teachers have regarding homework? Example:  Child failing math, but 

getting handwriting worksheets 
 If you’re going to send homework home, why not send it in the area students are struggling or 

need help 
 Would like the KRA to be a continued focus!   
 Is alignment happening?   
 Why are we doing evaluations if it’s not going to help 

o Don’t just jump through hoops 
 Who will create the micro credential and incentive classes?  
 Add Administrator learning regarding pedagogy  
 Variety of blended learning opportunities for PD 
 Remember all content areas for PD 
 1:1 observations are more authentic.   
 Micro credentials math and badges/earn recognition/small groups/incentives=units=$salary 

bonuses/steps/class level/stay with completed units 
 

KRA 6:  Strengthen Special Education Services with State Direction Alignment & District 
Responses 

 Social worker sees children outside regular day so they don’t miss school work   
 More inclusion time for Special Education students in general Ed classroom  
 We need consistency!   

o Different protocols at each school!   
 When a process is established, we need training! 
 It has potential, but there are a lot of gaps and holes! 
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 Common language and practice mean common forms?   
o As a teacher, when you have students that struggle, you hit walls! 
o Some teachers have stopped referring students because of frustration 

 Process needs to be ongoing from TK-8 
 We can’t get Kinder qualified, but Kinders come in with IEP’s from preschool! How?! 
 It can’t be a “can’t do anything attitude!”   
 There is a lot of not knowing “who does what?” 
 Instructional videos for parents regarding IEP paperwork – See Jamie regarding more information. 
 All supports: GATE to SpEd  
 Social worker support attendance. 
 Big benefits to everyone students, families, staff 
 Need more information on Saturday School.  Yes to F/T social worker, very supportive 

 
KRA 7:  Implement Restorative Practices 

 Behavior at one site should be treated the same at other sites 
 Ed Code dictates what is automatic, so we need to be consistent on that 
 Direct training with classified staff and/or all staff.   
 Plus Strengths Training/Coaching 

 
Additional Areas or Comments  

 Additional counseling/social worker at McCaffrey  
 Do all schools have option of leaving voicemail messages? 
 Set aside time each month for teachers to meet with parents 
 Need school signs advertising parent meetings   
 Idea: New title for ELAC “Parent Committee for Bilingual Learners”  
 Monthly district encouraging message to parents - text, email, telephone call or “positive 

suggestion” 
 Fix drainage on sidewalks at River Oaks  
 Dangerous in parking lot in front of cafeteria at River Oaks   
 Stronger focus on sports 
 Some schools have leaky roofs, others cockroaches. Take these things into account. 
 Provide parent training.  Do on teacher training (PD) days! 
 When we do something new, are we looking at assessments to see if it was affective or not?  
 Parent involvement is essential, especially at certain sites! 
 Like that we are working to strengthen PLP documents.   

o PLP gets more complicated every year!   
o Simplification is the best goal!  

 Why is Special Ed doing IEP’s and PLP’s?   
 District leadership isn’t the one working with the PLP.   

o Why aren’t teachers involved?   
 It would be great if we had PLP for more than 1 year! 
 What is the conversation that goes with the Learner Profile page of the PLP? 

o Parent doesn’t care for PLP!   
o I want to know academic grades! 

 Keep a balance don’t add too much 
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 What is the function of furniture? Don’t buy just because   
 Focus on the function of spaces and reality of spaces. 
 Involve parent and students inputting on PLP (living doc)   
 Innovation: purposeful technology without recreating the tools. What are the best practices 

through technology? 
 Meet with teachers who have Google skills or Microsoft certificate 
 Teacher showcase    

 



Listening Circle          Youth Voice Matters 
 

River Oaks Elementary School  
Galt Joint Union Elementary School District 



 
 
 
 
Dear GJUESD Stakeholder, 
 
Thank you for your gift of time today to assist our school and district with continuous           
improvement through participation in Listening Circles. Today’s session will involve time to   
1)learn about the school’s work to support college and career success, 2) listening carefully 
to the ideas and challenges our school’s youth convey and 3) work together to improve or 
innovate school learning efforts. 
 
With a district vision to Grow And Learn Together and goal to inspire learners- one plan at a 
time, the listening circle process will help us dream together with our eyes open on behalf of 
every child! 
 
On behalf of the Galt Joint Union Elementary School District, thank you for your participation 
and contributions in this learning and problem solving opportunity. 

 
 

Sincerely, 
 

Karen Schauer, Ed.D. 
          GJUESD Superintendent  
 
 
 
 
Dear Families, Friends, and Fellow Staff Members, 
  
Thank you for joining us today for this unique opportunity to hear our youth voice.  This is our 
second year of hosting a Listening Circle event.  This Listening Circle event provides children 
and adults with an opportunity to share ideas, thoughts, and concerns and to give general 
feedback about the learning experience at River Oaks.    
 
This morning, our learners will use their talents and youth leadership skills to help us explore 
ways to strengthen our school.  We are looking forward to listening to our learner voices and 
having a dialogue about themes that are revealed.  Our goal is to serve all learners at a 
very personal level as we lay the foundation for a pathway to college and career success. 
 
 

Warm Regards, 
 

Lois Yount 
Principal, River Oaks Elementary School 



Why Conduct a Listening Circle? 
 
 Gives students a meaningful opportunity to contribute to school  

decision-making  
 
 Contributes to positive relationships between students and staff  
 
 Adults learn that students really value adults who listen to them  
 
 Students learn that young people from different backgrounds 

have very similar perspectives and develop a greater respect for 
similarities and differences across groups and cultures  

 
 Contributes to improved school climate  
 
 
Guide to a Student–Family–School–Community Partnership: Using A Student & Data Driven  
Process to Improve School Environments & Promote Student Success Created by Bonnie  
Bernard, MSW and Carol Burgoa; Written by Carol Burgoa and Jo Ann Izu, PhD with Jamie  
Hillenberg. November 2010 
 



Why It Is Important (Potential Benefits) 
 
The reversal of formal roles makes a strong impression on students and adults 
alike. Youth and adults learn what students really think and have impetus to work 
in partnership to develop strategies for change. 
1. The school community benefits (Izu,2004,2008)from: 

a. A strengthening of adult-student relationships  
b. Improvements in school climate 
c. Action plans and activities that youth feel make a difference 
d. Adults taking responsibility to follow-up on recommendations  
    generated by students (Bernard and Slade, 2009). 
 

2.  Adults benefit from: 
a. Discovering that young people value adults who genuinely        
 want to help them. 
b. Learning that students appreciate knowing the “little things”      
 that are  within their power to do in order to make a  
    difference in the lives of youth. 
c. Realizing that young people know a great deal about how       
 their schools and communities operate. 
 

3.  Students benefit from: 
a. Experiencing a process that embodies the three major  
  protective factors (caring relationships, high expectations and     

 meaningful Participation). 
b. Identifying and making school program and policy  
  changes based on their needs, experiences and interests. 
c. Learning that young people from different backgrounds      

have very similar perspectives on important questions, and      
develop a greater respect for similarities and differences      
across different groups, cliques and even gangs. 

 
What It Requires of Adults Who Participate 
 

1. about 3.5—4 hours of your time 
2. Adults who are willing to listen to and support students 

 
 *During the student orientation the S3 School Climate Team should plan to meet,  
 review progress toward S3 goals, making adjustments to work plan activities,  
 and/or plan next steps. 
 
 
Guide to a Student–Family–School–Community Partnership: Using A Student & Data Driven Pro-
cess to Improve School Environments & Promote Student Success Created by Bonnie Bernard, 
MSW and Carol Burgoa; Written by Carol Burgoa and Jo Ann Izu, PhD with Jamie Hillenberg. No-
vember 2010 



Overview of the Listening Circle Process 
 

Purpose 
1. Provide an opportunity for student voices to be heard. 
2. Provide an opportunity for students, staff, and parents to improve their 

school climate. 
3. Give richer meaning to the GJUESD LCAP Goals 

 
What It Is? 
A three part focus group process that examines positive caring relationships, high ex-
pectations, meaningful participation, and other areas of improving school climate. 
 
Welcome/Introduction (10 minutes) 
 
Part 1. Adult Orientation (60 minutes) 

a.  Review the importance of a positive school climate 
b.  Review the high expectations, caring relationships, and meaningful 

 participation at the school. 
c.  Discuss the importance of listening to students. 
d.  Review the Listening Circle process 

 
Part 1.  Student Orientation (60 minutes) 

a. Making students feel comfortable with speaking out 
b. Explaining the purpose of the listening circle is to uncover what adults 

can do to strengthen students’ connection to school 
c. Clearly describing the process 
d. Clearly describing the student agreements 
e. Writing answers to the questions 
f. Practice reframing complaints, criticism, and negative comments as posi-

tive examples, ideas, and suggestions 
 
Part 2. Listening Circle: Youth Speak and Adults Listen (45 minutes) 

a. A group of 6-8 students representative of the school sit in a tight  circle 
with a facilitator. 

b. Youth respond to a set of 4-6 questions with one youth at a time answer-
ing the same question. 

c. A group of 12 –16 adults sit in a larger circle around the students. 
d. Adults listen. 

 
Part 3. Dialogue (50 minutes) 

a. Everyone moves his or her chair to form one large circle. 
b. Two volunteers (one adult and one student) take notes on chart paper 
c. Discuss main ideas, themes, key points, concerns,  
 recommendations, action items and those responsible. 
 

Part 4. Finale (15 minutes) 
 

a. Everyone shares their feedback on the Listening Circle.   
 

 
Guide to a Student–Family–School–Community Partnership: Using A Student & Data Driven Process to Improve School 
Environments & Promote Student Success Created by Bonnie Bernard, MSW and Carol Burgoa; Written by Carol Burgoa 
and Jo Ann Izu, PhD with Jamie Hillenberg. November 2010 



 Student Agreements 
 
 Turn off cell phone and refrain from texting. 

 Focus on what you do like, want, or need  
    (not on what you don’t). 

 Only use people’s names when making positive comments. 

 Be respectful of each other. 

 Pay attention to the timekeeper. 

 Speak your truth! 

 
 
 Adult Agreements 
 
 Turn off cell phone and refrain from texting. 

 Stay for the entire listening circle. 

 Be silent during the student voice portion,  
    i.e. listen attentively. 

 Commit to a plan of action that reflects the students’  
    perspectives. 
 



Questions that students will be answering… 
 
Notes: 
 
1. Every student at your school has a personalized learning plan 

with goals. How can we support you to help you achieve your 
personal learning goals and future dreams? 

 
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________ 
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________ 
 
 

2. At your school there are different opportunities to learn and grow,                    
like using technology, the Bright Future Learning Center,                
ASES and service learning projects. What other things would you 
like to see in those programs? 

 Follow-up question: What other opportunities would you like to 
 see in school? How could the school building look or be 
 changed to help you with your goals for the future? 
 
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________ 
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________



Questions that students will be answering... 
 
Notes: 
 
3. Would you like to have more choice in what you are being 

taught? How would you like to be included in making decisions 
about what you are learning? 

 
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________ 
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________ 
 
 
4. Do you have dreams and ideas about your future in school?  
 How do your teachers support your hopes for the future?  
 
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________ 
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________ 



Questions that students will be answering... 
 
Notes: 
 
5. Teachers want to measure how engaged you are in school; how  
    can teachers measure your engagement? 
 
 

__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________ 
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________ 



 

 
 

 

Visit GJUESD at... 
www.galt.k12.ca.us 

 



Gallup Student Poll
Engaged Today — Ready
for Tomorrow
GALT JOINT UNION ELEMENTARY

FALL 2016 SCORECARD

INTRODUCTION
The Gallup Student Poll is a 24-question survey that measures the engagement, hope, entrepreneurial aspiration and
career/financial literacy of students in grades five through 12. The Gallup Student Poll includes noncognitive metrics
with links to student success. This scorecard reflects results from surveys completed in U.S. public schools.

Engagement: The involvement in and enthusiasm
for school.

Hope: The ideas and energy students have for
the future.

Entrepreneurial Aspiration: The talent and energy for
building businesses that survive, thrive and

employ others.

Career/Financial Literacy: The information, attitudes
and behaviors that students need to practice for

healthy participation in the economy.

This document contains proprietary research, copyrighted materials and literary property of Gallup,
Inc. Gallup® is a trademark of Gallup, Inc.

Copyright © 2016 Gallup, Inc. All rights reserved.
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Engagement
The involvement in and enthusiasm for school.

ENGAGEMENT INDEX*
N=1,480

12%

26%

61%

Engaged

Not Engaged

Actively Disengaged

ENGAGEMENT GRANDMEAN Your District U.S. Overall

2015 2016 2016
Overall 4.10 4.11 3.88

At this school, I get to do what I do best every day. 3.70 3.72 3.57

My teachers make me feel my schoolwork is important. 4.24 4.23 4.02

I feel safe in this school. 4.11 4.11 3.89

I have fun at school. 3.88 3.91 3.49

I have a best friend at school. 4.64 4.68 4.38

In the last seven days, someone has told me I have done good work at school. 3.73 3.69 3.63

In the last seven days, I have learned something interesting at school. 4.14 4.09 3.90

The adults at my school care about me. 4.01 4.07 3.86

I have at least one teacher who makes me excited about the future. 4.34 4.35 4.11

GRANDMEAN BY GRADE
5th 6th 7th 8th 9th 10th 11th 12th
4.29 4.10 4.08 3.99 - - - -

ITEM RESPONSES
%1 %2 %3 %4 %5

TOTAL N Strongly Disagree Strongly Agree

At this school, I get to do what I do best every day. 1,567 5 7 24 33 28

My teachers make me feel my schoolwork is important. 1,607 2 3 14 26 53

I feel safe in this school. 1,600 4 5 15 25 49

I have fun at school. 1,631 6 7 17 27 41

I have a best friend at school. 1,618 3 1 3 6 84

In the last seven days, someone has told me I have done good work at school. 1,480 12 9 14 24 39

In the last seven days, I have learned something interesting at school. 1,595 5 5 14 26 48

The adults at my school care about me. 1,453 4 5 13 30 46

I have at least one teacher who makes me excited about the future. 1,576 4 4 8 18 64

*A minimum n size of 100 is required for full index results and an n size of 30 for percentage engaged only results.

Copyright © 2016 Gallup, Inc. All rights reserved.
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Hope
The ideas and energy students have for the future.

HOPE INDEX*
N=1,588

16%

27%

55%

Hopeful

Stuck

Discouraged

HOPE GRANDMEAN Your District U.S. Overall

2015 2016 2016
Overall 4.32 4.37 4.24

I know I will graduate from high school. 4.67 4.70 4.68

I have a great future ahead of me. 4.53 4.54 4.44

I can think of many ways to get good grades. 4.28 4.32 4.20

I have many goals. 4.25 4.28 4.22

I can find many ways around problems. 3.92 3.97 3.91

I have a mentor who encourages my development. 3.72 3.75 3.50

I know I will find a good job in the future. 4.57 4.63 4.41

GRANDMEAN BY GRADE
5th 6th 7th 8th 9th 10th 11th 12th
4.36 4.39 4.35 4.40 - - - -

ITEM RESPONSES
%1 %2 %3 %4 %5

TOTAL N Strongly Disagree Strongly Agree

I know I will graduate from high school. 1,531 0 0 4 14 79

I have a great future ahead of me. 1,501 0 1 8 21 67

I can think of many ways to get good grades. 1,613 2 2 10 29 55

I have many goals. 1,603 2 4 11 25 55

I can find many ways around problems. 1,577 2 5 18 38 34

I have a mentor who encourages my development. 1,398 10 8 17 25 38

I know I will find a good job in the future. 1,502 0 0 5 19 73

*A minimum n size of 100 is required for full index results and an n size of 30 for percentage hopeful only results.

Copyright © 2016 Gallup, Inc. All rights reserved.
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Entrepreneurial Aspiration
The talent and energy for building businesses that survive, thrive and
employ others.

N=1,055

ENTREPRENEURIAL ASPIRATION GRANDMEAN Your District U.S. Overall

2015 2016 2016
Overall 2.52 2.45 2.42

I will invent something that changes the world. 3.02 2.81 2.72

I plan to start my own business. 3.18 3.05 3.02

I am learning how to start and run a business. 2.42 2.31 2.39

I have my own business now. 1.60 1.54 1.55

GRANDMEAN BY GRADE
5th 6th 7th 8th 9th 10th 11th 12th
2.72 2.43 2.37 2.30 - - - -

ITEM RESPONSES
%1 %2 %3 %4 %5

TOTAL N Strongly Disagree Strongly Agree

I will invent something that changes the world. 1,255 23 19 25 16 15

I plan to start my own business. 1,372 21 16 21 18 22

I am learning how to start and run a business. 1,487 41 18 17 12 10

I have my own business now. 1,521 77 6 5 3 5

Copyright © 2016 Gallup, Inc. All rights reserved.
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Career/Financial Literacy
The information, attitudes and behaviors that students need to practice for
healthy participation in the economy.

N=1,373

CAREER/FINANCIAL LITERACY GRANDMEAN Your District U.S. Overall

2015 2016 2016
Overall 3.28 3.28 3.31

I have a paying job now. 2.00 2.01 2.11

I am learning how to save and spend money. 3.87 3.95 3.76

I have a bank account with money in it. 3.08 3.01 3.22

I am involved in at least one activity, such as a club, music, sports
or volunteering.

4.21 4.16 4.11

GRANDMEAN BY GRADE
5th 6th 7th 8th 9th 10th 11th 12th
3.33 3.33 3.22 3.25 - - - -

ITEM RESPONSES
%1 %2 %3 %4 %5

TOTAL N Strongly Disagree Strongly Agree

I have a paying job now. 1,568 61 9 9 6 13

I am learning how to save and spend money. 1,623 8 7 14 19 49

I have a bank account with money in it. 1,466 41 4 5 5 42

I am involved in at least one activity, such as a club, music, sports
or volunteering. 1,593 13 3 5 7 69

Copyright © 2016 Gallup, Inc. All rights reserved.
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ITEMS BY GRADE
Your District

5th 6th 7th 8th 9th 10th 11th 12th

ENGAGEMENT GRANDMEAN BY GRADE 4.29 4.10 4.08 3.99 - - - -

At this school, I get to do what I do best every day. 3.82 3.76 3.65 3.67 - - - -

My teachers make me feel my schoolwork is important. 4.50 4.28 4.11 4.06 - - - -

I feel safe in this school. 4.33 3.90 4.18 4.06 - - - -

I have fun at school. 4.21 3.89 3.90 3.67 - - - -

I have a best friend at school. 4.66 4.71 4.67 4.67 - - - -

In the last seven days, someone has told me I have done good work at school. 3.75 3.74 3.68 3.61 - - - -

In the last seven days, I have learned something interesting at school. 4.25 4.12 4.09 3.88 - - - -

The adults at my school care about me. 4.32 4.06 4.04 3.90 - - - -

I have at least one teacher who makes me excited about the future. 4.55 4.35 4.27 4.25 - - - -

HOPE GRANDMEAN BY GRADE 4.36 4.39 4.35 4.40 - - - -

I know I will graduate from high school. 4.63 4.73 4.65 4.80 - - - -

I have a great future ahead of me. 4.55 4.57 4.49 4.55 - - - -

I can think of many ways to get good grades. 4.37 4.35 4.27 4.30 - - - -

I have many goals. 4.17 4.28 4.30 4.36 - - - -

I can find many ways around problems. 3.92 4.00 3.94 4.00 - - - -

I have a mentor who encourages my development. 3.93 3.75 3.60 3.76 - - - -

I know I will find a good job in the future. 4.71 4.65 4.61 4.56 - - - -

ENTREPRENEURIAL ASPIRATION GRANDMEAN BY GRADE 2.72 2.43 2.37 2.30 - - - -

I will invent something that changes the world. 3.11 2.77 2.82 2.57 - - - -

I plan to start my own business. 3.30 3.10 2.97 2.85 - - - -

I am learning how to start and run a business. 2.60 2.21 2.24 2.25 - - - -

I have my own business now. 1.69 1.63 1.45 1.41 - - - -

CAREER/FINANCIAL LITERACY GRANDMEAN BY GRADE 3.33 3.33 3.22 3.25 - - - -

I have a paying job now. 2.24 1.97 1.99 1.88 - - - -

I am learning how to save and spend money. 4.03 3.95 3.95 3.86 - - - -

I have a bank account with money in it. 2.77 3.05 2.99 3.21 - - - -

I am involved in at least one activity, such as a club, music, sports 4.31 4.36 4.02 3.95 - - - -

- No data available

Copyright © 2016 Gallup, Inc. All rights reserved.
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DEMOGRAPHIC ITEMS

WHAT IS YOUR AGE IN YEARS?*

10 or
11 12 13 14 15 16 17

18 or

under over

21% 26% 27% 21% 2% 0% 0% 0% 0%

COMPARED TO MOST STUDENTS, I DO WELL

IN SCHOOL.

% Don't %1 - Strongly %5 - Strongly

Know Disagree Agree

7 16 35 33

WHAT IS YOUR GENDER?*

Male 48%
Female 47%
Choose not to answer 3%

WHICH OF THE FOLLOWING BEST DESCRIBES

THE GRADES YOU GET AT SCHOOL?

Don’t Know Poor Average Good Excellent

8 16 41 30

AFTER I FINISH HIGH SCHOOL, I WILL MOST LIKELY:

Attend a four-year college or university 58%
Attend a two-year college 9%
Attend training to learn a skill or trade 1%
Enter the military 4%
Work at a paid job 5%
Volunteer or serve on a mission 0%
Take time off 0%
Start my own business 2%
Other 5%
Don’t know 11%

HOW OFTEN DID YOU MISS SCHOOL LAST YEAR

WITHOUT A GOOD REASON OR BECAUSE YOU

WERE SICK?

A lot 4%
Some 16%
Not much 54%
None at all 17%
Don’t know/Choose not to answer 6%

*Minimum n size of 30 required to report results.

Copyright © 2016 Gallup, Inc. All rights reserved.
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APPENDIX

SHARING GALLUP STUDENT POLL RESULTS

Gallup encourages schools and districts to share their Gallup Student Poll results with their local community and key
stakeholders. Below are some guidelines for the public release of school, district and the overall convenience sample
data and results.

You can share the Gallup Student Poll participation results for your school and/or district. The N sizes on the
scorecard represent the total number of respondents for your school or district. Your school or district
participation rate is based on the total number of eligible students in your school or district. Students in fifth
through 12th grade are eligible to participate in the Gallup Student Poll.

Please include the Gallup Student Poll Methodology and Limitations of Polling. If most eligible students in fifth
through 12th grade were polled, the district (or school) may indicate that the data represent a census.

Please do not compare your school’s or district’s data to the overall line of data on your scorecard when publicly
sharing results. Because the overall data in your school or district report are an aggregate of a convenience
sample of all schools and districts that opted to participate in the Gallup Student Poll within that survey year, the
data are not representative of the U.S. population of students in fifth through 12th grade and are thereby not fit for
data comparisons.

You can share district or school plans to use the data to inform strategies and focus.

GALLUP STUDENT POLL METHODOLOGY AND LIMITATIONS OF POLLING

The annual Gallup Student Poll is offered at no cost for U.S. schools and districts. The online poll is completed by a
convenience sample of schools and districts each fall. Gallup does not randomly select schools participating in the
annual Gallup Student Poll or charge or give these schools any incentives beyond receipt of school-specific data.
Participation rates vary by school. The poll is conducted during a designated survey period and available during
school hours Monday through Friday only. The Gallup Student Poll is administered to students in fifth through 12th

grade. The Gallup Student Poll adds additional elements for understanding school success beyond
cognitive measures.

The overall data from the annual administration of the Gallup Student Poll may not reflect responses from a nationally
representative sample of students. The overall data are not statistically weighted to reflect the U.S. student
population; therefore, local schools and districts should use the overall data and scorecards cautiously as a data
comparison. School and district data and scorecards provide meaningful data for local comparisons and may inform
strategic initiatives and programming, though the results are not generalizable beyond the participating school
or district.

Copyright © 2016 Gallup, Inc. All rights reserved.
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Overview  
The concept of “personalized learning” is fairly new in K–12 education; however, the 
intriguing practice of providing individualized, targeted, just-in-time learning 
opportunities for every learner is capturing the interest of practitioners and policymakers 
across the United States (EdWeek, 2014 Project Tomorrow, 2016). Over the past few years, 
policies and funding sources supporting personalized learning have grown significantly 
(Banister, Reinhart, & Ross, 2015 Bill & Melinda Gates Foundation, 2014; U.S. Department 
of Education, 2017). As various personalized learning models and strategies are being put 
into practice, researchers now have an opportunity to study the implementation and 
effectiveness of personalized learning (Bingham, Pane, Steiner, & Hamilton, 2016). Though 
several early studies and evaluations of personalized learning have reported positive 
results (Pane, Steiner, Baird, & Hamilton, 2015; Patrick, Worthen, Frost, & Gentz, 2016; 
U.S. Department of Education, 2017), there is an urgent need for research to examine and 
understand how schools and districts are implementing personalized learning. 

What Is Personalized Learning? 
Definitions of personalized learning often focus on the individualized instruction and 
support provided to students, often involving blended learning that integrates technology 
and digital tools to support students’ learning in various ways. For instance, Bingham, 
Pane, Steiner, and Hamilton (2016) define personalized learning as “a technology-based 
instructional model designed to tailor instruction to student needs, strengths, and 
interests to promote mastery of skills and content” (p. 2). Other definitions do not 
mention technology, and focus instead on meeting the individual needs of students in 
order for them to be successful. For instance, the U.S. Department of Education (2017) 
defines personalized learning as instruction in which the pace of learning and the 
instructional approach are optimized for the needs of each learner. Learning objectives, 
instructional approaches, and instructional content (and its sequencing) may all vary 
based on learner needs. In addition, learning activities are meaningful and relevant to 
learners, driven by their interests, and often self-initiated.  

Personalized learning typically provides learners a degree of choice in how and what they 
learn, which ultimately allows learners to build upon their individual strengths, needs, 
motivations, and goals. According to EdWeek (2014), personalized learning often 
encompasses:  

• Competency-based progressions: Students’ progress toward clearly defined 
goals is continually assessed. 
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• Flexible learning environments: Students’ needs drive the design of each 
individualized learning environment. 

• Personal learning paths: All students follow a customized path that responds 
and adapts based on their individual learning progress, motivations, and goals. 

• Frequently updated learner profiles: All students have up-to-date records of 
their individual strengths, needs, motivations, and goals. 

Moreover, with personalized learning, frequent informal measurement of students’ 
progress, areas of need, motivations, and goals allows educators and digital learning 
resources to adapt instruction in real time to best support learners’ needs (Bill & Melinda 
Gates Foundation, 2014; U.S. Department of Education, 2017).  

Bright Future: A Personalized Learning Initiative  
In 2012, Galt Joint Union Elementary School District (GJUESD) in Galt, California was 
awarded a $10 million federal Race to the Top-District (RTT-D) grant to implement 
personalized learning for its learners1 and educators through a districtwide initiative 
called Bright Future. Located in California’s San Joaquin Valley, the small to mid-sized 
(~3,900 students) district supports a population of diverse learners. For instance, the 
percentage of students classified as low-socioeconomic status ranges from 40% to 81% 
across the district’s schools; the percentage of students classified as English language 
learners ranges from 8% to 55% across each of the district’s schools; and the percentage of 
students receiving special education services ranges from 13% to 17%. During the first 
three years of the RTT-D effort, GJUESD created the necessary infrastructure for the 
initiative, and then implemented personalized learning for all of its transitional 
kindergarten (TK) to grade eight learners.2 To implement the initiative, the district made 
profound, yet coordinated, changes to district, school, and out-of-school policies and 
practices. The efforts resulted in a unique and integrated system that is designed to 
support every learner’s strengths and individual learning needs.  

Evaluating the Bright Future Initiative 
Though personalized learning policies and funding sources are increasing (Banister, 
Reinhart, & Ross, 2015 Bill & Melinda Gates Foundation, 2014; U.S. Department of 
Education, 2017, there remains a strong need to identify best practices in personalized 
learning and to articulate its benefits and challenges. WestEd has been conducting an 
evaluation of GJUESD’s Bright Future initiative that speaks to this need, as it examines the 

                                                 
1 The GJUESD community uses the terms “learner” and “student” interchangeably. 
2 GJUESD also implemented aspects of personalized learning in the district’s preschool. 
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various components of the district’s personalized learning initiative, and describes specific 
implementation successes and challenges. WestEd’s mixed-methods descriptive 
evaluation study (see Appendix A for details on the evaluation methodology) addressed 
the following overarching research questions: 

1. How was personalized learning implemented at the district level? 

2. How was personalized learning implemented at the school level? 

3. What were the benefits of personalized learning for learners and educators? 

4. What were the challenges in implementing personalized learning? 

Results from WestEd’s evaluation of the Bright Future initiative can provide useful 
knowledge for administrators, teachers, researchers, policymakers and others about how 
personalized learning can be implemented in small and medium-sized school districts 
that support ethnically and economically diverse populations of learners. Accordingly, this 
paper describes the framework and components of GJUESD’s Bright Future initiative; 
presents excerpts of case studies on GJUESD schools currently implementing personalized 
learning; and shares feedback from focus groups and interviews with GJUESD educators, 
administrators, and parents on the successes and challenges of implementing personalized 
learning at the school level.  
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The Bright Future Initiative: 
Framework and Components 

The federal Race to the Top-District program supports bold, locally directed 
improvements in learning and teaching that will directly improve student achievement. 
Upon receiving funding, GJUESD implemented the Bright Future initiative, an innovative 
program to evolve the district’s strategic planning efforts to incorporate RTT-D objectives. 
One goal of the initiative was to allow the district to move from a student-centered 
proficiency model to a learner-centered growth and achievement model as a basis for 
instruction and learning, which in turn would maximize growth and achievement. The 
project allowed for TK to grade eight learners to experience personalized learning in their 
classrooms and in multiple other environments, including in their school library, which 
was transformed into a tech-rich, extended-hours community space called a Bright Future 
Learning Center; in afterschool clubs with activities focused on Common Core State 
Standards (CCSS) and Next Generation Science Standards (NGSS); in school-based and 
off-site outdoor service-learning activities; and in learners’ homes.  

Theoretical Framework 
The theoretical framework that guided planning and implementation of the Bright Future 
initiative included implementing three interconnected project areas: 

1. Personalized Plans to Learning Pathways: College, Career, and Life. These are 
locally designed personalized learning plans (PLPs) for TK through grade eight 
learners related to their college, career, and life pathways. The PLPs are 
designed to help educators and learners set goals and track progress. The 
information that PLPs provide also informs educators as they make decisions 
on the use of digital learning resources, face-to-face and small group 
instruction, and other learning opportunities. The information in the PLPs can 
also inform updates to learners’ daily schedules to better reflect the interests, 
needs, and talents of each learner. 

2. Personalized Learning Options: Blended to Extended Learning Environments. 
Examples of these learning environments include the Common Core State 
Standards being implemented and applied in classrooms, school libraries, 
community settings, virtual platforms, and other expanded learning 
environments. 

3. Systems Continuous Improvement: Learner-Employee-District. This area of the 
initiative includes processes, tools, and measures for continuous improvement 
and accountability that are applied throughout the system with personalized 
evaluation practices. 
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Figure 1, taken from the Bright Future initiative’s logic model, shows key programs and 
actions for each project area; projected “outputs” (structures, tools, and resources) 
produced by these key programs and activities; and the relationships between project 
areas and outputs. 

Figure 1. The Bright Future Initiative Logic Model 

 

Note: The figure illustrates the programs and actions related to each of the three project areas; the 
projected outputs (structures, tools, and resources); and the relationships between project area and 
outputs.  
PD stands for “professional development” and PLC stands for “professional learning community.”  

The initiative’s theoretical framework specifies that by implementing these three project 
areas, the district will move from a student-centered proficiency model to a learner-
centered growth and achievement model as a basis for instruction and learning. It 
indicates that these changes will maximize growth and achievement. 
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Key Districtwide Structures, Tools, and Resources to Support 
Personalized Learning 

Districtwide implementation of the Bright Future initiative — which involved 
implementing each of the programs and actions detailed in the initiative’s logic model — 
brought new products and tools to GJUESD, as well as new ways of thinking, working, 
communicating, and learning. A number of structures, tools, and resources played 
important roles in the effective implementation of the initiative, including:  

• Personalized learning plans 

• Blended and integrated technology opportunities 

• Bright Future Learning Centers 

• Strength-related assessments 

• Computer-adaptive assessments 

• Learning management system 

• Personalized educator professional learning and growth cycle 

• Extended learning opportunities and annual project-based service learning 

Following a detailed strategic plan over the first three years of the Bright Future initiative, 
district leaders worked with schools to implement these structures, tools, and resources 
(described in the sections below) at all schools in GJUESD.  

Personalized Learning Plans 
Personalized learning plans (PLPs), stored and accessed via the district’s data and learning 
management platform, are a cornerstone of GJUESD’s Bright Future initiative. Every 
learner, TK through grade eight, has an individual PLP that is updated to reflect changes 
in learner information related to grades, learning, and goal setting (see Appendix B for a 
sample personalized learning plan). The PLPs store dynamic information in multiple 
sections, including:  

• Learner profile: A section focusing on learning information, with CCSS growth 
data, district assessments, and engagement information (e.g., learners’ 
strengths and attendance data). 

• Goal-setting: A section focused on goal setting that includes goal-setting 
information on reading/language usage, mathematics, engagement, English 
language development for English language learners, and service-learning.  

• Performance progress: A section that includes a grade report. 

Educators and learners frequently use PLPs to reflect on individual learner data, 
participate in individualized goal setting, and blend digital learning resources with face-
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to-face instruction to work toward goals. The PLP online platform includes drop-down 
menus with suggested activities and the platform enables users to designate stakeholders 
(e.g., educators, parents, instructional assistants, school social workers, afterschool staff) 
who will support the learner’s goals and actions.  

Through the PLPs, educators and parents have weekly access to updates on learners’ 
progress and accomplishments. The PLPs represent a shift away from the “traditional” 
trimester report cards toward the district’s new ongoing growth and achievement model. 
The PLP is a goal-setting tool designed to facilitate frequent reflection and discussion — 
by capturing and reporting multiple sources of data at frequent intervals, learners, as well 
as their educators and parents, can monitor growth and set goals for achievement in 
specific areas.  

Blended Learning and Integrated Technology Opportunities 
The Bright Future initiative brought a wealth of technology and opportunities for blended, 
virtual, and other types of digital learning to GJUESD. Blended learning involves 
integrating various technology tools and platforms into the learning process, alongside 
“traditional” classroom instruction, in order to support learning by tapping into additional 
modalities that can, ideally, engage more learners. For instance, Chromebook laptop 
computers were made available to every GJUESD classroom, and the district is 
approaching a one-to-one learner to device (laptop or tablet) ratio districtwide. 
Broadband was strengthened, so connectivity for each school and classroom is robust. 
Learning platforms, accessible to all learners and educators, deliver courseware that 
supports learning in reading/language, mathematics, science, and English language 
development. The courseware is adaptive, meaning it adjusts support and learning 
activities to best target learners’ specific learning needs.  

Bright Future Learning Centers 
In the first year of the Bright Future initiative, all school libraries in GJUESD were 
transformed into Bright Future Learning Centers, or BFLCs. BFLCs are open daily — both 
after school and throughout the summer — at every school location to offer safe, caring, 
and connected learning support and opportunities. These resource- and technology-rich 
centers have become hubs for extended learning opportunities. Each center is well-
stocked with Internet-connected computers and tablets for use at the center and for 
“checking out” to take home. For instance, families can explore options for clubs and other 
afterschool activities, including off-site service-learning activities. With computers 
available for use, learners can also use the BFLCs to participate in virtual courses and to 
complete homework, use digital tools, courseware, and learning platforms. And, with 
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extended hours during the school year and summer, learners’ families are welcome to visit 
BFLCs to chat with bilingual staff and to use technology and the Internet. 

Strength-Related Assessments 
Educators, administrators, staff members, and learners in grades four to eight in GJUESD 
take the Gallup Strengths Finder Survey, which identifies each individual’s three strongest 
strengths or talents. By identifying individual strengths, the survey supports the district’s 
efforts toward personalization and building a culture that recognizes and maximizes each 
individual’s strengths. Educators, administrators, and staff members often identify their 
strengths publically, for instance, on email signatures, nametags, and office signs. 

For each learner, the three strongest strengths or talents identified by the Gallup 
Strengths Finder Survey become part of the learner’s PLP and they are included in the PLP 
information to parents. Learners are also made aware of their strengths and talents, and 
this awareness plays a part in the engagement goals that learners make on their PLPs. 
Educators encourage learners to apply their strengths and talents daily, and they provide 
activities to help develop and nurture learners’ strengths and talents.  

Learners in grades five to eight also take the Gallup Student Poll each year. The poll 
anonymously measures hope, engagement, entrepreneurial aspiration and career/financial 
literacy. The web-based survey is administered in the fall of each school year and supplies 
educators, administrators, and community leaders with actionable data. Results of the poll 
are disaggregated by classroom, school, and district, and are discussed with district staff, 
the school board, and at annual community outreach meetings. The results are also 
reported in the district’s Annual Performance Report to the U.S. Department of 
Education. 

Computer-Adaptive Assessments 
Since year one of the Bright Future initiative, all learners from TK to grade eight have 
taken the CCSS-aligned NWEA Measures of Academic Progress (MAP) English language 
arts and mathematics assessments three times per year. The MAP assessments address 
reading, language usage, and mathematics. The assessments are accessed via computers 
and are adaptive, meaning that the difficulty of each question is based on how well the 
learner answered all the previous questions. 

The detailed MAP assessment data is valuable in measuring learners’ growth in English 
language arts and mathematics. Along with other district assessments, including the 
district reading and writing assessments and the recently introduced Smarter Balanced 
assessments for English language arts and mathematics, the MAP assessment allows 
learners, educators, and families to follow learners’ progress on specific academic skills. In 
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addition, data from the adaptive assessments guide each learner’s individual blended 
learning experiences by allowing their online coursework to be adjusted based on current 
ability level. 

Learning Management System 
The district uses a comprehensive and integrated learning management system, 
Illuminate, which allows educators and administrators to create, store, and update PLPs. A 
parent portal provides anytime access for parents and caregivers to view their children’s 
ongoing classroom progress and accomplishments. All schools and educators are provided 
weekly learner information online using a single system for performance and engagement 
data. 

Educator Professional Learning 
In similar fashion to the learners in their classrooms, educators also personalize their own 
professional growth by setting personal learning growth areas and creating strategies to 
meet those focus-area goals. Specifically, each educator creates a professional growth plan 
that involves selecting a content or pedagogy focus area, indicating a district strategic plan 
goal, and identifying a need. Based on their professional growth plans, educators take part 
in personalized learning experiences during the school year. Professional learning 
opportunities are available to educators via professional learning communities, online 
resources and courses, and opportunities to attend professional learning conferences.  

In addition, educators respond to reflective questions from their administrator mid-year 
and at the end of the school year. The year-end reflective conferences serve as a starting 
point for the professional learning cycle in the new school year. 

Extended Learning Opportunities and Project-Based Service Learning 
The Bright Future initiative promotes year-round learning beyond the classroom by 
offering a wide range of CCSS- and NGSS-focused afterschool activities and clubs, school-
based and off-site outdoor service-learning activities, and rich summer learning 
opportunities. This expanded learning program operates at every school across the 
district. Afterschool activities and summer camps include intentional connections to 
college and career planning, mathematics and reading components, and strengths-
development by support staff trained in youth development principles. These outside-of-
school learning opportunities and resources are made possible through efforts with 
partner organizations.  

Each year, over 2,500 TK through grade eight learners participate in project-based service 
learning. Learners engage in these service-learning projects in a range of learning spaces, 



 

10 

including school-site outdoor nature areas, garden habitats, and the nearby Nature 
Conservancy preserve. An online toolkit entitled Invisible Walls: Learning Beyond the 
Classroom, is available on the GJUESD website for “one-stop” access to help learners 
identify and register for service learning activities in outdoor and community settings. 
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Implementing Personalized 
Learning at the School Level: 
Case Study Excerpts 

With the support of GJUESD, every school in the district put into place all of the 
structures, tools, and resources prescribed by the Bright Future initiative (as described in 
the previous section). Analysis of educator and administrator interviews and focus groups 
showed that implementing these personalized learning structures, tools, and resources 
has resulted in important changes in the way that instruction and learning take place in 
GJUESD schools.  

Educators mentioned that teaching with a focus on personalized learning has led to 
finding new ways to address the abilities and interests of individual learners. By thinking 
“out of the box,” gathering and sharing ideas with other educators, and testing innovations 
on a small scale before putting them into practice with the entire class, educators reported 
finding ways to effectively implement personalized learning.  

The shift to personalized learning in GJUESD has also resulted in creativity and flexibility 
in classroom systems. Examples include using rotation models between classrooms that 
allow learners to occasionally move to different classrooms for certain subject-matter 
instruction that will benefit them the most; using flexible seating to allow learners to 
choose the position in the classroom where they learn best; creatively transforming 
classrooms into alternative spaces like an underwater world or Jurassic Park; and making 
instructional adjustments to account for learners’ formative assessment results or social-
emotional observations.  

Educators’ instructional approaches have also shifted in various ways. For instance, within 
a single subject like math, some educators reported implementing multiple curriculum 
pathways tailored to different learner levels. And, as one administrator cited from an 
English lesson she observed, teaching about metaphors can involve visualization, drawing 
activities, and using alternate approaches that generate what they referred to as “different 
opportunities to access the content.” One educator noted, “What we’ve accomplished this 
year is more than I’ve ever accomplished in any year, but in a different way. I’ve almost 
never used a textbook this year but taught everything through other means.” 

In this section, we provide excerpts from four case studies to illustrate examples of the 
learning and instructional shifts that have been taking place at schools in GJUESD. 
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Case Study Excerpts 
WestEd researchers used case study research methods to investigate how the Bright 
Future initiative was being implemented at individual schools. Case studies were created 
for six GJUESD schools from which data were collected. Review of the final case studies 
showed that, while each school implemented all key programs and actions specified in the 
initiative’s logic model, each school found unique and innovative ways to implement 
personalized learning. Brief excerpts from case studies of four schools in the GJUESD are 
presented below.  

Greer Elementary School: Using Technology to Support Learning 
The Bright Future initiative provided learners with access to diverse online resources and 
technology. It also supported the expansion of the wireless infrastructure, and Greer 
Elementary now uses over 500 Chromebooks and 70 tablets every day. Learners have 
access to a multitude of online educational resources, which study participants said allow 
for greater differentiation and individualized instruction for every learner. Greer has also 
been able to expand opportunities for learners to demonstrate their learning through 
technology, including through the use of a new media center. Educators commented that 
the increased access to technology was key to supporting a personalized, blended learning 
environment. Typical comments included, “One of the single best things that came out of 
the grant is the technology,” and, “It really helps us with personalized learning…That’s 
really where you individualize for learners in…a very meaningful way.”  

Online programs such as Lexia Learning, Compass Learning Odyssey, Accelerated Reader, 
and Khan Academy have helped to accommodate differences in student academic 
preparation, as in the case of an out-of-state transfer student who entered second grade 
with below-grade-level skills and content knowledge. This student was able to work on 
kindergarten-level material that matched his current achievement level, while continuing 
to be supported by these digital platforms as he progressed towards mastery of grade-level 
content.  

Lake Canyon Elementary School: Personalization Within and Beyond the 
Classroom 
Lake Canyon Elementary School’s model for personalized learning is driven by a 
commitment to college and career readiness. With more than 20 afterschool clubs, Lake 
Canyon has generated a wealth of indoor and outdoor learning opportunities that directly 
align to building students’ civic, college, and career readiness. Crucial partnerships with 
parents, community members, and businesses have added to Lake Canyon’s success in 
delivering a wide range of offerings and learning experiences. Club offerings range from 



 

13 

knitting, to robotics and mechanical engineering, to art and mural design. These indoor 
club offerings are complemented by distinctive outdoor service learning experiences, 
including pollinator gardens. As one administrator shared in an interview:  

Now we have kids, three years in, in the classroom, who know robotics, 
computer programming (who have built their own animations), and 
performing arts and who understand other cultures and the food of other 
cultures because they’ve had opportunities to engage in [those things]. That 
goes back to the classroom and it becomes part of the student choice model. 

Lake Canyon Elementary School’s afterschool-learning, outdoor-learning, and service- 
learning opportunities help introduce learners to possible future pathways and interests 
they might pursue. This approach aligns closely to the school’s overall attitude toward 
personalization. As an administrator stated:  

It truly is about knowing each and every student deeply. What are their 
interests? What excites them? What are they passionate about? Then 
providing them real access — not just talking, but doing — to explore and 
engage in those opportunities. 

Marengo Ranch Elementary: Genius Hour 
Genius Hour, an initiative that was introduced in third through sixth grade classrooms at 
Marengo Ranch Elementary, allows learners to explore their own passions and encourages 
creativity in the classroom. Within a designated block of time in the school day, learners 
are offered a choice of what they would like to learn, allowing them a unique opportunity 
to direct and take ownership of their own learning. With basic parameters from their 
educators, learners can select a topic they are interested in, engage in research to learn 
more about the topic, and find a creative way to present their findings to the class.  

Genius Hour allows learners to harness their creativity, conduct research, and develop 
presentation skills around a topic they feel personally invested in. An administrator at 
Marengo Ranch highlighted the value and impact of the Genius Hour initiative on learners 
and educators:  

I think the Genius blocks have been critical. Because they have really opened 
the teachers’ eyes to, “You know what? These kids really can self-select topics 
to research and study — topics they’re interested in.” I think [the teachers] 
really understand now that [the Genius block] is so engaging for the kids. It’s 
meaningful for them. You want them to have that buy-in to what they’re 
doing in the classroom. That’s been a huge part of it. 
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River Oaks Elementary: Flexible Seating 
At River Oaks Elementary, several grade levels introduced flexible seating arrangements in 
the classroom to help create a personalized learning environment. Educators from the 
fourth and fifth grades physically transformed their classrooms away from traditional 
layouts to allow learners to move around within the room and change position based on 
what is most comfortable for them. These flexible seating options, which help 
accommodate different learning styles and incorporate learner choice, appear to be having 
a positive effect on learners’ involvement in learning and collaboration. Teachers 
expressed that the new and varied seating options make it easier and more natural for 
students to work together in groups and stay engaged throughout the school day. One 
administrator said: 

Kids aren’t just sitting in the same desk or chair all day. They are able to get 
up and move around the room and use the seating that suits them the best. 
I think that’s helped with engagement and motivation. Students are saying, 
“Oh it makes it exciting because we never know where we’re going to get to 
sit and we feel like our teachers are listening to our needs.”  

A teacher described the joy that ensued for students as a result of being able to take 
control and come to understand where and how they learn best: 

We had an occupational therapist come in and explain [to the students] 
some of the different options that we were giving students and what it would 
offer students. To see the [students’] faces light up because they understood 
for the first time why they were more comfortable laying on the floor to do 
their writing than they were sitting at a desk. They were so excited that it 
was real, it wasn’t just their imagination playing with them. There was a 
reason behind it. 
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The Bright Future Initiative: 
Implementation Successes and 
Challenges 

To evaluate the implementation of the Bright Future initiative, WestEd researchers 
conducted site visits as well as focus groups and interviews with educators, 
administrators, and parents. This section presents selected findings and quotes about 
successes and challenges related to the various components of the initiative.  

Overall Shift to Personalized Learning 
In focus groups and interviews, educators, parents, and administrators were enthusiastic 
about the district’s shift to personalized learning, particularly the new and diverse 
learning options and environments. A majority of participants mentioned that schools and 
classrooms had changed tremendously, and that the learners were engaged in new ways of 
learning. As one parent commented:  

It seems to me as if [my kids] are always sharing with me new ways they’re 
learning. They seem to be always excited about it, which I really appreciate. 

Similarly, an administrator described the positive effect that the shift towards 
personalized learning has had on how learners are motivated: 

What’s changed about their learning is that it’s evolving into more than sit 
and receive from the teacher and spit back what you think the teacher wants 
to hear. It’s becoming a more creative process where students are a little bit 
more responsible for their learning in terms of utilizing the technologies that 
are available. 

Despite these changes, one challenge faced by the district during implementation of the 
Bright Future initiative was ensuring that programs and actions were implemented 
consistently across all schools and in all classrooms. For instance, parents voiced concerns 
that their children’s teachers were not all employing personalized learning at the same 
capacity. In a focus group, one parent stated:  

The individualized learning needs to be heard and done by every teacher…I 
think more teachers need to get on board with that quicker. 
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Challenges in implementation were particularly acute in the middle school, where 
educators often work within one academic domain instead of teaching multiple subjects 
to one group of students. Middle school teachers expressed that they would benefit from 
additional support through professional learning opportunities geared toward the grade 
levels and subjects they teach, noting that much of the professional development 
opportunities around personalized learning seemed to cater more to the elementary 
grades.  

Personalized Learning Plans 
Personalized learning plans (PLPs), which have replaced report cards in the district as a 
way to document learners’ progress, have been an important tool in reshaping and 
redefining learners’ learning experiences. According to analyses of educator focus groups 
and interviews, PLPs have helped allow learners to learn at their own pace, marking an 
important change in practice. As one educator explained: 

I think we address some of the things with this grant through personalized 
learning plans that parents have been concerned about for a long time, [such 
as,] “Why is everybody [expected to go] at the same pace?” Because not 
everybody is up to the same pace. So I think it’s been a benefit to the kids. 

In addition to helping educators support all their learners through differentiated learning, 
PLPs also encourage educators to critically consider and adjust their approaches to 
teaching. As indicated by one educator: 

It has been more of a learning thing for us [educators]. I think it’s probably 
more helpful for us than the kids, in terms of getting us to think about [the] 
individual — like, “What does this group of kids need to work on?” or “What 
does this child need?” 

Similarly, one administrator noted:  

[The PLPs have] definitely made [educators] think more about what they can 
do to personalize their instruction. 

The use of PLPs has also resulted in increased parent awareness of their children’s 
progress. The data suggest that the PLP offers parents a more comprehensive view of their 
child’s progress. As one parent commented: 

It seems to me [the PLP] is more personalized and more direct. I see exactly 
where [my children are] excelling, where they’re not. It’s more than just the 
grade and a comment by a teacher. They’re looking into all things: their 
effort, their ability, their getting along with others. 
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Though participants widely agreed that the PLP is a useful document, some educators and 
parents mentioned that the PLP is sometimes difficult to interpret, particularly for 
parents. Because the PLP has many more details than the traditional report card, parents 
were often confused by all the data and terms on the PLP. While the PLP has been refined 
and made easier to understand over the past year, additional revisions are likely still 
needed to enhance parents’ understanding of the document as well as to reduce the time 
and effort that teachers spend preparing PLPs. As one educator explained: 

Preparing the PLP is very cumbersome. But I do see that evolving. There’s 
been little tweaks along the way, but there still needs to be more changes. I 
think there’s so much information for parents, I think they’re overwhelmed. I 
know for myself as a parent that I just think…I [understand] a lot of it 
because I’m a teacher, but someone who’s not necessarily in this field…I just 
don’t think they pay attention to as much of the information, so I kind of 
think less is more. 

Transitioning to a Growth Model 
Educators indicated they felt the PLPs represent a positive transformation away from 
trimester report cards toward ongoing growth, goal-setting and achievement plans. One 
educator said the PLP is a living document that is the focus of reflection and discussions 
with learners, educators, and parents. A significant finding from the educator focus groups 
was that the PLP is viewed as a useful tool for monitoring and highlighting learner growth. 
As one educator noted: 

A “pro” is that I can see some of the student growth. It’s a good tool for me. 
The concept overall, it’s wonderful. It’s wonderful to have that growth model 
instead of saying, “They have to meet this benchmark.” Parents dread coming 
and hearing, “Oh, they didn’t meet the benchmark.” The other exciting part 
about the growth visuals [in the PLP] is the kids love them. You show them, 
“Look, you were here, and now you’re here — oh my gosh!” Celebrate all that. 
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Goal Setting for Learners  
Educators and parents indicated that by allowing learners to reflect on their learning 
paths and create their own goals, learning becomes more personalized and learners can 
take a degree of ownership in their learning. In focus groups and interviews, educators 
and parents recognized the value of the goal-setting process as an important experience 
for learners, and as a way for parents and educators to understand and help guide 
individual learner growth. One educator described the importance of goal setting as 
follows: 

My biggest takeaway from the whole Race to the Top grant has been goal 
setting for the students, and giving them a little bit more choice…It’s part of 
them now and they know about goal setting. 

Similarly, one parent explained:  

[The goal-setting process] makes [learners] more aware of what they might 
need to work on, or the areas that they struggle with, and it calls attention to 
these…It gives them initiative to work on it. 

A number of educators mentioned in focus groups that the act of goal setting raises 
awareness for learners’ own growth and introduces an aspect of accountability in the 
classroom. One educator commented: 

I was so thrilled with this part of personalized learning, that they took 
complete control…Setting their own goals and knowing what their 
weaknesses are and what they need to work on. I think that’s so 
important…You’re totally holding them accountable.  

Educators also shared that introducing goal setting has come with some challenges. For 
instance, teachers discussed that it can often be difficult to track student completion of 
certain goals: 

If I say [the goal is to] go to the Bright Future Learning Center, I don’t know 
if they met that goal because I’m not walking them there every day. No one is 
taking roll every day if they need to use the Learning Center. So I want 
something tangible that I can [measure] — and that part’s not optioned.  

Several teachers also shared that the expectation for the younger students to be capable of 
creating their own goals was unrealistic. As one teacher stated: 

At a primary grade they’re supposed to choose their own goals. My kids don’t 
even know what their snack or their lunch is. So the idea is [good], but the 
practicality is lacking. 
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Bright Future Learning Centers 
Analysis of educator, parent, and administrator focus groups and interviews indicated that 
the Bright Future Learning Centers (BFLCs) were important to the success of personalized 
learning at their schools. Hosting afterschool clubs, summer programming, and various 
other activities during the school day, BFLCs have become a valuable feature for schools 
across the district. As one administrator explained: 

Learning centers that are open after school and during vacations, including 
summer vacation, the different clubs that are offered, the different options 
that are available to students through the BFLC — I think is outstanding. It 
just gives students opportunities to extend their learning in different ways 
other than [just classroom] math, writing, and reading. The kids love it. 

Interview findings also highlighted the important role that BFLCs play for the larger 
community, beyond the school, as a resource for information, services, and access to 
technology. As one parent commented: 

The BFLC is the biggest, biggest, biggest blessing for us…[At] this school, a 
lot of students didn’t have access to a physical computer…I’ve seen moms in 
there with little ones to utilize the services. 

Educators also noted the value of the BFLC to parents and community members: 

We see a lot of parents come in, and even daycare providers will come with 
the students so that they can receive the services they need that can’t 
necessarily be accessed at home. 

Technology, Digital Tools, and Blended Learning 
Findings from focus groups and interview data revealed positive feedback on the increased 
access to technology (such as laptops and tablets) that resulted from the RTT-D grant. 
Administrators agreed that the new technology served as a valuable tool for personalized 
learning. As one said: 

Probably some of the biggest successes [in the initiative] have to do with the 
way we are able to use technology now to personalize learning and how we’ve 
been able to expand almost one-to-one devices to students. 

Another administrator mentioned that as educators became familiarized with technology 
and digital tools, their teaching methods changed, allowing them to make instructional 
decisions based on individual learners’ needs and strengths:  

As you go from classroom to classroom, you’ll find that teachers, when they 
have this kind of suite of tools available to them, they make choices based on 
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the needs of their learners. So it looks very different from grade level to grade 
level and classroom to classroom. 

One educator described how she used information from the Lexia literacy courseware to 
make instructional decisions for a struggling learner: 

Lexia has diagnostic testing that tells me, “They don’t understand phonics. 
They don’t know sight words. They don’t know how to do syllables.” So that 
really helps me…I personalize their homework with Lexia. So if they are in 
Unit 4 — that’s a second grade level — I’m pulling everything for level 5 to 
give them some background knowledge so they can move forward. 

The increase in technology and digital tools available to students and teachers provided 
ample opportunities for blended learning in the classroom, allowing educators to integrate 
technology and digital platforms into lessons to complement their more traditional 
instruction. Overall, educators, parents, and administrators largely consider blended 
learning to be a positive addition to the district’s elementary and middle school 
classrooms. Educators described positive outcomes of the use of blended learning, 
including increased involvement in learning, new ways to solve problems and 
communicate, and an increase in self-directed learning. One educator commented: 

Kids like using [the technology], so they’re more motivated to do math, or 
write. They can [include] pictures. For instance, I have a writing club, and 
they find pictures of whatever it is they’re writing about, like a shark. So 
they’ll put a shark on their paragraph page. They’re super proud of their 
work…I think it’s definitely improved the kids’ interest and motivation. I love 
the technology. [I have seen] leaps and bounds as far as what they [the 
students] can do online compared with pen and paper…Even my reluctant 
writers will go on the computer and start typing and stuff. 

Another educator shared: 

My kids are on the Chromebooks daily, and all of their writing assignments 
are completed on the Chromebooks. We begin with their graphic organizers, 
transition to rough drafts, edit via shared documents, and then publish. All 
of it is done with the Chromebooks. The students are highly tech savvy 
already, but this gives them a specific platform on which to operate. 
[Students] ask to take the Chromebooks home even when I don’t assign them 
to do those programs…[They] always [ask for] Prodigy and Khan Academy 
[courseware] for math. What kid is begging to do math? It’s awesome. 

Blended learning has also allowed learners to deepen their research and problem-solving 
skills and to engage in new forms of communication. One administrator noted: 
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I think we’ve kind of lit the fire under them and they all have this little 
research bug where they wanted to find out information and they’re 
realizing…their Chromebooks have access to all kinds of things. They’ll go in 
there and research and look up things to share with their classmates. 

Similarly, one educator noted learners taking initiative to seek out information and to 
problem-solve: 

[The students have] become more independent due to the technology. You 
know, I’ve had students go on Khan because they didn’t understand what I 
just taught, and they wanted to go back on Khan just for fun to learn it 
again. We didn’t see that before technology. Their troubleshooting skills are 
also better — I don’t have so many hands being raised over the Internet not 
working, or they got an error. They’re figuring it out. So the problem-solving 
is higher. 

Another administrator mentioned that learners and educators are finding new ways to 
communicate with each other: 

There’s more interaction now between teacher and student, especially as they 
get into the older grades, because they are able to communicate in ways that 
they didn’t really communicate before. Via Google Classroom, via email, via 
chats or messages or whatever, I think in a way it has allowed them 
[learners] to take a little more responsibility for their own learning. 

While much of the feedback on technology and blended learning was positive, there were 
also a variety of challenges in the integration of new technology into the learning process. 
For instance, some educators quickly became familiar with technologies while others were 
slower to adapt digital tools. Educators reported feeling challenged by having limited time 
and training to both become proficient in new digital programs themselves and complete 
the necessary prep to implement them in the classroom: 

There’s so many programs that are supposed to be so wonderful out there, 
but if we get trained in five minutes and then go back to class and do it — I 
don’t have the time to sit and set it up for everybody. 

Educators also found it to be a significant challenge to deliver seamlessly functioning 
technologies and digital products. For instance, many educators recounted stories of 
creating lessons for a class period, then having to change plans at the last minute due to 
glitches in the required technology. As one teacher recounted: 

I think there are a lot of pros and cons to our technology in this district. 
We’ll plan for this epic technology lesson — and then the Internet doesn’t 
work. Or the printers don’t work. Or the system kicks the kids out because 
too many people are on at the same time. You only get helped on the day that 
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[the technology] person’s going to come…So you’ve got to hurry up and find 
the next lesson that you would have done on a different day, or come up with 
something on the fly.  

Another educator reflected on the need for consistent information technology support for 
successful blended learning: 

Blended learning depends on the IT support [teachers] have. If teachers don’t 
trust [technology], they won’t use it. 

Educator Professional Learning 
Findings from analysis of educator focus group data from across the district showed 
educators’ satisfaction with activities related to their professional learning, as well as an 
appreciation for the opportunities provided by the district. A strong majority of educators 
recognized several major improvements from the past: the increased focus on professional 
development opportunities and the ability to select their professional learning 
opportunities. As one educator noted: 

I think our district is amazing in the fact that they’ve given us so much time 
and resources and coaches and in different ways to learn. So that has been 
amazing. 

The implementation of the Bright Future initiative has also provided educators with an 
opportunity for growth and self-expression through risk taking and adopting new 
approaches. Findings from administrator interviews indicated that personalized learning 
has challenged educators to move beyond their comfort zones and more fully integrate 
their own passions into their teaching. As one administrator said: 

I think Race to the Top has pushed us, whether the teachers know it, pushed 
us hard to rethink how we teach — step outside the traditional role of the 
teacher, take some risks, and do some things that we know are going to be 
better in the long run. 

Another administrator reflected on the benefits of a more personalized approach to 
educators’ professional learning: 

If the social-emotional needs of my teachers are met, just like with the 
students, and they have access to operate in their areas of passion…they 
flourish and they thrive. They love what we’re doing with this.  
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Afterschool and Summer Learning Opportunities 
As part of the Bright Future initiative, all schools developed rich afterschool and summer 
opportunities for learners. Overall, findings showed that educators and parents viewed the 
afterschool activities, clubs, and summer program opportunities as both unique, engaging, 
and a complement to classroom learning. According to parent, educator, and 
administrator focus groups and interviews, the school clubs have created opportunities for 
learners to engage in new and worthwhile experiences, and for parents to become more 
involved in their children’s education. One educator commented: 

The changes that we’ve seen with parent buy-in through the clubs has been 
absolutely amazing. 

Parents also expressed appreciation for the availability of school clubs and summer 
programs. Comments from parents included: 

I see that this is another thing where my kids can be really excited about 
doing something that is creative. It’s productive. They get to interact with 
peers on a different level than they may in the classroom. They’re obviously 
doing things that they wouldn’t have the opportunity to do otherwise. 
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Data on Academic Achievement 
and Engagement  

The results of the evaluation of the Bright Future initiative suggest that there have been 
significant benefits to the use of personalized learning in GJUESD, and academic data 
from the district reveal various gains in achievement from 2014/15 to 2015/16. In this 
section, we present data on learners’ academic achievement and engagement. 

In year three of the Bright Future initiative, as the initiative’s key programs and actions 
were fully implemented, growth in learner academic achievement and in learner 
engagement were noted from the 2014/15 school year to the 2015/16 school year. Highlights 
of these findings include gains in measures of academic achievement and student 
engagement. Notable gains in student academic achievement from 2015 to 2016 include 
the following: 

• The percentage of pre-kindergarten students who met all reading benchmarks, 
as measured by the District Reading Assessment,3 went from 51% to 62%. 

• The percentage of first grade students who met all reading benchmarks, as 
measured by the District Reading Assessment,4 went from 52% to 60%. 

• In 2016, MAP assessment results showed gains in mathematics achievement for 
grades 1, 2, 4, 6, 7, and 8, when compared to 2015 scores. 

• Findings on the Smarter Balanced state assessment showed that, from 2014/15 
to 2015/16, the percentage of GJUESD students who met or exceeded the 
specified achievement level for their grade increased by 5.3% on the English 
language arts/literacy component and increased by 2% on the mathematics 
component. 

• Findings from the Smarter Balanced state assessment also showed achievement 
gains, from 2014/15 to 2015/16, of 8.9% for grades 4 and 8 on the 
reading/English language arts component.  

• Findings from the Smarter Balanced state assessment also showed achievement 
gains, from 2014/15 to 2015/16, of 8.9% on the mathematics component.  

                                                 
3 The GJUESD Pre-K District Reading Assessment includes items adapted from the Pre-K Houghton Mifflin 
Harcourt Reading Assessment. The assessment was modified to align with the preschool assessments used 
by other First 5 school readiness districts.  

 
4 The GJUESD K–8 District Reading Assessment includes items adapted from the California Reading and 
Literature Project and the Dynamic Indicators of Basic Early Literacy Skills reading passages. 
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• Children from low-income communities in grades 4 and 8 showed substantial 
gains from 2014/15 to 2015/16 on the Smarter Balanced state assessment in both 
reading/English language arts and math achievement. 

• 67% of GJUESD learners met individual reading goal targets assessed through 
the MAP assessment, with 45% exceeding the targets. 

• 70% of GJUESD learners met individual math goal targets assessed through the 
MAP assessment. 

• The number of course failures in the district decreased by 19.4%. 

In addition, gains in student engagement from 2015 to 2016 include: 

• Decreased suspensions rate from 131 to 127. 

• Increased attendance rate (learners with an attendance rate of 95% or above) 
from 37% to 40% 

• Individual engagement goal accomplishment increased for every significant 
subgroup and ethnicity (grades 4–8) from the previous year as noted in 
students’ Personalized Learning Plans. 

The GALLUP student poll, measuring hope and engagement in learners in grades 5–8, also 
showed significant gains from 2015 to 2016.  

• Engagement scores increased in the district from 4.10 to 4.11 (the U.S. average 
for 2016 is 3.88).  

• Scores from the measure of hope increased from 4.32 to 4.37 (the U.S. average 
for 2016 is 4.24). In addition, individual survey item scores related to hope were 
impressive: 

 93% agreed or strongly agreed that they will graduate from high school. 
Not one learner disagreed. 

 92% agreed or strongly agreed that they will have a good job in the 
future. Not one learner disagreed. 

 88% agreed or strongly agreed that they have a great future ahead of 
them. 
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Conclusion 
This evaluation study provides an example of a small to mid-size school district that 
implemented a Race to the Top–District initiative focused on personalized learning. The 
district used a unique combination of programs and actions to implement the project that 
could provide a compelling example to educators, administrators, policymakers, and 
others interested in gaining a better understanding of effective personalized learning 
models. By providing more individualized and differentiated learning experiences for 
learners, focusing on goal-setting and learner choice, and broadening the everyday 
contexts where learners encounter personalized learning, GJUESD has been finding ways 
to engage and support learners to achieve college and career readiness. 

Implementing the Bright Future initiative in GJUESD involved change at every level of the 
district, and involved thousands of stakeholders. Despite surmounting and continuing to 
work through various challenges associated with this major initiative, GJUESD has been 
successful in implementing personalized learning across all of its schools by building a 
coherent initiative based on: (1) personalized plans to learning pathways for college, 
career, and life; (2) personalized learning options involving blended and extended learning 
environments; and (3) continuous systems improvement that benefits learners, 
employees, and the district as a whole.  
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Appendix A. Evaluation 
Methodology and Data Analysis 

WestEd conducted the evaluation of the Bright Future initiative. As of 2017, the evaluation 
is ongoing as the initiative continues to progress and evolve. The evaluation used a mixed-
methods descriptive evaluation design to address the study’s research questions. 
Evaluation study designs are useful in assessing the processes and consequences of 
innovations in social policy or organizations (Payne & Payne, 2004). Moreover, descriptive 
evaluation designs provide information about changes in an environment without 
manipulating the environment for the purposes of the study (U.S. Office of Research 
Integrity, 2016). In addition to a descriptive evaluation design, the study also used case 
study design and research methods to investigate how the Bright Future initiative was 
implemented at individual schools. Case study research methods are useful because they 
allow researchers to rigorously investigate a phenomenon within the environment in 
which it is occurring (Yin, 1984). 

Data Collection 
In the spring of 2016, WestEd researchers conducted site visits at six schools (five 
elementary schools and one middle school) in the GJUESD. Each site visit included 
classroom site visits as well as focus groups and interviews with educators, parents, and 
administrators. Data collection included over 30 focus groups and interviews with parents, 
educators, and administrators. In addition, researchers reviewed and coded numerous 
reports, administrator reflections, evaluation reports, and other written artifacts from each 
school and from the district. 

Data Analysis 
Audio files from focus groups and interviews were transcribed. All transcripts, notes from 
site visits, and from artifact review were coded using qualitative data analysis methods. To 
address the research questions, researchers analyzed the data to generate themes, using a 
combination of grounded theory (Strauss & Corbin, 1998) and established methods for 
coding qualitative data (Miles & Huberman, 1994) to identify and categorize participants’ 
responses and information gathered during school site visits. Throughout the process, 
researchers used peer debriefing and auditing to check codes and concepts. Identified 
codes and concepts were further sorted to generate categories. These categories were 
again reduced to produce the themes that emerged from the data. While the district data 
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analysis was conducted, data from individual schools were analyzed in separate analyses 
to create school case studies. Analysis for each school case study included educator, 
parent, and administrator focus group and interview data, as well as data from school site 
visits, reports, and other written artifacts from the schools and district.  
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Appendix B. Sample Personalized 
Learning Plan 
The following is a sample Personalized Learning Plan for a grade 4 student. 



Journey to Personalized Learning — Page 30



Journey to Personalized Learning — Page 31



Journey to Personalized Learning — Page 32



Journey to Personalized Learning — Page 33
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The second-grade classroom at Christopher Elementary School in San Jose, California, is alive with 
academic conversation as students — 54 percent English learners — work in small groups at “learning 
stations.” During part of a life science unit, one group is using magnifying glasses to examine sea urchin 
shells and dried starfish, while another group examines snails. Students work excitedly with the specimens 
as they make observations and compare the diversity of animals in different habitats. Students at another 
station work in pairs at laptops to find information about seashore birds and their environment. At a third 
table, students match animal figures with photograph habitat cards and read detailed descriptions about 
each animal. 

At first glance, the scene may seem no different than the many other classrooms across California that 
use learning stations. But there is a rare level of coherence and intentionality. This school — and the Oak 
Grove School District — adopted the Sobrato Early Academic Language (SEAL) program, which centers on 
rigorous academic home language and English language development through the coordinated study of 
science and social studies thematic units. 

The walls are covered with poster boards, but these are hardly random. Each poster contains chants with 
highlighted science vocabulary words that are color-coded to match key words in sentences on a white 
board, which also are repeated on index cards at each of the learning stations. The result? A vibrant learning 
environment that motivates students to engage in practicing spoken language, written communication, 
and meaningful cognitive tasks. Language development is the vehicle for learning science. It’s a reciprocal 
process as students learn to speak like scientists and use science learning to build language skills. 

UNLOCKING LEARNING: 
SCIENCE AS A LEVER FOR ENGLISH LEARNER EQUITY

Authors: Sarah Feldman, Director of Practice and Verónica Flores Malagon, Senior Practice Associate
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The students in this Oak Grove School District classroom 
are experiencing what research indicates: that, done 
right, science education has enormous potential to 
advance language development for English learners 
(ELs).1 Scientific literacy unlocks skills across the learning 
spectrum and can be a powerful lever for education 
equity, not to mention a gateway to economic mobility. 

However, access to science education in California is 
highly unequal, and English learners are among the most 
shortchanged. Despite the fact that more than one out 
of every five students in California K-12 public schools 
is an English learner,2 these students are less likely to 
attend elementary schools where teachers report they 
have adequate time for science, less likely to complete 
the rigorous secondary science courses required for 
admission to the state’s public universities, and, in 
middle and high school science courses, less likely to be 
taught by teachers with a strong science background. 
Furthermore, affluent schools were more than twice 
as likely to report launching science initiatives than the 
state’s poorest schools.3 

But it doesn’t have to be this way. The confluence 
of several major state policy initiatives in California 
creates a rare opportunity to advance opportunities and 
achievement for English learners through high-quality 
science education. Currently, districts are required to 
implement the California Common Core State Standards 
(CCSS), the California English Language Development 
Standards (CA ELD Standards), and the California Next 
Generation Science Standards (CA NGSS), all of which 
demand more sophisticated approaches to meeting 
the needs of English learners and other subgroups of 
students. At the same time, the Local Control Funding 
Formula (LCFF) allocates dollars to districts based on 
the number of ELs enrolled and the Local Control and 
Accountability Plan (LCAP) process requires districts 
to identify how they will improve outcomes for ELs. 
Together, these policies present a rare opportunity for 
state and local education leaders to prioritize equity — 
especially for English learners —when implementing the 
state standards. 

Most recently, the passage of California’s Proposition 
58 is ushering in opportunities to better educate English 
learners through bilingual programs and the use of 
students’ native languages in classroom instruction. 
Passed in November 2016, Prop. 58 repeals 1998’s 
Proposition 227, which required California public schools 
to deliver instruction primarily in English. Prop. 58 allows 

schools more opportunities to implement bilingual/
biliteracy programs and no longer requires English-only 
education for English learners. 

What would it actually look like for district or state 
leaders to prioritize equity for English learners in 
standards implementation? Because the science and 
ELD standards are relatively new — and the idea of 
coordinated implementation even more so — we turned 
to the data. Our first goal was to see what data could tell 
us about where we are now as a state. Then, we wanted 
to identify and learn from districts and schools that are 
doing better than the state as a whole and proactively 
using science learning to advance achievement for 
English learners. 

This report shares what we learned. We begin by 
reviewing the data on ELs and science. We then focus 
on a handful of leading districts. Finally, we lay out a set 
of recommendations for how state and local leaders can 
promote English language development integrated with 
high-quality science education opportunities.  

 

WHO ARE ENGLISH LEARNER 
STUDENTS IN CALIFORNIA?
•  1.37 million public school students in 

California are English learners. This is more 
than one out of every five students.4 

•  44 percent of Californians over age 5 
speak a language other than English at 
home. California’s ELs speak more than 
60 different languages, bringing linguistic 
and cultural diversity to California public 
schools.5

•  EL students live in nearly every California 
community. In 2015-16, Los Angeles 
Unified served the most EL students — 
165,450 (26 percent of students). Many 
other districts serve higher percentages 
of EL students than the statewide 
average of 22 percent, such as Santa 
Ana Unified’s 23,500 (42 percent of 
students) and Garden Grove Unified’s 
17,745 (39 percent of students).6
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ENGLISH LEARNERS FACE 
OPPORTUNITY AND ACHIEVEMENT 
GAPS IN SCIENCE 
English learners in California consistently score 
below the general student population on science 
assessments, mirroring EL performance in other 
subjects. This is true on both state and national 
assessments. 

•  On the 2015 National Assessment of Educational 
Progress in science, fourth and eighth-grade EL 
students in California scored considerably lower than 
their English fluent counterparts. For example, only 3 
percent of fourth-grade English learners in California 
performed at or above the proficient level, compared 
with 32 percent of fluent English speakers. Similarly, 
just 2 percent of eighth-grade ELs performed at or 
above the proficient level, compared with 27 percent 
of fluent English speakers.7 Moreover, California’s 
English learners perform considerably below English 
learners in many other states—often in the bottom 
quartile nationally. It is important to note that the 
NAEP is administered in English only. 

•  On the California Standards Test (CST) in science, 
there are also worrisome patterns. A substantial 
majority of fluent English speakers — 62 percent in 
fifth grade, 66 percent in eighth grade, and 54 percent 
in 10th grade — scored proficient or advanced in 
2016. But only 16 percent of fifth-grade, 18 percent 

of eighth-grade and 8 percent of 10th-grade English 
learners scored proficient or advanced on the 2016 
science CST.

The achievement data are just the tip of the iceberg. 
Underneath, other data point to seriously different 
opportunities to learn.

•  By law, for example, ELs are generally assigned extra 
instructional minutes in English language arts as 
designated ELD time. Yet some students receive that 
additional instruction during other classes, such as 
science. The fact is, they should get both.

•  Statewide, only 9 percent of ELs complete the 15 
A-G courses required to be eligible for admission to 
a California State University (CSU) or University of 
California (UC) campus, compared with 43 percent of 
all students.8 In high school, English learners do not 
have the same access to rigorous science courses 
and are underrepresented in lab science classes and 
other college preparatory coursework.9 

•  In California, only 58 percent of high schools even 
offer chemistry, 51 percent offer physics, and  
7 percent offer math courses titled advanced.10 
Only 11 percent of ELs attend schools that offer the 
“advanced” math courses, and ELs are less likely 
than their non-EL peers to be enrolled in these 
courses when available.11

FIGURE 1: Percent of Students Scoring Proficient or 
Advanced on 2016 California Standards Test in Science

GRADE 5

English Learners

GRADE 8 GRADE 10

66%

54%

Source: California Department of Education, 2016 CAASPP CST Science Results

Fluent/English Proficient + English Only

62%

16%
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SCIENCE EDUCATION IS  
A LEVER FOR ENGLISH  
LEARNER ACHIEVEMENT
Research points to the potential of science to increase 
students’ academic performance in reading, writing, 
and science simultaneously.12 In part, this is the result 
of weaving together language development skills with 
engaging science content. Instruction aligned to the 
performance expectations of the CA NGSS and CA ELD 
standards can provide English learner students with 
rigorous science learning when teachers scaffold lessons 
to encourage their participation. It can also change 
teacher perceptions of what ELs can do. 

Research studies show that:

•  Engaging science investigations can provide students 
with language practice and opportunities to develop 
academic vocabulary skills and make meaning from 
using evidence and interpreting scientific data. Inquiry-
based science activities using collaborative peer-talk 
increase student motivation to use new language.13

•  Science and engineering lessons motivate students to 
access prior knowledge, engage in problem solving, and 
develop new language skills simultaneously.

•  Many key science vocabulary words are Spanish 
cognates, making the language more accessible to the 
majority of ELs who are Spanish speaking.14 

•  Scientific and engineering data are often presented in 
visual diagrams, graphs, charts, tables, and equations, 
providing opportunities for ELs to engage with 

information in different ways to build conceptual 
understanding using evidence.

•  Projects integrating ELD and science instruction in 
a sample of elementary schools raised teachers’ 
expectations of what they believed their EL students 
could learn and produce.

As English language development researchers note, 
“Students do not need to wait until they learn English 
in order to engage in scientific thinking and complex 
scientific content.”15 

A NEW DIRECTION FOR TEACHING 
SCIENCE TO ENGLISH LEARNERS
Simultaneously implementing four new sets of 
standards — CCSS-Math, CCSS-English Language Arts, 
CA ELD Standards, and CA NGSS — is a Herculean 
task. That they are meant to be integrated makes it 
even tougher. Indeed, for effective integration of English 
language development and science education to take 
hold, teachers need:

•  Curriculum aligned to the CA NGSS and CAELD 
standards;

•  Instructional materials that provide coherence in 
approach and training to use those materials with 
English learners;

•  Time for collaboration among teachers with science 
content expertise and teachers with English language 
instruction expertise;

•  Professional learning, including both instructional 
strategies and content; and

•  Standards-aligned, performance-based assessments 
that provide EL students the opportunities to 
demonstrate what they know.

State leaders could do a lot more to support teachers’ 
transition to the new standards. 

AS ENGLISH LANGUAGE DEVELOPMENT 

RESEARCHERS NOTE, “STUDENTS DO NOT 

NEED TO WAIT UNTIL THEY LEARN ENGLISH IN 

ORDER TO ENGAGE IN SCIENTIFIC THINKING 

AND COMPLEX SCIENTIFIC CONTENT.”
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The new approach of CA NGSS has many advantages 
for ELs. The three dimensions of CA NGSS (see Figure 
2) – scientific and engineering practices, disciplinary 
core content ideas and crosscutting concepts – can 
bring California science education up to speed with 
significant advancements in science, preparing students 
for the modern workforce if implemented with fidelity. 
California adopted CA NGSS in September of 2013 
and the California Science Framework was recently 
approved in 2016. CA NGSS includes fewer disciplinary 
core ideas than previous science standards, in order to 
provide more time for teachers and students to develop 
deeper understanding of those scientific ideas. NGSS 
places greater emphasis science and engineering 
practices that involve language, such as arguing from 
evidence, and communicating information, which 
supports academic language development for ELs. 
With a new emphasis on engineering in CA NGSS, 
activities may involve developing drawings, constructing 
prototypes, and engaging in problem solving, which 
also support EL access to science learning. Additionally, 
NGSS crosscutting concepts are scientific ideas that 
ask students to make connections across different 
science topics as well as to other subject areas by 
finding patterns, identifying cause and effect, stability 
and change. These connections reinforce the relevance 
of science in students’ everyday lives. The CA Science 

Framework serves as a guide for how science 
materials should be developed by providers, reviewed 
by districts for CA NGSS alignment, and implemented 
for instruction by teachers. While some districts are 
already developing CA NGSS-aligned materials, most 
have not yet purchased them. CA NGSS-aligned state 
assessments will not roll out until the 2018-19 school 
year, and leadership is just beginning to address the 
redesign of high school science courses or teacher 
credentialing to align with CA NGSS. 

Nevertheless, a number of California districts are 
ahead of the curve, adopting promising practices that 
weave ELD strategies with science education in order 
to provide high-quality learning for EL students. In this 
report, we highlight six of these districts. Together, 
they give us some examples of what is possible. 
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STANDARDS

CROSSCUTTING
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1. Patterns
2. Cause And Effect
3. Scale, Proportion, Quantity
4. Systems And Models
5. Energy And Matter
6. Structure And Function
7. Stability And Change

ENGINEERING PRACTICES

1. Asking Questions 
    and Defining Problems

2. Developing and Using Models

3. Planning and Carrying 
    Out Investigations

4. Analyzing and Interpreting Data

5. Using Math and 
    Computational Thinking

6. Constructing Explanations and 
    Designing Solutions

7. Engaging In Argument From Evidence

8. Obtaining, Evaluating, and 
    Communicating Information

DISCIPLINARY
CORE IDEAS (DCI)
Physical Science (PS 1-4)
Life Science (LS 1-4)
Earth And Space (ESS 1-3)

EXPLORE THE 3 DIMENSIONS OF THE NGSS

ADDITIONALLY, NGSS CROSSCUTTING CONCEPTS 

ARE SCIENTIFIC IDEAS THAT ASK STUDENTS 

TO MAKE CONNECTIONS ACROSS DIFFERENT 

SCIENCE TOPICS AS WELL AS TO OTHER SUBJECT 

AREAS BY FINDING PATTERNS, IDENTIFYING 

CAUSE AND EFFECT, STABILITY AND CHANGE. 

FIGURE 2: The Three Dimensions of NGSS
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In search of districts that might have promising practices to share, we reviewed quantitative data to identify which 
districts serve more than the state average of English learners and students qualifying for free and/or reduced-price 
meals and whose English learners also scored higher than the state average for English learners on the 2015 Science 
CST.16  This narrowed the pool of potential districts to a dozen that we wanted to further investigate.

We also spoke with more than 20 experts in the field, including both science and English language development experts. 
We asked them to recommend districts engaged in innovative initiatives to advance science learning for EL students. 
Our interviews with experts also gave us insights into noteworthy instructional practices that help English learners 
access science. The experts came from WestEd’s K-12 Alliance, the Learning Design Group at the Lawrence Hall of 
Science, CSU Long Beach, the University of San Francisco, Loyola Marymount University’s Project STELLAR, Stanford 
University’s Understanding Language center, the Exploratorium, and the Monterey Bay Aquarium, among others. 

The data review and expert interviews yielded 12 districts and one charter management organization meriting further 
investigation. After conducting informational interviews with department directors and instructional specialists at each 
district, we selected a diverse set of six districts to visit in person: 

CALIPATRIA UNIFIED 
SCHOOL DISTRICT (CUSD) 
in rural Imperial County serves 1,144 
students in four schools. Nine out of 
10 students are Latino, and more than 
a third (37%) are English learners. 
The majority of ELs in Calipatria are 
second-generation, dual-language 
speakers who are fluent in Spanish 
and possess varying levels of English 
fluency. EL students in CUSD have a 
graduation rate of 83 percent on par 
with the district rate of 85 percent. 
In CUSD, 68 percent of eighth-grade 
EL students scored proficient on the 
2015 Science CST, above the state EL 
average of 20 percent scoring proficient. 

IMPERIAL UNIFIED SCHOOL 
DISTRICT (IUSD) serves 4,000 
students in five schools in rural Southern 
California. Four out of five students 
are Latino, and 23 percent are English 
learners, nearly all of them Spanish 
speakers. EL students have a 96 percent 
graduation rate in this district, and 33 
percent of eighth-grade EL students 
scored proficient on the 2015 Science CST 
above the state EL average of 20 percent 
scoring proficient. In 2015 Reclassified 
Fluent English Proficient (R-FEP) eighth-
grade students outpaced their peers with 
80 percent of RFEPs scoring proficient 
on the Science CST compared with 60 
percent of English only students.

OAK GROVE SCHOOL 
DISTRICT (OGSD) serves 
10,632 students in 22 schools 
in San Jose. ELs make up 
29 percent of the student 
population. Two-thirds of ELs 
in Oak Grove speak Spanish, 
while the other third consists 
of students who speak one of 
46 languages. EL achievement 
slightly outpaces the state’s 
19 percent average, with 22 
percent of fifth-grade ELs 
scoring proficient on the 
Science CST in 2015.

OAKLAND UNIFIED 
SCHOOL DISTRICT 
(OUSD) educates 49,098 
preK-12 students in 118 schools. 
In OUSD, 31 percent of students 
are ELs, with more than 50 
languages spoken at home.17 In 
2014-15, only 51 percent of ELs 
were graduating — below the 
district rate of 63 percent for all 
students, with 31 percent of ELs 
dropping out.18 In 2014, Oakland 
experienced a 122 percent 
increase in the number of 
newcomer students since 2012, 
including refugee students and 
unaccompanied minors, many 
fleeing violence abroad.19

SAN FRANCISCO UNIFIED 
SCHOOL DISTRICT (SFUSD) 
serves 58,865 students in pre-K 
through grade 12 in 120 schools. 
Twenty-seven percent of these 
students are ELs and speak 48 
languages at home, with Spanish 
(48 percent) and Chinese (28 
percent) the most common 
languages. EL achievement is above 
the state’s 19 percent average with 
25 percent of fifth-grade ELs scoring 
proficient on the Science CST in 2015. 

WESTMINSTER SCHOOL 
DISTRICT (WSD) in Orange 
County serves 9,401 students in 
kindergarten through eighth grade in 
17 schools. Nearly half of the students 
are English language learners (47 
percent), and the EL population is 
evenly split between Vietnamese 
and Spanish speakers. EL student 
achievement on the 2015 Science CST 
outperformed state averages with 
57 percent of fifth-graders achieving 
proficiency compared with the state 
average of 19 percent, and 45 percent 
of EL eighth-graders scored proficient 
compared with the EL state average of 
20 percent. In 2015, the White House 
Initiative for Educational Excellence 
for Hispanics honored the district as a 
Bright Spot for their work in increasing 
achievement for English learners. 

METHODOLOGY FOR SELECTING DISTRICTS
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While it is still early in implementation of the 
CA NGSS and CA ELD standards, we found that 
these districts share several effective strategies for 
advancing science learning for ELs. They include:

  Providing high-quality, job-embedded 
professional learning for teachers and 
administrators to build science content 
knowledge and integrate science instruction 
with research-backed ELD instructional 
strategies; 

 Partnering with science institutions;

  Systematically increasing science instructional 
time in the early grades for EL students; 

  Encouraging innovative, multilingual strategies 
to advance science learning for ELs;

  Using LCAP budgeting to dedicate funding 
to promote equity and advance science 
instruction for English learners.

The following discussion will highlight these practices, 
illustrated with examples from the six districts we 
visited that serve robust populations of EL students.

 Providing high-quality, job-embedded 
professional learning for teachers and 
administrators to build science content knowledge 
and integrate science instruction with research-
backed ELD instructional strategies. 

Schools and districts with the best outcomes for 
English learners in all subjects offer teachers job-

embedded professional learning that addresses their 
students’ needs through every professional learning 
topic.20 In these schools and districts, it is clear that 
students benefit from their teachers having a shared 
language and common learning goals related to 
language acquisition.19 As districts and schools confront 
the need for sophisticated instruction in science to 
meet the demands of the new standards, an increased 
commitment to professional learning is needed. 

In the Calipatria Unified School District,  
all teachers are trained in language acquisition 
strategies and weave language learning and academic 
vocabulary building across all subjects, including 
science. The result is engaging lessons that advance 
content learning with language development. 
Middle school students take science, technology, 
engineering, and math (STEM) courses, studying in 
groups that teachers strategically organize to include 
students with different levels of English proficiency. 
Teachers encourage students to help each other 
and support their language development. CUSD has 
invested significant time and resources to develop 
the knowledge and skills of its teachers and school 
leaders, with particular emphasis on instructional shifts 
relevant to English learners in both content standards 
and CA ELD standards. In CUSD, high expectations for 
teachers aligns with high expectations for EL students: 
all high school students are encouraged to take two 
to three years of science courses in high school to 
meet the science course requirements to qualify for 
admission to California’s four-year public universities, 
and students enrolled in the district’s migrant students 
summer program engage in learning with a science 
focus. 

Oakland Unified School District has made enormous 
strides to prepare teachers to provide science 
learning for ELs in just the past year. In response to 
data showing that teachers lacked the experience 
and support they needed to effectively reach English 
learners, in 2015 OUSD developed a district wide 
“Roadmap to English Language Learner Achievement.” 
This plan aims to integrate CA ELD in all content areas 
and build the capacity of teachers — through ongoing 
professional learning — to provide instruction for ELs 
that meets the criteria of both the CA ELD and CA NGSS 
standards. In OUSD two specific efforts stand out.

1

2

1

3

4

5
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Oakland Language Immersion Advancement in 
Science: OLAS is a partnership between instructional 
leadership teams at five dual-language elementary 
schools, the OUSD Science Department, the OUSD 
English Language Learner and Multilingual Achievement 
Office, and outside partners such as UC Berkeley’s 
Principal Leadership Institute (PLI), Multicultural 
Urban Secondary English Program (MUSE), Museum 
of Paleontology, and Bay Area Writing Project. These 
partners work together to integrate science learning with 
language instruction. During a weeklong OLAS summer 
institute, teams of five teachers and the site principal 
from each school strengthen their skills in pedagogy, 
instructional leadership, and equity. The training includes 
how teachers can help students access prior knowledge, 
develop academic language, and engage in oral language 
practice during science lessons. The educators learn to 
integrate science into their literacy lessons, preparing to 
engage students in academic conversations with peers 
and assigning students to record their scientific thinking 
in notebooks. During the institute, school teams also 
construct plans for the implementation of CA NGSS 
and language development at their schools. Following 
the institute, participating schools receive 12 hours of 
coaching and facilitation support throughout the school 
year to ensure job-embedded learning for teachers at  
the site. 

Professional Learning Communities (PLC): In addition 
to the OLAS initiative, OUSD middle school teachers 
representing a cross section of schools participate 
in professional learning communities to share best 
practices. At a culminating PLC, teachers display student 
artifacts and instructional resources for a variety of CA 
NGSS-related skills, including academic conversations 
and graphic note-taking with science demonstrations. 
This teacher-led professional learning model is central 

to changing science education. One science specialist 
shared observations on the shift to CA NGSS: “It’s been 
tough to shift to hands-on science instruction. Teachers 
are helping each other see ways to make deeper 
connections to literacy and language development.”  
The hope is that job-embedded professional learning will 
boost teachers’ ability to support ELs in learning science. 

Experts such as Kathy DiRanna, WestEd’s K-12 Alliance 
Statewide Director, explained that needs for elementary 
and secondary teachers are different: more training will 
be needed to equip secondary science teachers with ELD 
instructional strategies, whereas at the elementary school 
level, teachers need more training in the science content. 

 Partnering with science institutions. 

With the new CA NGSS standards, teachers need 
training in both science content and effective scientific 
teaching practices. Several districts have developed 
meaningful partnerships with science institutions to 
deepen and accelerate their efforts to provide high-
quality science for their English learners. To bring 
teachers up to speed on the cutting-edge science 
concepts in CA NGSS and increase their confidence 
to provide science learning, science educational 
institutions can provide in-person and virtual professional 
learning opportunities. These institutions are uniquely 
positioned to provide guidance and curricular resources 
to guide teachers on using scientific content, the 
three dimensions of CA NGSS, and research-based 
instructional strategies in their lesson planning. 

Some partnerships focus on strengthening science 
instruction and CA NGSS implementation specifically. 
Twelve districts, including OUSD, partner with the 
Lawrence Hall of Science at UC Berkeley in the BaySci

EDUCATORS (IN OUSD) LEARN TO INTEGRATE 

SCIENCE INTO THEIR LITERACY LESSONS, 

PREPARING TO ENGAGE STUDENTS IN ACADEMIC 

CONVERSATIONS WITH PEERS AND ASSIGNING 

STUDENTS TO RECORD THEIR SCIENTIFIC 

THINKING IN NOTEBOOKS. 

2
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program. BaySci works with San Francisco Bay Area 
school districts to strengthen the quality and amount 
of science instruction they provide. A partnership with 
the Lawrence Hall of Science, the Exploratorium, and 
Inverness Research, BaySci network provides district 
leadership seminars, a teacher leadership academy 
summer institute, and master group planning meetings. 
An evaluation conducted by SRI International in 2014 
reported increases in the quality and duration of science 
instruction and student engagement in the majority of 
participating districts.21 

Even districts physically far from science institutions 
can leverage partnership opportunities. For example, 
Calipatria’s partnership with Research and Education 
Cooperative Occultation Network gives high school 
students access to an astronomer’s telescope to 
make planetary observations and conduct astronomy 
research; the Astronomy Club students videotape 
observations from the telescope and send the 
recordings to university partners in St. Louis and 
Arizona. 

The San Francisco Unified School District partners with 
the Exploratorium to provide teachers with ongoing 
training to use science as a catalyst for language 
acquisition and integrate science with ELD instruction. 
The Exploratorium science museum in San Francisco 
provides a specific focus on preparing teachers to use 
CA NGSS-aligned science instruction for ELD learning. 
Specifically in 2015, Science as A Spark For Language 
Learning (SPARK) launched at Marshall Elementary, 
a Spanish immersion school of 256 students with 63 
percent English learners. Developed for schools serving 
50 percent or more ELs, SPARK includes a four-day 
summer institute, professional learning sessions 
throughout the academic year, and weekly coaching 
from a science specialist. Additionally, it provides 
technology and science materials and paid planning 
time for teachers. 

Teachers use a combination of approaches, including 
scientific and engineering practices and “science 
talk,” to help students develop language and scientific 
understanding simultaneously. To support designated 
ELD goals, procedural, conceptual vocabulary and 
language functions are introduced in the lessons. 
This helps ELs to develop the language skills required 
to communicate about the content, and to practice 
and apply their new understandings to science 
investigations. During professional learning, teachers 
learn about scientific practices, science vocabulary 
instruction, language functions, investigation planning, 
and science talk norms — what Lynn Rankin, director 
of the Exploratorium’s Institute for Inquiry, calls “into 
and from science” lessons. Teachers develop skills and 
ideas to connect ELD lessons to meaningful science 
investigation and make the shifts in content and instructional 
approaches that the CA NGSS standards demand.

 Systematically increasing science instructional 
time in the early grades for English learners.

Science has long been shortchanged in elementary 
school classrooms. Although 95 percent of elementary 
school teachers think that science should be offered 
beginning in early grades (K-2), 92 percent of the 
responding elementary teachers stated they had only 
limited time for science.22 Clearly, that needs to change. 

Oak Grove School District leaders have made a 
commitment to increasing instructional time in science 
and improving the quality of instruction for young ELs. 
In 2008, the Sobrato Early Academic Language (SEAL) 
program was piloted in Redwood City School District 
and San Jose Unified School District. In 2013, OGSD 
began SEAL implementation and by 2015, 14 OGSD 

3

TEACHERS USE A COMBINATION OF APPROACHES, 

INCLUDING SCIENTIFIC AND ENGINEERING 

PRACTICES AND “SCIENCE TALK,” TO HELP 

STUDENTS DEVELOP LANGUAGE AND SCIENTIFIC 

UNDERSTANDING SIMULTANEOUSLY. 
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schools were in various stages of implementation.23 
Developed by English language learner expert Laurie 
Olsen, SEAL is a comprehensive language and literacy 
model designed to support the needs of pre-K through 
third-grade learners in English and Spanish.24 The SEAL 
program centers on rigorous academic home language 
and English language development through the study 
of science and social studies thematic units that infuse 
the best practices for EL learning. Instruction provides 
multiple opportunities for students to use language with 
an emphasis on building both content understanding 
and use of complex academic language. An external 
evaluation shows that by the end of second grade, 
two-thirds of SEAL students closed language and 
literacy gaps compared with peers and scored higher 
in ELA and math than similar students in English-only 
programs.25

In SEAL classrooms, a variety of research-based 
strategies are used to engage students in activities 
to promote oral and academic language with science 
learning. Each classroom becomes a supportive, 
language-rich environment with multiple opportunities 
to develop language. Structured oral language 
development takes the form of interactive read-alouds, 
think-pair-share activities, small group discussion, 
dramatic play, and story retelling. The learning 
environment reflects the model’s focus on academic 
language with graphic organizers, photos, picture cues, 
and student work on full display. With science as the 
focus, students often work in table groups to conduct 
observations and experiments and record findings in 
notebooks following group discussions. Students use 
scientific tools and everyday objects to support science 
learning and academic language development. 

The SEAL approach marks an important shift in 
providing CA NGSS-aligned science education by 
infusing research-based instructional strategies that 
are most effective for young EL students. To prepare 
teachers, SEAL requires extensive professional learning 
days over two years and coaching support for teachers 
to hone their practice. Teachers collaborate between 
classrooms and grade levels in order to vertically and 
horizontally align curriculum and instruction. There 
is an emphasis on developing programmatic and 
instructional coherence and encouraging teachers to 
collaborate across Spanish and English instruction. 
The thematic units integrate strategies purposefully 
incorporating the CA ELD, CCSS ELA, and CA NGSS 

standards. Parent engagement modules and weekly 
family literacy activities in the classroom and at home 
have led to positive outcomes. SEAL families are 
more likely to engage in literacy-related activities than 
a national sample of Latino parents and as likely as 
college-educated parents.26 Early elementary classrooms 
serving EL students have not historically provided 
significant exposure to science instruction for a variety 
of reasons. SEAL is changing that by expanding to serve 
young learners in 16 districts across California.27 

The SPARK program in San Francisco, discussed 
previously, has resulted in an increase in science 
instructional time. At Marshall Elementary School, 
teachers reported an increase from 1½ days each week 
during the 2014-15 school year teaching science to an 
average of three days per week a year later. With the 
increased time for science instruction, teachers felt that 
students gained a better understanding of scientific 
concepts and concurrently developed their academic 
language skills, according to Sarah Delaney, district 
science supervisor. As one teacher noted: “This is a 
breakthrough because the kids are getting the language 
they need and they’re also getting the science they 
should have. I’m very grateful for the program because 
I don’t have to hide my science. I can just teach more 
than an hour if I want to because… I’m teaching 
ELD too.” A key component of SPARK is engaging in 
schoolwide conversations about the importance of 
increasing the amount of instructional minutes for 
science and supporting language development through 
science learning. Many teachers were initially concerned 
that adding science instruction would take away from 
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instructional time in other areas. But by integrating 
science and ELD instruction, teachers found that  
“they were able to teach more science, while still 
supporting their students’ English language learning.”28 

 Encouraging innovative, multilingual strategies 
to advance science learning for English learners. 

Research shows that multilingual strategies work. 
Even so, more innovation is needed to expand these 
practices and connect them to science education. 
Recent studies found that English learners in dual-
language classes caught up to their English learner 
peers in English-only instruction on ELA assessments 
by fifth grade, outperformed them by seventh grade 
and throughout high school,29 and were more likely to 
be reclassified as fluent English proficient.30 Likewise, 
a recent evaluation of Project GLAD (Guided Language 
Acquisition Design) provides important evidence of 
the impact of sheltered instruction on fifth-grade EL 
achievement.31 The recent passage of Prop. 58 will also 
provide school districts with greater autonomy and 
opportunities to implement high-quality multilingual or 
biliteracy programs. 

The Calipatria Unified School District has focused 
on recruiting local teachers with bilingual teaching 
credentials and who are multilingual, so that they can 
effectively communicate with students and families. 

In Westminster School District, the district recently 
opened California’s first Vietnamese dual-language 
program. The program is well-attended by both Spanish 
and English-speaking students. In 2016-17, the district 
plans to launch a Spanish dual language immersion 
program starting with pre-K and kindergarten. To 
further support language acquisition while honoring 
all heritage languages, the district partnered with the 
Orange County Department of Education to offer the 
Pathways to Biliteracy program at pre-K, kindergarten, 
third, fifth/sixth, and eighth grades. Students can 
also earn the Seal of Biliteracy in high school, giving 
them a competitive advantage for college admission, 
scholarships, and careers. 

WSD has taken up the challenge to use research-
based practices to encourage innovation. All 
district teachers are trained in CA ELD standards 
and GLAD strategies to provide a solid foundation 
for supporting EL students and integrating ELD 
instructional approaches into all subject areas. 
Renae Bryant, executive director of the Office of 
Language Acquisition commented: “English language 
development is no longer the sole responsibility of 
the English language arts teacher. English language 
development must be context and content-rich and 
facilitated in every content area by every teacher.”

4
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In the third-grade classrooms, innovative student focused 
instruction integrates ELD best practices with science 
learning as students rotate through stations in groups 
of five, learning about states of matter through group 
discussion, written activities, scientific experiment 
activities, and a technology research station. Each 
station provides academic language practice using visual 
materials, infusing science learning with best practices 
for EL instruction at every table. Teacher Rochelle Farley 
commented on the impact of changing her teaching: “I’m 
noticing a shift in the way that the kids are collaborating…
making more observations themselves instead of 
being told something. It’s more investigative doing an 
experiment first and then deciding what that showed 
instead of top-down instruction where the teacher tells 
what we are going to experiment about.” Teacher Wendy 
Sorce said, “There really is a growth mindset on how we 
learn and what risks we’re willing to take. You have to 
let your kids do.” Their classrooms provide a safe space 
for students to experiment, take risks, and collaborate to 
problem solve.

Alongside neighboring districts, WSD participates in 
the ScienceWorks initiative, which provides a science 
coordinator at the elementary level. Every teacher in 
the district receives ScienceWorks training and science 
kits with lab materials. Denis Cruz, executive director of 
teaching and learning for the district, commented: “Every 
EL student receives hands-on inquiry science, and they 
conceptually can understand what we’re doing. It’s not 
just talking, and it’s not just in the book.” 

In Imperial Unified School District, the district offers science 
explorations for second, third, and fourth-graders. High 
school students who are enrolled in the High School Explainers 
program as a science elective course facilitate these labs, 
guiding elementary school students through scientific and 
engineering experiments on topics ranging from erosion 
to wind energy to the solar system. The high school 
students create science and engineering demonstrations 
and practice problem-solving lessons during their elective 
class held in the makerspace lab set up with tools for 
engineering projects. They move back and forth between 
Spanish and English in order to engage the students. 
Teachers say the program is effective. “The high school 
students make the science accessible whether you speak 
English or not, and it does wonderful things for the high 
school students as well,” one teacher said. 

Innovation is at the heart of IUSD’s effort to advance 
science for ELs in partnership with the San Diego 
Science Project’s CREATE STEM Success Initiative. 
Not only do teachers engage in advanced science 
professional learning trainings with the Imperial Valley 
Regional Occupation Program, but the district has 
transformed science learning through the Imperial 
Valley Discovery Zone, a “pop-up science center” in 
which a team of eight K-12 teachers across grade levels 
and subject areas collaborate to develop a series of 
CA NGSS-aligned lessons and train 145 high school 
students to facilitate problem-solving science activities 
for elementary school students. The result is community-
wide excitement about science learning. 

During eight full-day science instructional days, second, 
third and fourth-grade students rotate through five 
classrooms where 145 high school students wearing lab 
coats facilitate science experiments on topics ranging 
from erosion to wind energy to the solar system. The 
high school students create science and engineering 
demonstrations and practice problem-solving lessons 
during their elective class held in the makerspace lab. 

Founding high school teachers and brothers Dan Gibbs 
and Dennis Gibbs explain their approach: “We try 
to build an experience, not a lesson. It’s going to be 
something the kids will remember and something that 
their classroom teacher could not do in the classroom 
either because of expertise in their particular area or 
because of time. Science is effective for our English 
learners, and they are drawn to it for so many reasons 
— the experiential hands-on learning and the curiosity 
is universal. It’s high engagement because it’s concrete 
and you can really put your hands on it and be thoughtful 
about it.” 

The elementary EL students are supported to engage 
in the science lessons. A high school student explained, 
“One kid, he didn’t speak English very well, so I made 
sure to talk to him and go over the whole thing while 

“ I’M NOTICING A SHIFT IN THE WAY THAT THE 

KIDS ARE COLLABORATING…MAKING MORE 

OBSERVATIONS THEMSELVES INSTEAD OF 

BEING TOLD SOMETHING.”  
– Wendy Sorce, Teacher
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speaking Spanish. You could see he was excited. He 
was shy about not being able to speak English as well, 
but he was engaged.” To prepare the second-grade 
students for these full-day science investigations, 
elementary teachers front-load vocabulary about 
scientific concepts. 

Teachers use collaborative lesson planning time to 
tackle challenging scientific concepts. One teacher 
commented, “I think working through the lessons 
together as a curriculum group helps because it 
gives you a model for developing an argument, using 
evidence, formulating a model, and vocalizing what 
that model might be.” After teachers have engaged in 
the process themselves, they are better positioned 
to provide students with the opportunities that CA 
NGSS promotes--to derive meaning from scientific and 
engineering experiences, analyze and interpret data, 
and use evidence to define and solve problems.

Teachers find the program raises both student and 
teachers’ expectations for science education for English 
learners. “The high school students make the science 
accessible whether you speak English or not, and it 
does wonderful things for the high school students 
as well,” one teacher said. Students, both those doing 
the teaching and those receiving instruction, are 
highly engaged. The program has inspired high school 
students to take more rigorous science courses. Dennis 
Gibbs said that 35 percent of the 11th- and 12th-graders 
take one or two Advanced Placement science courses, 
including AP Chemistry and AP Physics. In addition, 
many students take science courses in chemistry, 
geology, and anatomy/physiology. As the high school 
students talk about their role as leaders, the excitement 
is palpable. One bilingual student remarked, “being in 
this class has reassured me that science is where I 
want to be.”

 Using LCFF & LCAP budgeting to dedicate 
funding to promote equity and advance science 
instruction for English learners.

Funding structures in California can help advance 
science learning for ELs. With the shift in 2013 
to the Local Control Funding Formula (LCFF), 
additional funding is allocated to districts for each 
EL student they serve. Districts are required to use 
this supplemental funding to “increase or improve 
services”32 for English learners, foster youth, 
homeless students, and low-income students, and 
they are required to report how they will spend that 
funding in their Local Control and Accountability Plans 
(LCAP).

Some districts used this opportunity strategically:

•  IUSD used LCFF funds to hire an EL program 
assistant and to offer instructional strategies, 
including differentiated instruction for EL students in 
ELD and core content areas, academic vocabulary 
building, and oral language development. 

•  WSD’s LCAP includes investments in both science 
and ELs, including the design of grade-level units 
to integrate CA ELD standards with science using 
GLAD, thinking maps, Gifted and Talented Education 
(GATE) and Sheltered Instruction Observation 
Protocol (SIOP), and literacy skills for middle school 
science and social studies teachers. 

•  CUSD allocated LCFF funds to hire a part-time high 
school biology teacher and to provide professional 
learning for single-subject science teachers to 
incorporate ELD strategies. The district’s middle 
school principal refocused the academic content 
delivery across all grade levels and eliminated 
tracking students based on their status as English 
learners, special education students, or GATE 
students. The principal instituted a schoolwide daily 
science period and daily classroom visits to support 
teachers. At the high school, counselors promote 
a culture of college preparatory A-G coursework 
completion, encouraging all students to complete 
chemistry and take at least two years of science.

IN IMPERIAL UNIFIED SCHOOL DISTRICT, 35 PERCENT 

OF THE 11TH- AND 12TH-GRADERS TAKE ONE OR TWO 

ADVANCED PLACEMENT SCIENCE COURSES, INCLUDING 

AP CHEMISTRY AND AP PHYSICS. IN ADDITION, MANY 

STUDENTS TAKE SCIENCE COURSES IN CHEMISTRY, 

GEOLOGY, AND ANATOMY/PHYSIOLOGY. 

5
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Our investigation surfaced not only noteworthy practices, 
but also substantial challenges. These challenges have 
implications for state policy and district implementation 
of integrated science education for English learners.

Funding has not been used for CA NGSS 
implementation. Assembly Bill 86 allocated $1.25 billion 
in funds from 2013 through 2015 for the implementation 
of state standards.33 But of this total, we estimate 
that only 2.4 percent went to professional learning and 
instructional materials in science and only 2.2 percent to 
ELD. Effective implementation of CA ELD and CA NGSS 
will require fiscal support.

LCFF and LCAP are underutilized as levers for equity. 
We noted three districts that made strategic LCAP 
investments in science for ELs. Unfortunately, these are 
the exceptions to the rule. A 2015 study by Education 
Trust–West found that only 27 out of 40 reviewed LCAPs 
mentioned CA NGSS, an increase of only three districts 
from 2014 34. Another study of LCAPs noted that the 
plans in 2015 gave insufficient attention to the needs of 
English learners.35 LCFF and the LCAP process have not 
yet achieved their potential as levers for equity. 

Schools lack adequate curriculum and instructional 
materials. Most schools do not yet have full sets of 
curriculum or instructional materials for CA NGSS-aligned 
science instruction and approach the change to CA NGSS 
one instructional unit at a time, with the burden falling 
on the individual teacher. Curriculum and instructional 
materials that integrate EL supports, such as Seeds of 
Science/Roots of Reading, which supports integrated 
instruction in grades 2 through 5, are not widely available. 
It is anticipated that districts will provide materials in 
2018, but in the interim, teachers are making do with 
what they have.

Schools currently offer inadequate instructional time 
and coursework in science to master the expectations 
of CA NGSS. Most districts are just beginning to plan 
for integrated implementation of CA NGSS and CA ELD, 
with front runners at the elementary school level due to 
participation in grant-funded consortiums such as BaySci 
or the K-12 Alliance. At the high school level, experts agree36 
that it will require more than two courses in science for 
students to master the standards contained in CA NGSS 
at the high school level, so the current state graduation 
requirement of two science courses is not sufficient. 

PERSISTENT CHALLENGES 
IN THE DISTRICTS
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High-need students need more access to A-G 
approved courses to ensure equity. ELs are generally 
under-enrolled in A-G college-preparatory coursework at 
California high schools overall so it is critical to ensure 
access for ELs to college-preparatory science courses. 

Helen Quinn, Stanford University physics professor 
emerita and chair of the National Research Council 
committee that developed “A Framework for K-12 
Science Education” in 2012 said that high school 
science coursework has traditionally been a sequence 
of biology, chemistry, and physics courses taught by 
science teachers who have credentials in those specific 
specialization areas. Implementation of CA NGSS will 
require districts to revise their science courses, making 
stronger connections across the disciplines and infusing 
engineering and earth sciences into other science 
courses. Or districts can choose to add stand-alone 
earth science courses, requiring more years of science 
study and finding teachers with the science content 
expertise to teach them. In addition, districts will 
need new and more interdisciplinary science courses 
approved as A-G lab courses by UCOP.

Schools will need support to implement the new 
performance-based assessments starting in 2018. 
Performance-based assessments can provide English 
learners with the opportunity to demonstrate what they 
know and apply scientific thinking, but most schools 

are new to this approach and will need support to 
implement the CA NGSS assessments due to roll out 
in 2018. In focus groups at the districts we visited, 
teachers shared that they would like to see an CA 
NGSS assessment that includes both performance-
based assessment activities and application of 
knowledge to real situations. 

Staffing is a major hurdle for schools and districts. 
The call for a more interdisciplinary approach to 
science instruction in CA NGSS presents staffing 
challenges particularly at the secondary level because, 
as Calipatria Unified School District high school teacher 
Keitha McCandless explained, “As a single-subject 
science teacher, you may have your units in physical 
science, but then you can’t necessarily teach earth 
science.” Administrators in CUSD offer one solution: 
they rotate students so that the physical science 
teacher will teach physical science to all middle school 
students and not just the eighth-graders. 

At the high school level, “the challenge is to attract 
teachers with the appropriate credentials to come to 
the district. In a community with a strong agricultural 
focus, science courses are in demand. Yet the 
agricultural science teacher is not credentialed as 
highly qualified, so those courses do not currently 
count towards A-G,” Ortiz explained. “A teacher may 
have the science content knowledge but not the 
teaching credential.” Ortiz likes to recruit homegrown 
teachers who share the firsthand experiences, 
needs, and strengths of their students and can offer 
powerful role models. In particular, ELs benefit from 
strong relationships with teachers who understand 
what it means to enter a school system that requires 
simultaneous second language acquisition and 
academic language learning.

PERFORMANCE-BASED ASSESSMENTS CAN 

PROVIDE ENGLISH LEARNERS WITH THE 

OPPORTUNITY TO DEMONSTRATE WHAT THEY 

KNOW AND APPLY SCIENTIFIC THINKING, 

BUT MOST SCHOOLS ARE NEW TO THIS 

APPROACH AND WILL NEED SUPPORT TO 

IMPLEMENT THE CA NGSS ASSESSMENTS.
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Districts are just beginning to figure out how to weave together the implementation of the CA NGSS and CA ELD 
standards. Effective practices are still emerging. There is no one formula for effective science education for ELs, so 
districts need to do their own inquiry about how to best help their English learners achieve their potential as science 
learners. Here, we offer key recommendations for districts, and questions to guide districts and stakeholders to seek 
further understanding followed by a key action item. We follow this section with state level policy recommendations.

FUNDING: Use district LCFF investments and set 
LCAP goals to support science instruction with 
specific supports to increase opportunities for EL 
students.

•  Are LCFF funds allocated to support CA NGSS-aligned 
science education for high-need students, including ELs?

•  Does resource allocation advance equity for ELs?  
For example, do schools with greater concentrations of 
EL students have greater access to science specialists 
who have training in ELD strategies?

KEY ACTION: Include resources, training and staffing for 
CA NGSS and CA ELD integration in district LCAP.

ACCESS TO RIGOROUS COURSEWORK: Ensure 
English learners are provided a rigorous science 
education, including equitable instructional time, 
courses that lead to A-G completion, and linguistic 
supports to excel in college preparatory coursework.

•  Do EL students in elementary, middle, and high 
schools in the district have the same access to 
science instruction (coursework and time) and science 
specialists as other students, regardless of the school 
they attend? 

•  How is science content integrated into designated 
ELD-ELA time? 

•  Are EL students enrolled in high school science 
courses that are A-G approved? 

•  Are linguistic supports provided so that EL students 
are supported to excel in college preparatory science 
courses?

•  To what extent do the college and career science 
courses ELs take include the CA NGSS standards, 
which include three dimensions: core ideas, scientific 
and engineering practices, and crosscutting concepts?

KEY ACTION: Provide access and support for EL 
students to succeed in a rich array of A-G approved CA 
NGSS science courses.

CURRICULUM RESOURCES: Provide high-quality 
science curriculum materials that are genuinely 
aligned to CA NGSS and vetted to support English 
language development. 

•  Has curriculum been selected and purchased to 
support CA NGSS implementation and language 
development for EL students? If not, what criteria will 
the district use to adopt instructional materials?

•  Does the district use coherent, high-quality curriculum 
and provide training for teachers to use this curriculum 
to integrate science and ELD instruction?

KEY ACTION: Select high-quality curriculum that 
integrates CA NGSS with ELD strategies.

FAMILY ENGAGEMENT: Engage families in the 
district process of implementing the ELD and 
science standards including implementation 
planning to expand multilingual learning 
opportunities.

•  How does the district welcome families of English 
learners to learn about science and language 
development opportunities? 

•  Are families, particularly those of EL students, 
informed about the requirements for college 
preparatory science coursework and their students’ 
progress toward A-G completion versus graduation 
requirements?

•  How is the district providing increased multilingual 
learning opportunities with the newly passed Prop 58?

KEY ACTION: Ensure that families, particularly of 
EL students are welcomed and informed regarding 
standards implementation and access to multilingual 
learning opportunities. 

DISTRICT RECOMMENDATIONS AND QUESTIONS 
FOR COMMUNITY STAKEHOLDERS TO ASK



18 THE EDUCATION TRUST–WEST  |  UNLOCKING LEARNING  |  JANUARY 2017

PROFESSIONAL LEARNING AND BUILDING TEACHER 
CAPACITY: Invest in teacher capacity to support CA 
NGSS science learning for ELs and provide adequate 
time for high-quality professional learning for 
teachers and administrators.

•  How much collaboration time are teachers provided 
with experts in ELD and science to engage in 
instructional planning?

•  Does the district allocate funding to support the 
development of multilingual teachers’ ability to teach 
science in students’ home languages?

•  Is professional learning focused to provide teachers 
and administrators with training on both the CA ELD 
and science standards to advance English language 
acquisition best practices using the three-dimensions of 
CA NGSS science? 

•  Does the district make an effort to attract and retain 
effective bilingual teachers and science teachers with 
significant EL teaching experience, drawing from local 
communities to maximize the likelihood of retention?

KEY ACTION: Invest in time for high quality CA ELD/CA 
NGSS science professional development for teachers and 
administrators.

PARTNERSHIPS: Develop district partnerships to 
support science education for EL students and 
training for teachers.

•  Does the district partner with science institutions, 
universities, and businesses to train teachers and 
provide curriculum content to support CA NGSS  
science education and STEM career preparation for  
EL students? 

KEY ACTION: Foster partnerships with science rich 
institutions to advance CA NGSS implementation.

THERE IS NO ONE FORMULA FOR EFFECTIVE 

SCIENCE EDUCATION FOR ELS, SO DISTRICTS 

NEED TO DO THEIR OWN INQUIRY ABOUT HOW TO 

BEST HELP THEIR ENGLISH LEARNERS ACHIEVE 

THEIR POTENTIAL AS SCIENCE LEARNERS. 
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STATE POLICY 
RECOMMENDATIONS

The state can advance science education and boost conditions for English learners to excel by doing the following: 

1. STRENGTHEN TEACHER PREPARATION.  
Preparation of science teachers needs to look radically 
different. This is particularly true at the high school level, 
which has traditionally siloed science education by biology, 
chemistry, and physics. The California Commission on 
Teacher Credentialing (CTC) should:

 a.  Work swiftly to expedite the development of revised 
science teaching standards and science professional 
credentialing tests to ensure implementation of CA 
NGSS as early as possible; and 

 b.  Ensure that courses offered through teacher 
preparation programs, including those required for 
elementary teacher and administrator credentials, are 
updated to include preparation for the demands of 
CA NGSS and instructional strategies for the CA ELD 
standards. 

2.  MAKE SCIENCE CURRICULUM AND INSTRUCTIONAL 
MATERIALS BROADLY AVAILABLE. Few schools have 
CA NGSS-aligned curriculum, even though educators 
need access to the best possible resources and 
materials for teaching CA NGSS. In addition, they need 
science materials that are integrated with CA ELD 
strategies. In the absence of state-approved resources, 
teachers often search online to find instructional 
materials or develop their own lessons.  
These stop-gap solutions are not sufficient.  
The California Department of Education (CDE) should:

 a.  Disseminate a list of vetted, high-quality curriculum 
and instructional materials for integrated CA ELD/
CA NGSS science, including resources developed by 
science-rich institutions such as The Lawrence Hall of 
Science and The Exploratorium. 

 b.  More broadly disseminate the CA NGSS science 
curriculum framework, so that more educators have 
access to it; and

 c.  Provide training on strategies for integrating the CA 
ELD standards with CA NGSS. 

3.  IMPROVE ASSESSMENT IN SCIENCE. It is 
encouraging that the CDE is developing optional 
performance-based formative assessments designed 
to measure what students know and understand. In 
order to make these performance-based assessments 
more accessible, the CDE should develop a guide 
for teachers to use them, and it should also provide 
translations into key native languages to ensure EL 
access. The current plan also calls for performance 
tasks to be included in the summative CA NGSS 
assessments; these should be developed with 
supports for EL students in mind. 

4.  SUPPORT MULTILINGUAL/DUAL-LANGUAGE 
EDUCATION. Dual-language proficiency is associated 
with improved academic outcomes overall, including 
more sustained academic growth. To promote 
multilingualism, the state can:

 a.  Strengthen the bilingual teacher pipeline by 
providing funding to districts for teachers to get a 
bilingual credential (BCLAD); and

 b.  Foster implementation of Prop. 58 by disseminating 
multilingual resources for science and other subject 
areas through the CDE’s digital platform.

5.  IMPROVE COLLEGE AND CAREER PREPARATION 
IN SCIENCE. To meet the performance expectations 
of CA NGSS, students will need more rigorous 
science instruction and more time learning science.  
To get there, we need to reconsider our state 
graduation requirements and our expectations for 
rigorous, college-preparatory science coursework. 
Specifically, we recommend:

 a.  When reviewing and approving science courses, 
the UC system must ensure that each course 
meaningfully prepares students for mastery of the 
CA NGSS standards. It is also important that high 
school teachers and instructional leaders design 
A-G approved courses that include the CA ELD 
standards.
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 b.  To advance CA NGSS implementation and EL 
achievement, state leaders should convene a 
meeting of district leaders with the UC and CSU 
regents to share approaches for developing 
curriculum and syllabi that meet A-G requirements 
and support EL college preparatory learning. 

 c.  Increase the current state graduation requirements 
in science to provide more opportunities for 
learning the performance expectations of CA 
NGSS.

6.  ENSURE THAT STATE ACCOUNTABILITY SYSTEMS 
PROMOTE A FOCUS ON SCIENCE AND ENGLISH 
LEARNERS. The California State Board of Education 
voted to include CA NGSS science assessment 
results, once available, in the “evaluation rubric,” the 

dashboard that will serve as a centerpiece of the 
state’s new school accountability system. The SBE 
must follow through on this commitment as soon 
as results are available, starting in 2018-19, and it 
must use this data as part of its system of identifying 
schools and districts for support and assistance. 
When providing assistance to those identified 
schools and districts, county offices of education and 
the California Collaborative for Education Excellence 
should ensure that technical assistance experts have 
expertise on English learners’ needs and are attentive 
to CA NGSS and ELD implementation strategies. 
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CONCLUSION

The state’s success in effectively educating its students demands increased attention to the needs of English 
learners, who make up more than a fifth of the state’s students. Unfortunately, in the critical subject of science, 
English learners’ access to rigorous learning opportunities lags behind their peers, a situation that can and must 
be addressed directly.

 

A handful of districts across California — from large urban districts in the Bay Area to small rural districts in Imperial 
County — are spearheading innovative approaches to boosting EL success in science. They are adopting forward-thinking 
instructional practices, developing teachers’ capacity to integrate science with English language development, and finding 
creative partnerships to deepen science learning. These districts are prioritizing science learning and view the success of 
English learners as integral to their strategy. Examination of these approaches — using the questions in this report — has 
the potential to elevate the importance of science learning across the state. With the exciting opportunities presented 
by the new standards and our redesigned funding system, we are optimistic that more districts will view science as a 
powerful lever to advance learning and opportunity for California’s English learners.
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ENGLISH LEARNERS MAKE UP MORE THAN A FIFTH 

OF THE STATE’S STUDENTS. UNFORTUNATELY, 

IN THE CRITICAL SUBJECT OF SCIENCE, 

ENGLISH LEARNERS’ ACCESS TO RIGOROUS 

LEARNING OPPORTUNITIES LAGS BEHIND THEIR 

PEERS. THIS SITUATION CAN AND MUST BE 

ADDRESSED DIRECTLY.
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students of color and low-income students from 

other youth, and we identify and advocate for 

the strategies that will forever close those gaps. 
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Galt Joint Union Elementary School District Snapshot: 2016-2017 
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READING MATH ELD 
 

Engage-
ment 

 

ELA MATH 

Marengo 
Ranch 
TK-6 

381/555 
69% 

390/555 
70% 

24/51 
47% 

554/555 
99% 

165/351 
47% 

120/350 
34% 

548 64 
12% 

2 
>1% 

2 
>1% 

10 
2% 

221 
40% 

230 
42% 

74 
14% 

235 
43% 

250 
46% 

21 9 4 20 95.6% 

High Needs Unduplicated: 245/45% 

SPED: SCOE, SDC/SLD, SDC/ED ~ One full-day kinder class 

River Oaks 
TK-6 

410/575 
71% 

435/582 
75% 

64/91 
70% 

567/582 
98% 

198/359 
55% 

140/359 
39% 

564 102 
18% 

32 
6% 

5 
>1% 

0 
0% 

308 
55% 

313 
55% 

90 
16% 

320 
58% 

205 
37% 

13 6 1 8 95.8% 

High Needs Unduplicated: 338/60% 
SPED: RSP, SDC/SLD, SDC/SH (autistic) 

Lake 
Canyon 

TK-6 

402/550 
73% 

411/550 
75% 

54/78 
69% 

428/550 
78% 

128/328 
39% 

92/328 
28% 

564 129 
23% 

28 
5% 

1 
>1% 

5 
>1% 

300 
53% 

307 
54% 

81 
14% 

316 
56% 

196 
35% 

20 10 8 10 95.3% 

High Needs Unduplicated: 324/57% 

SPED: RSP, SDC/SLD 

Greer 
TK-6 

271/519 
52% 

312/520 
60% 

9/15 
60% 

520/520 
100% 

119/322 
37% 

68/324 
21% 

495 116 
23% 

19 
4% 

1 
>1% 

1 
>1% 

294 
59% 

303 
61% 

60 
12% 

286 
58% 

174 
36% 

2 5 2 19 95% 

High Needs Unduplicated: 324/65% 
SPED: RSP, SDC/SH, SDC/SH (autistic) 

Valley Oaks 
K-6 

337/529 
64% 

376/555 
68% 

83/218 
38% 

534/557 
96% 

80/349 
23% 

64/351 
18% 

553 309 
56% 

74 
13% 

2 
>1% 

3 
>1% 

445 
80% 

473 
86% 

71 
13% 

477 
87% 

60 
11% 

6 1 4 2 95.6% 

High Needs Unduplicated: 505/91% 
SPED: RSP, SDC/SLD ~ One full-day kinder class ~ One Bilingual Waiver TK/K class 

McCaffrey 
7-8 

594/829 
72% 

664/833 
80% 

7/29 
24% 

728/794 
92% 

385/818 
47% 

245/819 
30% 

904 73 
8% 

38 
4% 

0 
0% 

0 
0% 

481 
53% 

501 
55% 

117 
13% 

507 
56% 

335 
37% 

21 17 5 9 95.5% 

High Needs Unduplicated: 532/59% 
SPED: RSP, SDC/SLD, ED, ILS, SCOE SH (autistic) 
Home/Hosp       4 1 0 0 0 0 0 3 1 1 2 0 0 0  

NPS       1 1 0 0 0 0 0 3 1 1 0 0 0 0  
 

District 
K-8 

2395/3557 

67% 
2588/3595 

72% 
241/482 

50% 
3331/3558 

94% 
1072/2527 

43% 
709/2531 

28% 
3633 795 

22% 
193 
5% 

11 
>1% 

19 
>1% 

2050 
56% 

2183 
60% 

549 
15% 

2262 
59% 

1296 
34% 

96 
2.6% 

57 
1.6% 

25 
>1% 

70 
2% 

 

High Needs Unduplicated: 2268/62% 
 

Preschool IMPROVEMENT: 51% to 62% (+11%) met all 
reading benchmarks 

Not Reported 226 Not Reported 198 
88% 

52 
25% 

118 
56% 

76 
36% 

13 3 1 n/a  

 
* Socio-Economically Disadvantaged: economically disadvantaged students or whose parent/guardian is not a high school graduate  
Economically Disadvantaged (students eligible for or participating in any of the following): F/R Meal Program, Homeless program, Foster Program, Title 1 Part C Migrant Program or Direct Certification Status  



Galt Joint Union Elementary School District Snapshot: 2016-2017 

 

Certificated Staff 
 3 District Administrators 
 13 School Site Administrators 
 213 Certificated Staff Members 
 6 Non-Union Certificated Staff Members (4 Psychologists, 2 

Counselors, 1 Program Specialist) 
 1 Service Learning Coordinator 

 
 

Classified Staff 
 1 District Administrator 
 8 Supervisors  

o Extended Learning 
o Fiscal Services 
o Food Services 
o Maintenance 
o Transportation 

 1 Technology Coordinator 
 3 After School Education and Safety (ASES) 
 258 Classified Staff Members 
 3 Non-Union Staff Members 

o 2 Social Workers 
o 1 Behavior Management Specialist 

 6 Confidential Staff members 
 42 Yard Supervisors 

 
 

Superintendent 

 

  

 

































 
                                                                         

	

 
LCAP Feedback Session Dates 

 
 
 

District Advisory Committee (DAC) Meeting Dates 
3:30-5:00p.m. | District Office | 1018 C Street, Suite 210  
October 4, 2016 
December 6, 2016 
February 7, 2017 
April 4, 2017 
May 2, 2017: LCAP presentation to DAC, DELAC, SSC 
May 23, 2017: Response to LCAP Comments presentation to DAC, DELAC, SSC 
 
 
May 25, 2017: LCAP Posted to Website 
 
 
Board of Education Meetings to Consider LCAP 
Time and Location TBD 
May 17, 2017: Tentative LCAP Study Session 
June 14, 2017: Tentative LCAP & Budget Public Hearing  
June 28, 2017: LCAP & Budget Adoption 
 
 
Listening Circles 
8:00-12:00p.m. 
February 3, 2017 at Greer Elementary 
February 10, 2017 at Marengo Ranch Elementary 
March 23, 2017 at River Oaks Elementary 
March 30, 2017 at Lake Canyon Elementary 
March 31, 2017 at McCaffrey Middle School 
April 6, 2017 at Valley Oaks Elementary 

 
 

District English Learner Advisory Committee (DELAC) Meeting Dates 
4:30-5:30 p.m. | District Office | 1018 C Street, Suite 210 
November 9, 2016 
April 6, 2017 
May 2, 2017 
May 23, 2017 
 
 
 


